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LAY ABSTRACT : Francophones outside of Quebec and Quebec Anglophoneffieaiad
language minorities with rights enshrined in thé83 %evisedOfficial Languages Act

Their postsecondary experiences are less studied than their elementary and high school
pathways. This dissertation summarizes the results of a study about the beliefs, attitudes
and thoughts of FraneOntarian and Quebec Englispeaking postsecondaryudents

about their linguistic identity, culture, their education, and the role of bilingualism in their
lives. In order to do so, interviews were completed in Montreal, Ottawa and Toronto with
CEGEP, college and university students or recent graduatesdretVanuary and June
2014 with a total of 36 participants. The results indicateltisadrical linguistic conflicts

and the contemporary politicalontext influence the responses of each group. The
interviews also reveal that Quebec Enghkgieaking partipants want to be fully
accepted as Quebecers while Fra@edarian participants worry for the future of their

communities.
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ABSTRACT: Kymlicka (2007) identifies three diversity silos in Canada: Indigenous
peoples, official bilingualism, and multiculalism encompassing immigrants and ethnic
groups. This dissertation falls within the official bilingualism silo and explores linguistic
identity, boundary work and social status amongst Fré&marian and Quebec English
speaking postsecondary students. ngsia qualitative approach, sestructured
interviews were conducted in Montreal, Ottawa and Toronto between January and June
2014 with 36 participants in English and French. First, this dissertation investigates how
FranceOntarian and Quebec Englispe&ing postsecondary students choose to- self
identify, define, and enact their linguistic identity. Second, many questions aim to gauge
potential symbolic linguistic boundaries, their porosity, and the role of bilingualism.
Third, this dissertation delvestin participants® experiences of discrimination based on
language or linguicism. Fourtkhis inquiry examinesf: a) the participants believe that
bilingualism is highly esteemed and respedasda social status, b) if they believe that
language is a commddy, c) andindependently of their belief, if bilingualism results in a
cosmopolitan lifestyle.Certain themes permeate all the chapters. Fr@mtarian
postsecondary students experience linguistic insecurity and express concerns for the
future of Frenchin their communities. While Quebec Englisheaking postsecondary
students do not voice fear for the future of the English language, they reveal a deep desire
to be recognized as belonging in Quebec society. Some policy implications are discussed

in the onclusion.
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CHAPTER 1

LITERATURE REVIEW AN D THEORETICAL FRAMEW ORK

Canada adopted in 1969 tBdficial Language#ct, enshrining official bilingualismThe

1985 version protects the rights of the official language minorid&gcial bilingualism

has had an impact on all Canadians from bilingual service delivery in public institutions
to the expansion of secondary official language education. While several detractors
criticize official bilingualism (Charbonneau 2015), many Canadiarenta have
voluntarily enrolled their children in Frenammersion programs (Mady and Black
2012). Yet, Kymlicka (2012) suggests that Canada can do better to enhance the
recognition, the collective rights and the political autonomy of official language
minorities. Clearly, while official bilingualism policies and practices can be improved,
societal attitudes are evolving positively as parents show great interest in second official
language educationfo assess the efficiency of official bilingualism pragsic more
empirical knowledge is needed on official language minorities. My dissertation seeks to
contribute to our social and cultural understanding®efti€ial language minorities by
focusing on postsecondary students, a strategic group since thekedyetdi occupy
leadership rolge in several institutions in the near futurBhis dissertatiorshould be
regardedas aqualitativeexploratory study of official language minoritigsé3tsecondary
studentsO thoughts, perceptions, and rationalizations ¢o lneterstand the mechanisms
and processes involved in the constructionliofuistic identity, linguistic symbolic

boundaries and social statu¥he scope of this study does not encompass the



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

intersectionalityof race, ethnicity, religiorgenderor sexuéorientation with both official
languages. It does not analyse eith#re interaction or differergroup of migrantsvithin
linguistic minorities such agconomic immigrantsfamily reunificationimmigrants
refugees and asylum seekers, internationalestis or temporary foreign workeRather,

this dissertation proposes to study the linguistentity, social,and culturalexperiences

of an understudied group higher educatianCanadiarborn official language minoritiesO
postsecondary student3his research project is at the crossroads of sociology of

educationsociology of culturethe study of minority groupsind Canadian studies.

This dissertation is relevant to a wide audience for three different reasons. First,
universities actively seek to implement programs and practices based on the principles of
inclusion for the current diverse studdrdy of their campuses. Empirical research
suggests that targeted programs can improve studentsO |eshsurial experieces
(James and Taylor 2008; Rodger and Tremblay 2003). Studies examine the best practices
for Aboriginal students (Hampton and RB§02 Pidgeon, Archibald and Hawkey 2014),

for immigrant student§Murphy Kilbride and DOArchangelo 200®)r students with
disabilities(Dwyer 2000) for international students (Kenyon, FrokBdurlent and Roth
2012), or for student parents who struggle to conciliate family obligations and education
(Van Rhijn, Quosai and Lero 2011). There are few national comparative studies
including in the Canadian higher education literattinat emphasize official language
minoritiesO linguistic and cultural neeSiscond, lis studyaffectsall Canadians because

Olinguistic minorities depend on dominant language majorities to apprayeabe laws
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that in the long run help limit intergenerational loss of mino@i@ourhis, EtGeledi

and Sachdev 2007:22All Canadians camearn why and how they casupportofficial
language minoritiesO initiativesvith a better understanding afommunitiesO social
dynamicsand their contribution to Canadian heritagéird, beyond the legislative and
administrative policies that should be improved, this study reveals less known aspects of
Canadian society such as official language minoriiigeébreation of bilingualism,the
barriers to the sustainability of their communitiasd their experiences of discrimination
based on languager linguicism In the same vein, few Canadiaase aware othe
interprovincial sociapolitical differences thataffect different communities This
dissertationprovidesan opportunity to explore how Quebec nationalism casts a long
shadow on Quebec Englisipeaking postsecondary students, but on Fr@rdarian

postsecondary studenisguistic and social status narrativas well

The literature review will touch upon Canadian higher education, the definition of official
language minorities, community vitality and education. The theoretical framework
includes several concepts sorutinizevarious social processeBnguistic identity as a
continuum with seHdentification and civic engagementsymbolic boundaries,
linguicism or discrimination based on languagesocial status, commodification and
cosmopolitanism. Several research questiores cansidered First, this dissertation
investigateshow FranceOntarian and Quebec Englispeaking postsecondary students
choose to selidentify, define, and enact their linguistic identity. Second, many questions

aim to gauge potentiadymbolic linguisic boundaries, their porosity, and the role of
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bilingualism. Third, this dissertationdelves into participantsO experiences of
discrimination based on language linguicism Fourth,this inquiry examinedf: a) the
participants believe that bilingualisms highly esteemed and respecteda social status,

b) if they believe that language is a commodityaellindependently of their belief, if
bilingualismis associated witla cosmopolitan lifestyleUsing a qualitative approach, |
recruited postsecondastudents or individuals who had graduated within the past 12
months. | conducted serstructuredaceto-face interviews with 18 FraneOntarian and

18 Quebec Englisepeaking postsecondary students in Ontario and Quebec in French and

English between Jangaand June 2014.

The results indicated that Quebec Engbgleaking and Franedntarian postsecondary
students identify themselves along a continuum. However, Quebec Espggiaking
postsecondary students expressed less civic engagement and attaohthenEnglish
language in comparison to FrarOmtarian postsecondary students French. Both
groups proposed a wide range of definitions, mostly inclusive, of who belongs to their
linguistic groups. This means that linguissigmbolic boundaries can varfrom rigid to
fluid. Yet, FranceOntarian participants distinguish themselves with references to
territory, history and cultureWhile both groups include in their repertoire cede
switching, Quebe&nglish speaking postsecondary students have an amiiivale
relationship with the Quebec soclitical context while Franc@ntarian
postsecondary students seek to affirm their pride in timguistic identity. Both groups

of participants reported experiences of discrimination based on langudigguiciam.
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While QuebeeEnglish speaking participants reported experiences limuicism
originating from the~rancophondinguistic majority group, Frane®@ntarian participants
reported experiences of discrimination from the linguistic majority group as wetiras f
Francophonefrom majority linguistic contextsAccording to themfFrancophones from
Quebec, France and other countriesmijuestioriheir belonging to CFrancophoniakd

do not acknowledgthe existence of a Fran€antarian identity Finally, with the study of

social status, several processes are simultaneously at play. Bilingual skills are associated
with: a) nuanced higher status, b) linguistic cosmopolitanism and ¢) can be used as a
commodity in the labour market. Fran@mtariansvould like to have increased access to
postsecondary programs in French, better quality of French from some instructors in
bilingual institutions, and more opportunities to socialize in French on campus. In
contrast, Quebec Engligpeaking postsecondarstudents had ndinguistic related
complaintsduring the interviews. Instead, they wanted to highlight that they speak
French, that they respect and value French cyléune that they love Quebec. This latter
result reflects the contextual differencesodficial language minoritiesO experiences in
higher education found in this dissertation. A common thread can be found in all the
chapters. While Quebec Englispeaking students express the hope to be recognized and
fully accepted as Quebecers, Frafoarian students expss the desire that

Francophoneommunities will survive in Ontario

Literature review
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The goal of this chapter is to present a substantive literature review as well as the
theoretical framework of this dissertation. The literatureesgvincludes sections about
Canadian higher education, the challenge of defining official language minorities, and the
relationship between community vitality and education amongst official language
minorities. The theoretical framework includes the exilon of theoretical concepts

related to identity, symbolic boundaries, social status, and cosmopolitanism.

Canadian higher education

This brief Canadian higher education literature review seeks to explore critical topics in
order to situate official language minoritiesO postsecondary education research. A few
observations explain the importance of highlighting empirical studies refatadcess,
outcomes and the study of different social groups in Canadian higher education. First,
with the exception of quantitative studies usBitgtistics Canaddatg many qualitative
studies take place in a single province, do not investigate offamguage minorities
specifically, and cannot be generalized to the rest of the country. The lack of comparative
national qualitative studies can biederstood by the fact thiaaterprovincial comparisons

can be costly, time consuming, and challeng®gond, while we are cultivating a rich
peerreviewed literature about the predictors of access, retention, and outcomes, we have
less multicohort® assessments of university programs that aim to assist specific
categories of students, including official ¢arage minoritiesO students. There is a strong
likelihood that many postsecondary institutions complete internal evaluations of their

programs, but their results are not made available to a wide audience -re\pe@ed
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journals. Third, very few of thesduslies address the specific academic, cultural, and
linguistic needs of Quebec Englispeaking postsecondary students or Fradotarian
postsecondary students. In this context, this dissertation attempts to enrich the Canadian
higher education literaturby engaging in an interprovincial qualitative comparison of
students and by focusing on a specific subpopulation that usually passes under the radar:
official language minorities postsecondary students. While academiergweeved

articles are scarce, \&al reports in the gray literature indicate that Francophones in
Ontario are underrepresented in the postsecondary education system (Labrie, Lamoureux
and Wilson 2009). Meanwhile, Quebec Englsgieaking postsecondary students
complete university degreat a higher rate than the French linguistic majority of Quebec

(Pilote and Magnan 2014).

Outcomes of postsecondary education

We have an interest in higher educationOs outcomes because of its socialization effect
including the political attitudes of wrersity graduates (Mintz 1998). One of the most
examined outcomes of postsecondary education is its association with higher levels of
income. Using th&€anadian Mobility Studynd theGeneral Social Survegata between

1920 and 1989, Wanner (2000) fouhattthe value of a bachelorOs degree in Canada has
declined since peaking in the late 19500s, but rebounded a little during the 19800s
(Wanner 2000: 339). Meanwhile, returns for a high school diploma or some post
secondary education have declin@@anner D00: 339). More recently, using the

National Graduates Surveyrank and Walters (2012) found that the level of education
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alone does not predict earnings. The field of study has an influence on earnings (Frank
and Walters 2012: 107) and continues to sigaiftly influence postgraduates® income
since in 2010, male and female bachelorOs degree graduates from management science
and quantitative methods were top earners (Frenette and Frank 2016). A decade earlier,
Hunter and McKenzie Leiper (1998)ported gnilar findings when they usdtie Quality

of Life: Social Change&urveyand Social Change in Canad&urvey Graduates with
educational diplomas and degrees and with more years of schooling had greater,earnings
independently of their skillsO leyglunterand McKenzie Leiper 1993:35lf it is true

that higher levels of education in certain fields of study yield higher earnings, other
factors may mediate these outcomes such as immigration (Galabuzi 2006). Immigrants
often experience the neawcognition of heir foreign credentials and professional
experiences in Canada.sidg the Longitudinal Survey of Immigrants to Canada
AdamutiTrache, Anisef and Sweet (2013) found ttetent immigrants were occupying

less prestigious occupations in comparison to ghrefmmigration occupations and were

not able to practice their first profession (Adamutache et al. 2013: 197). Higher
education impact on earnings matters because for instance, income affects the ability to
repay student loans and the ability to stdult life. Using theNational Graduates
Survey Wright, Walters and Zarifa (2013), found that a sizable minority of graduates
have difficulty repaying student loans and thefladilting wasstronglyassociated with the

level and field of studyFemales amhtechnical or applied fieldOs graduates are less likely

to default within two years of graduation than males or liberal artsO graduates (Wright et

al. 2013:108109). Along with income, completing postsecondary education also has an



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

influence on the procesof professionalization. For examp®eagan (2001) found that
professional socializatiotakes placen medical schools where students learn a new
language, new norms, a medical hierarchy, and a complete new world¥igher
education completion also imn impact on oneOs personal life. Hou and Myles (2008)
found that over the past thirty years, educational homogamy increased in Canada and the
United States. However, using census ddtanplovi and Le Bourdais (2008) found that
cohabiters show less edimnal homogamy than married couples in English and French
CanadaPertaining to Franc®ntarians specifically, two studies can be mentioned about
teachersO employment outcomes in 18@try et al. (1995) found that although most
graduates from French aehersO colleges had found a job within a year following
graduation, the rate of fulime employment was lower in comparison to previous years
due to the difficult economic context of 1991. Hughes and Lowe (1998) found that 1991
graduates from Ontario Frehtlanguage teacher education programs experience different
patterns in their initial careers as university graduates. They found that gender influenced
earnings and promotion opportunities (Hughes and Lowe 1998Msd3t recently,
attention has been patd skills and their impact on the labour market. In a report
produced by th&€entre for Human Capital Poligyit was found that 30% of university
graduates lack essential skills in Western Canada (Lane and Murray 2015). This has a
negative impact on prodtivity and the economy. Higher education has such crucial
long-term personal, social and economical impact that several scholars investigate the

degree of access to higher education for individuals from different social groups.
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Access to postsecondaryusation continues to be of great interest to several academics
(Christofides, Hoy, Milla and Stengos 2015; Finnie, Wismer and Mueller 2015; Stelnicki,
Nordstokke and Saklofske 2015; Vaccaro 2012; Wong 2015; Zarifa 2012). Over the past
decades attention hagen paid to several categories of students: women (Wanner 1999;
Davies, Mosher and OOGrady 1996; Donaldson and Dixon 1995; Gadalla 2001), low
income students (Christofides, Cirello and Hoy 2001; Christofides, Hoy and Yang 2009;
Frempong, Ma and Mensal022; Wanner 1999), immigrants, visible minorities and
Aboriginal students (Abada, Hou and Ram 2009; Boyd 20GfhoutZ et al. 2014;
Preston 2008; Thiessen 2009) and first generation studentsO (Kamanzi et al. 2010). To
explain variation in access, seveealonomic and neeconomic factors are explored in
various studies such as income (Christofides, Cirello and Hoy 2001; Wanner 1999),
parental level of education (Abada, Hou and Ram 2009; Christofides, Cirello and Hoy
2001; Christofides, Hoy and Yang 2009%rdanzi et al. 2010), urban or rural residency
(Andres and Looker 2001; Christofides, Cirello and Hoy 2001), various cultural factors
such as immigrant optimism, support and high aspiration (Boyd 2009; Christofides, Hoy
and Yang 2009; Finnie, Wismer and Mae 2015; Thiessen 2009), or family structure
(Abada, Hou and Ram 2009). Meanwhile, very little is explored in the academic

literature about the factors affecting specifically official language minorities.
The environmental climate of postsecondary institutions
The examination of several social groupsO experiences in postsecondary institutions helps

to contextualize the gap that this study attempts to fill. Many studies often provide

10
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concrete recommendationsr fspecific categories of students. Accordingtdes, Drolet

and Bonneau (2001)oecause of the OmassificationO of higher education, university
campuses are no longer homogenous with a young student body from higher social
classes. Nowadays, Canadian pases receive mature students (Keast 2000; Sales,
Drolet and Bonneau 2001), parentsal Rhijn, Quosai and Lero 2011), students who
have English as a second language (Grayson 2008), international stutkemtsn(
FrohardDourlent and Rot2012 RobertsonHolleran and Samuels 2015), immigrants
(Dinovitzer, Hagan and Parker 200@urphy Kilbride and DOArcangelo 2002; Sinacore
and Lerner 2013), racial minorities (Grayson 1995; James and Taylor 2&d8iel and
Burney 2003) students with disabilities (Duquet2000; Dwyer 2000; Erten 2011;
Rodger and Tremblay 2003), Indigenous students (Hampton and Roy 2002; Hare and
Pidgeon 2011; Pidgeon, Archibald and Hawkey 2014; Robertson, Holleran and Samuels
2015), students who transfer from college to university (Gatteyle and Leslie 2011),
student athletes (Dubt@€harbonneau, NurarBush and Forneris 2014), and women,
who sometimes experience violence on can{eKesredy and Kelly 1993; Simoet

al. 2015; Tremblay et aR008) These studies about specificegiries of students often
encourage targeted initiatives related to school environment, pedagogical and curricular

practices, and administrative strategies to foster their educational success.
Targetedinitiatives can assist specific groups of studemsl @an alleviate feelings of
stigmatization (James and Taylor 2008;dBer and Tremblay 2003). While Aboriginal

students have the lowest participation rate in higher educatignyén 2011;Thiessen

11
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2009), culturally appropriate practices result in positwtcomes for undergraduate and
graduate Aboriginal studentarfuik and Gillies 2012Hampton and Roy 200¥are and
Pidgeon 2011; Pigdgeoiyrchibald and Hawkey 2014Rawanet al. 2015. Immigrant
students can benefit from opportunities to develop lagguskills, awareness of
progran©s characteristicBnancial assistanc@nd social support (Murphy Kilbride and
DOArcangelo 2002). Increasing access to postsecondary education for students with
disabilities rguires among other factorgreater awaresss of invisible disability,
enhanced communication between faculty and studantsuniversal design for learning
(Dwyer 200Q Kumar and Wideman 20)14To improve the integration of international
students, universitiegre encouraged tmrganize specific activities and refine the
vocabulary used to communicateformation (Kenyon, FroharédDourlent and Roth
2012). For student parents, flexibility, bridging programs and better access to
information areimportantto better conciliate education and familiddligations {an

Rhijn, Quosai and Lero 2011)any obstacles may impact academic persistence such as:

a lack of personal support, improper housing, multiple moves, or working several hours
(Arcand and Leblanc 2012: 50). Therefore, these circumstancesubt to be taken

into account to create educational environments that foster retentionoarmetion

Several relevant observations about official language minoritiesO experiences, needs and

challenges can be found in the gray literature.

Higher Education and Official Language Minorities

12
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The level of education of both linguistic groups in Canada has increased between 1971
and 2001 (Corbeil 2003). Based on the 2006 Statistics Cé&hastay on the Vitality of
Official Language Minoritieswe know thaR1% of Francophones outside of Quelza

24.9% of Quebec Englistpeakers have completed an undergraduate degree (diploma or

certificate) (Pilote and Magnan 2014:153).

Francophones® postsecondary attendance varies a lot across provinces with New
Brunswick Francophones (19%) and Ontario Francophones (20.3%) being less likely to
complete an undergraduate degree than Francophones in other provinces and territories
(28.4%) (Pilote and Magnan 2014:153). Francophones outside of Quebec who have
completed their eleentary and secondary education in French are more likely to pursue
higher education than those who partially completed their studies in French (Pilote and
Magnan 2014:167). The authors suggest that it might be because students who experience
learning chdénges transfer to the English school system and subsequently, they do not
complete a postsecondary education (Pilote and Magnan 2014). Access to higher

education for Frane@ntarians is paramount to the leadership of their community.

Ontario has commigd to improving postsecondary education access for several priority
groups, which are currently underrepresented including: Aboriginal students,
Francophone students, students with disabilities, and first generation students (Rae 2005).
It is important tohighlight that the federal government has an agreement with the

province of Ontario called th&€anadaOntario Agreement on Minoritkanguage

13
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Education and Second Officitaanguage Instruction 203130142017%2018 This
agreement includes an action plan amdalti-year funding for elementary, secondary, and
postsecondary education to enhance FrabitariansO community vitality (Government

of Ontario 2014). As the 201Rolitique dOamZnagement linguistiqieenchlanguage

policy framework for postsecondary education and trainilugtrates, the Government of
Ontario closely monitors access, instructional quality, and the performance of -French
language postsecondary institutions. Yet, following several complaints and an
investigation,the Office of the French Language Servicesn@ussionerpresented a

report with several recommendations that seek to address access to postsecondary
education in French in central Sot¥estern Ontario (Commissariat aux Services en
Franeais 2012). One recommendation of this report pertains to theooref a Franco
Ontarian university governed by FrarOmtarians to correct the lack of postsecondary
programs in French in central Sot¥estern Ontario (Commissariat aux Services en
Franeais 2012). The question of access to postsecondary educati@man Ras been at

the forefront for decades. Twenty years ago, Frenette and Quazi (1996) found that the
gap between FraneOntarians and Ontario Anglophones was starting to decrease. The
authors of this report highlighted two main findings. Fra@egarians are more likely to
pursue higher education when postsecondary programs in French are available and the
outcomes of an initiative can be assessed only several years, if not decades later (Frenette
and Quazi 1996:11011). For example, the improvement rsei@ the attendance of
FranceOntarians in postsecondary programs in the eighties were the result of careful

strategic planning with specific goals prepared in the 1960s (Frenette and Quazi
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1996:110111). It is important to highlight here that even e Office of the French
Language Services Commissior@nphasizes that the normative model of supply and
demand cannot be applied for OntarioOs official language minority communities
(Commissariat aux Services en Franeais 2012). It is important to offergonsdoy taking

into account not only the number of local Fras@atarian students, but also potential
Frenchimmersion, out of province, and international students (Commissariat aux
Services en Franeais 2012; Frenette and Quazi 1996). Otherwise, witltiarted supply

and demand framework, the government may fail to implement initiatives that are crucial

for FranceOntarian communitiesO linguistic vitality.

While some authors have explored the educational aspirations of grade 12- Franco
Ontarians (Allard Landry and Deveau 2010), a report from etario Institute for
Studies in Educatiomsing data from th®ntario College Application Servicand the
Ontario UniversitiesO Application Centretween 1998 and 2006 sheds light on actual
choices (Labrie, Lmoureux and Wilson 2009). Most young Frai@otarians choose to
attend college rather than university even if their parents and their school counsellors, like
the rest of society, have a positive bias towards university education (Labrie, Lamoureux
and Wikon 2009). College students (45%), more than university students (43%), choose
to attend Englisttanguage institutions even if school counsellors and teachers promote
primarily Frenchlanguage and bilingual postsecondary institutions and do not provide
critical information about Englistanguage colleges and universities (Labrie, Lamoureux

and Wilson 2009). Proximity to the household was found to be more important than the
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program or the language of study in the decismaking process of young Franco
Ontafans due to limited financial resources (Labrie, Lamoureux and Wilson 2009). The
authors conclude that young Frar@atariansO choices diverge from the preference of
schools, parents, and the government for university studies in French regardless of
locaion. Another interesting report published by Higher Education Quality Council of
Ontario explains the success of a University of Ottawa pilot course FRA 1705 that was
created at the request of students from Francophone minority communities to beidge th
gap between the French language skills required for university and the French language
skills acquired in high school (Lamourewt al. 2014). While this pilot course was
successful for postsecondary students from Francophone minority communities who
spaak a wide variety of French (Boudreau 2014; Boudreau and Dubois 2001; Chevalier
2008; Leblanc 2010; Lozon 2002) and have different levels of college preparation, there
is the possibility that native and noative speakers of English experience similar

chdlenges for different reasons when they attend university.

In Ontario, the government created tBéfice of Francophone Affairander the 1986
French Language Services ActThe Office of the French Language Services
Commissionewasestablishedn 2008.There is no equivalent governmental department
or office in Quebec for Quebec Englisheakers. When thHastitut de la Statistique du
QuZbec QQuebec Statistics Institut® conducts studies, they include systematically
gendefbased analysis, but only occasionally put an emphasis on Aboriginal, Quebec

Englishspeakers, or racial and ethnic minorities. Sometimes, a report will mention
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shortly a fact abouQuebec Englistspeakers. For instandastitut de la Statistique du
QuZbecreported that Quebec Englispeakers have stronger literacy (65% at level 3
literacy) and numeracy (57%) skills than Francophones (52% literacy at level 3, 46.9%
numeracy) or Albphones (41 % literacy at level 3, 39.8% numeracy) (Nobert 2009:87).
The report does not provide an-depth analysis of factors that would explain this
difference. A 2010Institut de la Statistique du QuZbeeport reveals that Quebec
Englishspeakers vaeinteer more hours than Francophones (Dupont 2010: 291). In the
same report, the education chapter provides a gdraded analysis and an
interprovincial comparison of secondary and postsecondary students, but there is no
analysis that pertains specifisatb Quebec EnglisBpeaking students (Morel and NOZuZ
2010:117137). To understand this governmental oversight, one must take into account
the political significance of nation building in French and the perception of English as a
threat in the province @irhis 2012; Urtnowski, OODonnell, Shragge, Robineau and
Forgues 2012), even if Quebec Englsgleakers are no longer dominant socially or
economically (Carter 2012). Meanwhile, from federal and academic sources, we know
that Quebec Englishpeakers outpfarm Francophones in the province in education
(Pilote and Magnan 2014). To contextualize Fra®omarian and Quebeenglish
speaking educational pathways, the following sections will present the challenge of
circumscribing official language communitiesdatine importance of linguistic vitality for

every level of education.

Definitions of official language minorities
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Official language minorities, or national linguistic minorities, refer to individuals who
speak: Othose languages that are accorddddallstatus at the natial levelO (De Vries
1994: 37).The government of Canada designdtesncophones outside of Quelsad
Anglophones in Quebeas Oofficial language communities in minority situationO,
(Corbeil, Chavez and Pereira 2010; Corbeil andfrdniere 2010). 1 will use
interchangeably Francophone for Frai@otarian and Anglophoner Quebec English
speakerfor Anglo-Quebecer becauskese expressions are usedhe literature (Breton
1994; Corbeil, Chavez and Perei2810; Corbeil and Lafrefrie 2010; Juteau 1994;
Landry, Deveauand Allard 2008). However, as the findings of this dissertation will
illustrate, to be a Francophone, a Fra@mdarian, a French Canadian, an Anglo
Quebecer, an Anglophone, a Quebec Englisaker, or an English Cahan carries
different subjective meanings depending on the individual and the social cdniext.
important to ask participants how they define these terms and where they draw group
boundaries. However, for the purpose of this study, a Frafgdarian § any
Francophone living in Ontario, and an Angdauebecer or Quebec Englisheaker is any
Anglophone living in Quebec. Yet, determining who is a Francophone in Ontario or who
is an Engliskspeaker in Quebec is far from simple quantitativéGorbeil 2011
Guignad No'l, Forgues and Landr2014: 1Q Statistics Canada 200%r qualitatively
(Dallaire 2003; GZribajoie 2011a), and various definitions have repercussions for
research, public policy, and service delivery. In Quebec, the government usestmwlefi
based on mother tongue to assess the number of Quebec ESpgldters, while in

Ontario, the government has chosen to use a more inclusive defif@Gimernment of
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Ontario2009 Jedwal2012) As it will be explained in this section, thedecisions carry

great significance on both communitiesO development.

Quantitatively, 1 is possible to find more than a dozen different definitionsoomnposite
variablesto asess the number of Francophones outside of Quab&uebec English
speakers(Guignad No‘l, Forgues and Landr2014 Jedwab 2012 The range of
definitions include but is not limited to: mother tongue, language most often spoken at
home, language spoken at least regularly at home, language spoken at least regularly at
work, languagemost often spoken at work, and first official language spoken (FOLS)
(Guignad No'l, Forgues and Landr2014) Assessing the exact number of Franco
Ontarians or Quebec Englisipeakers during a specific time period depends on the
definition selected andihtend to present the most important definitions that researchers,
policy makers, Statistics Canada, the province of Quebec, and the province of Ontario
favour quantitatively. e Canadiancensusquestionsevolved over timanirroring the

social evolutiorof linguistic groupgCorbeil 2011)

Until the fifties, the two linguistic groupscrench and English, also reflected and
paralleled the existence of two ethnic groups within Cankdawn as the founding
peoples(Corbeil 2011: 32)As such, the first efinition used for decaddsy Statistics
Canadawas the mother tongue defined as: the language first learned in childhood and still
understood. In the census survey, participants are askedlis the first language spoken

in childhood and that is stillnderstood toda¥ (Corbeil 2011 Guignad No'l, Forgues

19



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

and Landry2014. While the United Nations defiseoneQOs first language @ge first
language learned in childhood in the farfji¢anadaliffers with its definition of mother
tongue, which requirethat this language should stile understood (Corbeil 2011:33).

For many years, Statistics Canadaed mother tongue to assess official language
minorities® population size, but this definition has two limitations for Francophones
outside of Quebec: a) imcludes individuals who have French as a first language, but no
longer speak it, and b) it excludes individuals who do not have French as a first language
but speak French at home or use it as their main official lang(agignad No‘l,
Forgues and Lamg 2014 13). Nationally, in every census, there is a sizable number of
individuals whohave English ah French as their mother tongue simultaneoasly they
cannot be categorized solely as French or English. Statistics Canada usually splits and
redistritutes equally these individuals between the English and Frenchinguistic

populations (Corbeil 2011)

The second definition used is the language most often spoken atlhd&1, following

the recommendations of tAde Royal Commission on Bilingualiemd Biculturalism a

guestion about the language spoken most often at home was added to the census (Corbeil
2011:34).The benefit of such a definition is that it provides an indication of the strength

of the language in a geographical area. However, fandéphones outside of Quebec,

this definition excludes individuals who speak most often English or a third language at

home, but still have French as a mother tongaeignad No‘l, Forgues and Landry
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201419). This can also be a limitation for assessihg humber of Quebec English

speakers.

The third definition, most often used by researchers, is the first official language spoken,
commonly called with its acronym (FOLS}ollowing the 1982 inclusiorof the
Multiculturalismbill in the Canadian barter of rights and freedomshere was a growing
interestto assess how maryanadians had neither French nor English as a first language
(Corbeil 2011) This interest later led to the creation of a new variable bysttat
Canada in 1989: therst official language spoke(FOLS). The first official language
spoken is acompositevariable combining 1) knowledge of official language(s), 2)
mother tongugand 3) the language spoken most often at h@@oebeil 2011;Guignad

No‘l, Forgues and Landrg014). The benefits of such a definition are that: a) it includes
Francophones who do not have French as a mother tongue and b) it enables the
classification of Francophones based on the mother tongue and the language most often
spoken at homeQuignad No‘l, Forgues and Landry2014 25). In Quebec, this
definition significantly affects the population size of Quebec Englstakers in
comparison to the mother tongue definition. Jedwab notes that with the first official
language spoken (FOLS), Quebec Englpkakes represent 13.4% of Quebec
population, whereas with the narrower definition of mother tongue, Quebec English
speakers represent 8.2% of the provinceOs population (Jedwab 2012: 104). Yet, there are
limitations to the first official language spoken (FOLS¥idition: a) for Francophones

outside of Quebec, it excludes individuals who have English and French as mother
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tongues, but speak most often English at home, especially in exogamous families and b)
the name may suggest that this measure represents gli@dg@most often used when in
fact, it measures the potential to speak a langu@gegfad No‘l, Forgues and Landry

2014 26).

Overall, quantitatively, there arewo types of definitions of linguistic groups: a)
symmetrical, which implies that the cateigs are exclusive, and Bsymmetricalywhich
implies that members of different groups can ove(l@prbeil 2011) So far, thethree
definitions discussed that were designdyy Statistics Canadare exclusive and
symmetrical the mother tongue, languageosh often spoken at home, and the first
official language spokerHowever, recentnclusive definitions can besgmmetrical and
include individuals who belontp more than one linguistic groupphe government of
Ontario has chosen to embrace an incluswé asymmetrical definition to assess the

population size of FraneOntariangCorbeil 2011: 41).

In 2009, the Ontario government decided to choose an even more inclusive definition
than Statistics Canada first official language spoken (FOLS) definitiofOntario, a
Francophone is someone: a) who has French as a mother tonguehb)dmes nobhave
Frenchor English as a mother tongue) but hasa good commandf French and use

French at home3overnment of Ontari@009).When we measure Francophones as those
who have French as a mother tongue, they represent a total of 4.4% of the population, but

the Ontario inclusive definition makes the population reach 0B80 individuals,
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representing 4.8% of the population (Governmeh Ontario 2009). The Toronto
population of Francophones increases by 42% and in Ottawa, by 10% with this inclusive
asymmetrical definitionFor the government of Ontario, this new definition essentially
enables to reflect the demographic changes ti@aé transformedthe francophone
population in Ontario withncreasingmmigration in urban regions such asrdisto and
Ottawa (Government of Ontario 2009). Meanwhile, in Quebec, due to the political

configuration, the mother tongue continues to be used@utgbec English speakers.

The mother tongue definition excludes one third of the Engli@aking population in
Quebec because it excludes systematidatiyviduals from diverse ethnic backgrounds

or with a dudidentity (French and EnglishThereforethis definitionunderestimates the
absolute number of Englistpeaking individualswhich result in the Quebec government
underestimating serviegelivery for the communityJedwab 2012:103%cowen (2007)
explains that the Quebec government strategiqalyers to use a narrow definition of
mother tongue to underrepresent the Englisbaking community. This strategy results in

an increase of the number of Allophones, individuals who do not have French or English
as a first language, even if in realithey may have English as their first official language
spoken (FOLS). The narrow definition also clearly underestimates the institutional needs
of the Englishkspeaking community as opposed to the first official language spoken
(FOLS) definition used by théderal government for their own estimates of service

delivery (Jedwab 2012).
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The numerous definitions to assess official language minoritiesO provincial and national
populations change based on the preference of governments, public policy makers, and
researchers. The consequences are tangible in daily life because the construction of new
schools, the establishment of health services in French or in English, and the maintenance
of a jurisdictionOs bilingual status depend heavily on population sizel Sceiatists

select carefully a definition according to the focus of their study. Indeed, for the study of
intergenerational transmission of language, mother tongue is most often used as a
variable, while for estimating required services, more inclusiiemitens are often

preferred (Corbeil 2011:39).

Qualitative studies have presented a nuanced and complex range of definitions of identity.
OA unilingual identity is less and less common especially within minority groupsG (GZrin
Lajoie 201l1la: 170). In facmany quantitative and qualitative studies have found that
official language minorities do not always define themselves as belonging to only one
linguistic group Corbeil 2011; Dallaire 2003; Dallaire and Denis 20D%jlaire 2008;

Dalley 2006; GZrifLajoie 2003; GZrifLajoie, Gosse and Roy 2002; GZtiajoie 2011a;
GZrinLajoie 2011b;Landry, Deveau and Allard 2008; Pilote 2006For some authors,

the fact that so many Francophones outside of Quebec identify as bilingual, instead of
solely Francophoneindicates an accelerated pathway or a transitory step towards
assimilation to the linguistic majority group (Bernard 1996:81; Castonguay 2002: 378;
Castonguay 2005:491). It is not the fact that official language minorities are able to speak

English and Fench that troubles these scholars; it is their choice to assert a Obilingual
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identityO. It is noteworthy to mention that 25% of Quebec Engfishkers living in
linguistic exogamous families also identify as bilinguals (Jedwab 2012:114). However,
Bernard (1996) and CastonguayOs (2005) pessimistic conclusion of progressive
assimilation is widely challenged because official language minoritiesO processes of

identification have to be contextualized.

GZrinLajoie (2011b: 183) suggests that a bilingual idgnéimong official language
minorities can be understood as an Oidentity stateO because they live in two worlds at
once and identity is constantly shiftinggr@nouvancg. Dallaire (2003:164) suggests that

a bilingual identity is a contemporary example ohybrid identity with a sense of
belonging to both communitie€Challenging GZrirLajoieOs proposal of an Oidentity
stateO with quantitative data, Landry, Allard and Deveau (d6&8jified 3 types of
bilingual identities: attraction bilingualism biinguisme dQattractié) mingling
bilingualism @®ilinguisme de mZtissafe and resistance bilingualisnbihiguisme de
rZsistancE  When community vitality is strong, the individual develops a strong
Francophone identity and the Anglophone identity will be kvessulting in attraction
bilingualism (Landry, Allard and Deveau 2013: 62). When community vitality is
moderate and the individual has frequent social interactions in English, this context
promotes mingling bilingualism (Landry, Allard and Deveau 2013). 62/hen
community vitality is weak, and the individual develops a strong sense of belonging to
the Francophone community, this context fosters resistance bilingualism (Landry, Allard

and Deveau 2013: 62). The authors suggest that bilingual identitiesresteucted with
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internal factors, external factors, socialization experiences in English and in French, a
strong sense of belonging to the linguistic community, and competency in French

(Landry, Allard and Deveau 2013).

Using a qualitative approach, Maan (2013) found that young Quebec Engipleakers
who transition from high school to postsecondary institutions multiply their social
identities by cumulating or combining several identities; they can be at the same time
Canadian, Quebecer, Francophone &nglophone etc. Similarly, young Francophones
in a minority situation define themselves in a plurality of ways (Pilote and Magnan 2012)
even if they are conscious of their inggoup relations with the Englisspeaking
majority and Quebec Francophondshis quote, taken from an observational study,
examining language practices of young Quebec Engpglakers in Montreal describes
how living in two social worlds impacts daily language practices:

Listening to them, it would appear that the traditionagjliistic frontiers

separating the Otwo solitudesO have become more porous, at least for some,

thanks to the growing number of young Quebecers who have the language

skills to cross the divide. But what this interaction also catches is the

increasing difficlty of defining identity using traditional linguistically

closed traits, such as Anglophone, Francophone, and Allophone. The

blurring of these traits will have considerable repercussions for discussing

and defining community identity and issues in theritas well as on the

rationales and agreements currently put forward within the politics of

language in Quebec and Canadlanfarre2007: 110)
It is clear that exogamous marriages have had an impact on the prevalence of official
language minorities identifying themselves as bilinguals (Dalley 2006; -GZjoie

2011a: 169; Jedwab 2012: 114). To make matters even more complex, in urban settings,

if we take into account how Quebec Englsgieakers and Francophones outside of
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Quebec are racially, ethnically, religiously, and culturally diverse, one has to admit that
we are talking about many OcommunitiesO within each linguistic community: (Farmer,
Chambon and Labrie 2003; Farmer and Labrie 2008; @zijoie 2011a; GZribajoie,

Gosse and Roy 2002; Jedwab 2012; Lamarre 2007). Linguistic identity is not always the
most salient social marker and many individuals have several layers of identities from
which they draw to define themselves and act accordingly in different circumstances
(race, ethnicity, nationality, gender, sexual orientatictass/socioeconomic stajus
(Bernard 1996: 72Dallaire and Deni2005 Dalley and Campbell 2003;abrie and
Grimard 2004;Landry, Allard and Deveau 2013)60Yet, it is relevant to investigate
linguistic identity because: it is enacted on a daily basis through speech; it is enshrined in
Canadian law, policy and institutionadid education; it speaks to the Freifgiglish
divides which are salient throughout our history, and continue to be so, albeit in new

forms; and it is understudied in Canadian sociology.

The recent inclusive quantitative definitions of Ontario and $tsianada seek to
capture the diversity and complexity of official language communitiesO demographic
evolution. As mentioned earlier, the definitions used by Statistics Canada evolved as
demographic changes did, and one can no longer associate aitngeistity with two

well defined ethnic groups as it used to be the case before the fifties (Corbeil 2011).

The appropriate way to measure, to determine, or to identify who is Francophone or who

is Anglophone is relevant because of its implications &search and public policy.
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These definitions will be compared to the interviewee responses and contrasted to how
they selfidentify, how they define themselves, and what characteristics make someone
French, English, or bilingual. Special attention will fid to how they draw the lines

between different categories in order to study cultural boundaries.

Community vitality and education
Community vitality is of particular interest to contextualize the variations in self
identification, civic engagemennd educational pathways. In the academic and public
policy literatures about linguistic minorities, the expression OvitalityO is frequent and it
characterizes a community in a designated geographical location rather than an
individual. One definition of ammunity vitality is: Othat which makes a group likely to
behave as a distinctive and active collective entity in intergroup settingsO (Giles, Bourhis
and Taylor 1977: 308). However, the definition of vitality can be ambiguous because it is
sometimes defirkeas a state and sometimes defined as a process (Gilbert and Lefebvre
2008). From a legal standpoint, Canada is obligated by the article 41 of th©ffie&d
Languages Adb enhance the vitality of official language minority communities:

(1) The Govemment of Canada is committed @) €nhancing the vitality

of the English and French linguistic minority communities in Canada and

supporting and assisting their development; abd f¢stering the full

recognition and use of both English and French in @Gianasociety.

(Article 41)
This federal commitment to community vitality is the reason whyGheadaOntario

Agreement on Minoritanguage Education and Second Offidiahguage Instruction

2013201420172018exists as well as other initiativegitality influences the capacity
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of alinguistic community to live and to thrive in a minority context. Otherwise, linguistic
minority communities are more likely to disappear and to adopt another langaadie
purpose of this dissertation, a minorgyoup refers to a subordinate political granpa
jurisdiction, not necessarilyo a numerical grougGZrinLajoie 2014:47Q)For example,
although Anglophones as a groupere always numerically inferian Quebe¢ Quebec
Englishspeakerbecame a subonakte political group sociologicalin the provinceonly

in the 1970swith the Quiet revolutiorand the election of Parti QuZbZcois in 1976
(Gosselin and Pichette 2014amarre 2007)In contrast, Francophones in Ontahawe
been a minority since the "I&entury (Frenette 1998)n the province and nationally
Both groups are today facing challenges to maintain the vitality of their respective
communities, but quite differently. Vitality in a linguistic community is affected by three
sets of factors: demogphic variables, institutional factors, and the overall status of the

language (Bourhis and Landry 2012:25).

Demographic variables refer to the number of speakers (fertility rates, death rates,
endogamy and exogamy rates, age pyramid, emigration, immmoigy, and their
distribution within a national or regional territory (proportion of the total population and
presence in historical ancestral territory) (Bourhis and Landry 2012:25). Breton®s (196
theoretical concept of institutional completeneskich is often applied to immigrants

and ethnecultural groupsijs crucial for official language minoritieg\ccordingly, many

ethnic groups: Ohave developed a more formal structure and contain organizations of

various sorts: religious, educational, politicatecreational, national and even
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professionalO (Breton 1964: 194). Some ethnic groups have organized welfare and mutual
aid societies. The degree to which linguistic groups in a multilingual context can access
public and private institutions in their larage affects community vitality. According to
Bourhis and Landry (2012):

Institutional control is the dimension of vitalipar excellenceneeded by

language groups to maintain and assert their presence within state and

private institutions such as educatidhe mass media, local government,

health care, the judicial system, commerce and business. It is proposed that

language groups need to achieve and maintain a favourable position on the

institutional control front if they wish to survive as distinctiv@lective

entities within multilingual states. (P.27)
Informal and formal representation of the members of the community in key regional and
municipal leadership positions is also critical for institutional support. The strength of
demographic variables and the leadership of the community affect the dedoemaif
and informal representation (Bourhis and Landry 2012:27). Representation ensures that
the interests and the needs of the community are always at the forefront of the agenda of
municipal, regional, and national initiatives. The capacity to havenanoty and power to
selfgovern key institutions serving the community also influence vitality. In order to
exercise control and influence over public institutionemmunities must have: a)
population concentration in a circumscribed territory and b) aifisignt number of
speakers. Francophones outside of Quebec and Quebec Epglaters outside of the
greater Montreal area cannot cling to these components to foster vitality. Indeed, in many
respects, Englisepeakers in isolated regions (outside of gheater Montreal area) and

many Francophone communities outside of Quebec experience challenges associated to

dispersion, lack of population concentration, and difficulties to obtain services in their
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own language (Gosselin 2003edwab 2012: 185Lamarre2007: 112). In order to
visualize official language minorities across the country and understand the challenge of
dispersion and population density, Appendix F presents a map created by Statistics

Canada based on the 2011 census.

The status given to a lgnage also has an impact on the vitality of a language. Whether
status is based on the community sdustorical status (founding people), the current
cultural and economic dynamics of the community, or the prestige of the language
locally, nationally, orinternationally, status can enhance vitality (Bourhis and Landry
2012: 3031). For example, the social prestige of English due to its international
prominence in the sciences, businesses, and entertainment encourages many individuals
from different counies to learn English (Brumfit 2004). However, status alone cannot
reverse the decline of Quebec Englsgleaking communities if demographic variables
and institutional completeness are dwindling. Indeed, Quebec Esgkstking
communities across the proge have been showing signs of decline for several years
(Bourhis and Landry 2012: 31), and this has affected its school system significantly with

school closures (Bourhis and Foucher 2012).

In lieu of measuring vitality as a state, Gilbert and Lefeb20®8) suggest that vitality
should be analyzed as a process. The interactions between the individual, the community,
and the environment should be incorporated. Two axes should be explored: 1) individuals

as actors with their sense of identity and civigagement, 2) and institutions as actors,
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with their capacity to mobilize individuals over time in a given territory (Gilbert and
Lefebvre 2008:28). While this proposal is valuable, it provides a challenge for
operationalization. Assessing the frequencye thuality and the significance of
interactions between individuals and institutions in a consistent fashion across several

communities can be challenging.

Quebec Englishspeakers and vitality

Quebec Englistspeakers form a unique official languagaority in Canada due to their
paradoxical and ambivalent minority status. Quebec Engpsiakers: a) form a linguistic
minority in Quebec (Gosselin and Pichette 2014), b) belong to the Canadian and North
American Engliskspeaking linguistic majority (Beohis 2012), c) cohabit with the
Quebec Francophone majority which is a linguistic minority in Canada and North
America (GZrirLajoie 2014), d) and they speak a language which is internationally
dominant (Brumfit 2004). McAndrew (2010) describes Quebedego@s Oa fragile
majorityO because among other factors, the ascension of the Francophone majority is
recent. Francophone scholars have been reflecting on this ascension and its significance
in the history of French Canada, including the relationship dmtwQuebec and other
Francophone minorities (Cardinal 2012; Melaneon 2014). Since the seventies, federalist
and sovereigtst political leaders have been engaged in conscious overt nation building
with the clear goal to improve the status of French reatov English in the province
(Bourhis 2012; Bourhis, Montaruli and Amiot 2007:191). Between 1890 and the 1950s,

Anglo-conformity not only marginalized Indigenous and French Canadians across the
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country, but also required that White mBritish migrants asmiilate into an Angle
centric society (Mann 2014: 254). Before the Quiet Revolution, the Catholic Church and
an Anglophone elite dominated respectively the social and economic realms of Quebec.
The Quiet Revolution enabled: a) French to become the sa@abtanguage of the
province (Bourhis 2012), b) the state to empower socially, politically, and economically
Francophones (Bourhis 2012), c) the feminist movement to weigh in political debates
(Ugland 2014: 19; Vatraaroussi and Laaroussi 2014: 27),a)d the advancement of
secularism or ClascitZE of public institutions to eliminate the influence of the Church in
public affairs (Ugland 2014: 19; Vatzaaroussi and Laaroussi 2014: 27). The seventies
also saw the rise of the sovereignist nationalist ipalitparty Parti QuZbZcois The
minoritization of Quebec Englistpeakers is not only a recent development in
comparison to Francophone minorities in the rest of Canada, it is constantly affected by
the tangible nation building efforts of the Quebec Frahooe majority through laws and

public debates, while reaffirming that Quebec is a OsociZtZ distincteO (Rocher 2015: 140).

Some laws that transformed the province are the BarT01: the Charter of the French
Language(Bourhis, Montaruli and Amiot 200 189) and thel991 CanadaQuebec
Accord (Urtnowski et al. 2012). Some relevant socipblitical events includehe 1980
and 1995 referendusy (Rocher 2014),the 2007 Consultation Commission on
Accommodation Practices Related to Cultural DiffererBeschardTaylor Commission
(Rocher 2015: 147; Potvin 2014) or the 22184 Charter of Quebec Valuedebate

aroundLa Charte des Valeurs QuZbZcoisesBill 60: Charte affirmant les valeurs de
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lascitZ et de neutralitZ religieuse de IOftat ainsi que dtZZgatre les femmes et les
hommes et encadrant les demandes dOaccommodeoteint 2014; Vatd_aaroussi and

Laaroussi 2014).

Several sections of the Anglophone community reacted negatively 19 TieCharter of
Language and while some mobilized arourithe Equality Partyand Alliance Quebec
(Bourhis 2012: 33), the community has experienced a high rate of emigration since the
seventies Bourhis and Landry 2012: 24Lamarre 2007:113). This socipblitical
context, the confrontation that happened betwseme Anglophone militant social
movements and the linguistic Francophone majority through discourse and lawsuits,
shapes Quebec Englispeaking participantsO narratives in the subsequent chapters.
Quebec Englistspeakers who remain in the province todagnivto be part of the
provinceOs life and this is reflected in the current rate of bilingualism. While in 1971, 37%
of Quebec Englistspeakers spoke French, in 2006, 69.8% of Quebec Ersplesikers
speak French (Heritage Canada 2011:5). It is importamgtdight that Engliskspeakers

are not the only social group concerned with the Francophone majority nation building
sociatpolitical discourses and debates in the multiracial, multiethnic, and multicultural
province of Quebec (Rocher 2015). While Englis still perceived as a threat to the
French language in Quebec (Bourhis 2012), ethnocultural and religious minorities can
also be perceived as threats to the nation building efforts of the Francophone majority
(Rocher 2015: 147) and their voices areoignl at times. For instance, duriBguchard

Taylor Commissiorand Bill 60 Charter of Quebec Valuetebates, the heterogeneity of
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Muslim womenOs views were not represented {Madroussi and Laaroussi 2014). We
can also highlight the absence of Quebealiganous perspectives during tBeuchard

Taylor CommissionSchaefli and Godlewska 2014), and the lack of attention to the
experiences of Black youth struggling in the English and French school systems

(Lafortune 2014; Livingstone, Celemencki and Calg®d4; ThZsZe and Carr 2014).

In the seventies, Quebec Englgheakers underweatdeclinen their vitality because of
emigration and low birthrat@Bourhis and Landry 2012: 2amarre 2007:11)3 Several
authorsinsist that Quebec Englistspeakers whdive outside of the ggater Montreal
region have more in common with Francophones outside of Quebec than Montreal
Englishspeakersbecause of: ajow population concentration, blpw institutional
completeness;) higher levels of exogamyndd) fewer opportunities to speak English
outside of their home (Bourhis and Landry 201€&dwab 2012: 183 amarre 2007112).
Moreover, while several Canadians perceive Engldaking Quebecers as a thriving
official language minority, which benefit from institutidn@ompleteness and the
international prestige of the English language, the contemporary reality tells another
story. First,Englishspeaking communities in Quebec experienced the most important
decline in numbers of all official language minority commusitn Canada between
1996 and 2001n fourteen of seventeen administrative regionsheir province(Carter

2012: 222).Second, economically, Quebec Engiggeakers are no longer owners and
investors controlling the province as it used to be (Carter)20i2act, today, there is a

great reversal. Surprisingly, Quebec Engbgleakers are 26% more likely to earn an
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incomebelow Statistics Canada lewvcome cutoff than members otthe Francophone
majority in Quebeg(Carter 2012:223)When we compare nanally the unemployment

rate of official language minority communities contrasted to the majority group in each
province, Quebec Englistspeakers have the second highest unemploymentaftte
Francophones in NeBrunswick (Carter 2012:224). Indeed, Enlgpeaking Quebecers
experienceda higher unemployment rate than the French majority withapof 17%
(Carter 2012: 224)Quebedlack Englishspeakerseven when they have postsecondary
credentials, are twice as likely to be unemployed than other Esgglesikers, which
exemplifies the intersectionality of race and language (Heritage Canada 2011: 7). Third,
besides poverty, theechographic decline dQuebec Englistspeakerdias contributed to

the closure of institutions providingtal services such as &kh care and community
services, eroding furtherommunity vitality (Carter 2012Fourth, there is a continuous

high rate of young Quebec Englisheakers migration to other provinces, linked to
different challenges including social and professionalgnatton (Pilote, Magnan and
Vieux-Fort 2010).Fifth, demographic lossesongwith the 1977Bill 101: the Charter of

the French Languagthat restriciaccess té&nglishlanguage schooltiave had an impact
onthe loss oEnglishlanguageeducational institution@Bourhis and Foucher 2012fet,

the Quebec Englispeaking community is often described as a Ocommunity of
communitiesO because of its heterogeneity (Heritage Canada 2011: 3). Most Canadians
are unaware that the province of Qae does not fund Englidanguage immigration and
settlement services since French is the only language of integration in the governmentOs

agenda.
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While Francophone minority communities can receive federal, provincial and municipal
funding to attract, ecruit and promote Francophone immigration to compensate for
demographic losses, the 19@hnadaQuebec Accordanakes this reality impossible for
Quebec Englisispeakers (Urtnowski, OODonnell, Shragge, Robineau and Forgues 2012).
Indeed, the 199CanadaQuebecAccordgives the province of Quebec total control over
recruitment and selection of immigrants and the Quebec government has made the choice
to not fund EnglisHanguage institutions that provide services to immigrants. The
rationale being that Frenah the official language of Quebec; the province wants to see
all immigrants learn French; and Quebec wants to integrate all immigrants to the French
linguistic majority (Gosselin and Pichette 2014)he federal government, some
municipal authorities,and private sourcesfund Englishlanguage immigration and
settlement service@Gosselin and Pichette 2014). This absence of provincial funding
stems from the belief that English is a threat to the French langu&yeebeqBourhis

2012; Urtnowskiet al. 2012. Yet, many Englishanguage nefor-profit organizations
respond to the reality that many immigrants and refugees integrate Quebec society
through EnglisHanguage cultural and social institutions and often, they learn French in
these institutions (Gosee and Pichette 2014). This is similar to what happens in
Francophone minority communities that also integrate immigrants, who eventually also
learn English and can participate to activities in the linguistic minority and majority
(Farmer, Chambon and L 2003). The absence of funding for the integration of

immigrants who have English as their first official language spoken (FOLS) is

37



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

compounded with the restriction of access to Endasiguage elementary and secondary
schools withBill 101: The Charte of the French Languag®ll these factors explain why

in the past decades, the Quebec Engligbaking communities have experienced the most
important community vitality decline among all official language minorities in the
country. The international stes of the English language alone has not fully compensated
for demographic and institutional losses. Yet, the attraction pull of English due to its
status results in many Allophones choosing to speak English at home and high levels of

media consumption i&nglish in the province of Quebec (Landry 2014: 12).

Franco-Ontarians and vitality

Except for NewBrunswick, whereghere is a high concentratioh Francophones living in
the northern rural areathereare signs of vitality decline ofrBncophonecommunities
outside of Quebec due to low fertilitgtes exogamy, and low intergenerational language
transmission (Castonguay 200271; Landry 20146 Migration from rural areas with
high concentrations of Francophones to urban areas with low conimentrait
Francophones contributes to a decline in vitality among Francophones outside of Quebec
(Castonguay 2002: 373; Landry 2014:B).general, Francophormainorities have less
access to healttarein their own language in comparisontb@ majorityandmembers of
the communityactively persist to mobilizé rectify this situation (Traisnel and Forgues
2009:17).Two decades ago, it was suggedteat the high rate of exogamous marriages
was a major factor that explained the linguistic transfers to Engisong Franco

Ontarians (Mougeon and BeniaR94 123). Indeed, this observation seems correct when
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we know that less than 20% of exogamous families speak French as their main language
at home (Gilbert and Lefebvre 2008: 45). Based on their analysiverfasstudies that
establish a relationship between the individuals and institutions, Gilbert and Lefebvre
(2008) make several observations about Francophone minority communities. First,
although individuals express a strong attachment to their lingudtidity, it does not
necessarily translate into practice in public life (Gilbert and Lefebvre 2008: 61). Second,
several opportunities of partnership or cooperation between organizations to solidify
institutional networks have been neglected becausensiotes, selcenteredness, and a

lack of vision for big projects (BZlanger, Audet and Plante 2014; Gilbert and Lefebvre
2008:62). In addition to the previous elements, vitality is affected by an ambiguous
relationship with the majority and the challengenadbilizing a dispersed community
(Gilbert and Lefebvre 2008:63). Despite several challenges, the authors highlight that
Francophones involved in their community are optimistic about their future (Gilbert and
Lefebvre 2008)Family and school socializaticare critical for the transmission of the
French language for Francophone minorities, the survival of the French language is at
stake (Pilote, Magnan and Vietbort 2010). Indeed, principals and teachers in French
language schools take very seriously thele in promoting a cultural and linguistic
heritage (IsaBelle 2013; Leurebourg 2013; Leurebourg and IsaBelle 2014; Richard and

Gaudet 2014).

Although this dissertation focuses on higher education among official language

minorities, it seems relevano tdiscuss briefly their pathways in elementary and
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secondary school#linority education rights are protected in the 1@&hadian Charter
of Rights and Freedoms

(1) Citizens of Canadga) whose first language learned and still
understood is that of thenBlish or French linguistic minority population

of the province in which they reside, @) who have received their
primary school instruction in Canada in English or French and reside in a
province where the language in which they received that ingtrutithe
language of the English or French linguistic minority population of the
province, (2) Citizens of Canada of whom any child has received or is
receiving primary or secondary school instruction in English or French in
Canada, have the right to haed their children receive primary and
secondary school instruction in the same langu@)&:he right of citizens

of Canada under subsections (1) and (2) to have their children receive
primary and secondary school instruction in the language of theskrmgl
French linguistic minority population of a provin(@® applies wherever in

the province the number of children of citizens who have such a right is
sufficient to warrant the provision to them out of public funds of minority
language instruction; anb) includes, where the number of those children
so warrants, the right to have them receive that instruction in minority
language educational facilities provided out of public fu@gicle 23)

Article 23 of the Charter is applicable in all provineesl territores In QuebecBill 101:

The Charter of the French languagapactsthe rights of Anglophoneas well This bill
introduced additional requiremenftsr permssion toaccess school in English. For this
reason, while in this research project | can refer to Francophone students &s Origh
holdersO or Cayants drditEattend school in French, it is a challenge to categorize who
in Quebedis arecognizeddight holdelO toattend elementary and secondary school in
English(Landry 2014:127)ln order to estimate how many children could possibly attend
school in English in Quebec, Corbeil, Grenier and Lafreniere (2007) based their statistical
analysis on the fachat one of the two parentsch&nglish as a mother tongue. However,
thesecriteria excludenternationaimmigrant parents whose first official language spoken

(FOLS) is Englishwho would prefer thatheir children attend Englislanguageschools
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but areineligible for a Quebecertificate of alibility (GZrin-Lajoie 2011aBourhis and

Landry 2012:32; Jedwab 2012; Lamarre et al. 2002; Lamarre 2007).

As Table 1 shows, in all provinces, the population of students in French language schools
decreases astuslents transition from elementary to high school in francophone
communities outside of Quebec (Landry 2014:139). In contrast, amongst Quebec-English
speakers, the number of students attending Enlgligjuage schools increases as students
transition fromelementary to high school (Landry 2014:139). Among Francophone
parents who have the right Cayant droitsE to send their children to -Faegohge
schools outside of Quebec, 66% of these children live in exogamous families (Landry
2014: 126). One can und¢aind why exogamy has a tremendous influence on community
vitality. There is evidence showing that only 52.19% of Fra@atarian children and
teenagers entitled to go to school in French actually attend these schools (Landry 2014
129).

Table 1.1: Percentage of francophone children right holders registered in French
language school (F), in English language school (E) (regular program (R) and

immersion (1)) in primary and secondary schools in provinces and territories, except
for Quebec (based on Corbeil ad al. 2007)

Provinces and Territories Elementary (%) Secondary (%)

F E (R ) F E | R )
Newfoundland and Labrador 18 |81 35 47 n.d. | 90 61 29
Prince Edward Island 45 |54 [|3F [22F [36 |63 |41 |2F
Nova Scotia 47 |52 |37 |15 |42 |58 |36 |2F
New Brunswick 82 |17 |7 10 |79 |20 |8& |11F
Ontario 58 |41 |28 |14 |48 |50 |36 |1F
Manitoba 49 |49 [32 |17 |35 |64 |46 |18
Saskatchewan 30 |69 |55 |14 |17 |80 |60 |20F
Alberta 28 |70 |48 |22 |1F |81 |70 |11F
British Columbia 27 |73 |50 [2F |nd. [88 |62 |26
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Territories 45 |[50F |44 |nd. |nd. [83 |76 |[nd.

Canada less Quebec 56 44 29 15 47 51 37 14

The percentages associated to the syrhinady not be reliable due to the small size of the sample. The total of percentages may not
always be equal 100% due to attendance in other types of programs, or the unreliability of data.
Source: La vie dans une langue officielle minoritaire au Canadd, page 125.

New Brunswick, the only constitutionally bilingual province since 1969 (Bourhis and
Landry 2012: 54), has a high francophone territorial population concentration in northern
areas (Castonguay 2002; Landry 2014). It is also the provinceheitlargest proportion

of Francophones (33%) (Mougeon and Beniak 1994) and as a result, this community
shows exceptional vitality signs (Castonguay 2005; Landry 2014). This is why the 80%
rate of attendance in Frentdnguage schools in New Brunswick is far the highest
among francophone communities in a minority situation in Canada (Landry 2014).
Therefore, there is an established relationship between community vitality and attendance
to elementary and secondary schools in the minority language. Whge sach a$ill

101, have a distinctive impact on QueHenglish speakers, linguistic insecurity
influences the likelihood to pursue postsecondary education in French among- Franco
Ontarians. Linguistic insecurity is a recurrent theme in the interviewducted with

FranceOntarian postsecondary students.

Linguistic Insecurity

Quebec Englistspeakers are more likely to pursue higher education in English than
Francophones outside of Quebec are likely to pursue higher education in French as Table
2 and Tak# 3 illustrate (Pilote and Magnan 2014). Quebec Englakers who
complete only partially their elementary and secondary education in English, are more

likely to pursue higher education in English (Pilote and Magnan 2014: 167). Two factors
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may explain lhis observation. First, international immigrants and refugees cannot send
their children to Quebec Englidanguage schools becauBdl 101 restricts access to
Englishlanguage education to Canadian born children with at least one parent who
studied in English in Canada (Bourhis and Foucher 2012). Second, there is an
overrepresentation of Allophones among Quebec Engpslakers. Allophones are in fact
immigrants who do not have French or English as a first language (Mady and Turnbull
2012; Statistics Cada 2009) and they tend to pursue higher education at a higher rate
than the general population (Pilote and Magnan 2014: 167). Approximately one third of
the Englishspeaking community of Quebec is composed of immigrants (Jedwab 2012).
In light of the findhgs of this dissertation, | would add a third reason for this high rate of
participation in postsecondary education in the Endéslguage on the part of Quebec
Englishspeakers. Quebec Englisheakers do not experience linguistic insecurity in
contrasto FranceOntarians fZdZration de la jeunesse frametarienne2014; Larouche

and Hinch 2012; Leblanc 2010; Sioufi, Bourhis and Allard 2015).

Table 1.2 Francophones outside of Quebec who pursue their university studies
according to the language of studgnd the province (in %)

Provinces Language
French only Partially in French | Other language
Ontario 43.0 30.8 26.2
New-Brunswick 80.2 11.3 8.5
Other provinces an( 30.7 40.2 29.2
territories
Total 51.8 26.8 21.4

Source: Survey on the Vitality @fficial Language Minorities, 2006 Statistics Canada

Table 1.3 Anglophones in Quebec who pursue their university studies according to
the language of study and the province (ifo)

Province Language

English only Partially in English | Other language

Quebec 88.5 6.5 5
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Source: Survey on the Vitality of Official Language Minorities, 2006 Statistics Canada

There is great interprovincial variation among Francophones outside of Quebec. Once
again, New Brunswick has by far the largest proportiofrahcophones who pursue their
higher education in French (80.2%), followed by Ontario with 43% (Pilote and Magnan
2014). Thelanguage of schooling anthe language(s) spoken at home aaftuence
whether or not a young adult will pursue higher educatigherlanguage of the majority

or not (Pilote and Magnan 2014)n fact, high school graduatefrom linguistic
endogamous families are more likely to study in their own minority langiuragdl
provinces (Pilote and Magnan 2014: 158gt, Francophones amticadians outside of

Quebec experience an additional social process.

Twenty years ago, it was found that when Fra@ctarians believed that English was the
dominant language, that French was unimportant, and that their own French was
inadequate, they pswed their postsecondary studies in English (Wilkinson 1994: 44).
The latter factor, to consider oneOs French inappropriate, reflects linguistic insecurity
(Gaudet and ClZment 2009). A recent report ffafdZration de la jeunesse franco
ontarienneindicates that young FraneOntarians are less likely to make efforts to live in
French and attend postsecondary institutions in French if they are insecure linguistically
(2014). Linguistic intimidation is defined as an action, an intervention or a comment that
threatens, hurts or humiliates an individual because of the way they speak or the lexicon
used EZdZration de la jeunesse framtaarienne2014: 3). The results of this dissertation

resonate with the findings of previous studies that show the existéniteguoistic
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insecurity in French and the negative consequences of linguistic intimide#oZation

de la jeunesse franamtarienne2014; Gaudet and ClZment 2009; Larouche and Hinch
2012). Closely associated to linguistic insecurity and linguistienidation, there is a

lack of recognition of the wide variety of regional French spoken in Canada (Boudreau
2014; Boudreau and Dubois 2001; Chevalier 2008; Leblanc 2010; Lozon 2002). Both
social processes are present in the narratives of the participanissttidy and will be

discussed in the empirical chapters.

Theoretical Framework

Linguistic self-identification and civic engagement

Language is an important basis of affiliation to a community or a social group. Linguistic
identities can have implicationfor the choices and behaviours of individuals. For
example, it has been found that Ilinguistic identity affects residential
clusterirg/segregation in Vancouver, Toronto and Montreal because it enzdtasn
ethnic groupgo have access to community resources in their own language (Mok 2010).
Some Indigenous communities are also involved in revitalizing their language(s)
(Usborne, Peck and Smith 201Xet, the relationship between sétentification and
behaviour is not always clear. Several indialdu can identify as Francophone,
Anglophone or bilingualand experience a wide range of involvement in Fremch

English from no involvement at all, to a complete immersion in the community.
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As found by previous researchers who studied high school official language minorities,
bilingual selfidentification has been increasing over the yéaesley 2006; GZrirLajoie
2011a:169; Jedwab 2012: 114)t is often found that individuals from Francophone
minority communities and Quebec Enghspeakers tend to setfentify along a
continuum, from Francophone to bilingual, to Anglophone (Jedwab 2012: Landry,
Deveau and Allard 2008)A line of inquiry is to explore if it is the same at the
postsecondary level, or if those who attend postsecondary institutions identify themselves
more as bilinguals or the language of the minority. This is why the questionnaire includes
guestions abousself-identification and seltharacterization. There are also several

guestions about behaviours such as civic engagement and leisure activities.

As Breton (199) describes in his typologythere is a difference between self
identification and involven@ in the community. While two individuals may identify
with the same social group, ideological differencasd other factors, will lead to
different patterns of behaviourBreton 1994 Carter 20052006. Students may identify

as Francophones, Anglophemor bilingual, but the level of civic engagement, leisure,
and recreational activities in their respective linguisbenmunities may differ greatly.
Gans (2009) describes the theoretical concept of symbolic ethnicity within the context of
ongoing proceses of assimilation and acculturation. Visible symbols or manifestations of
ethnicity are often equivalent to symbolic ethnicity which: Ois characterized by a nostalgic
allegiance to the culture of the immigrant generation, or that of the old countwg oto

and a pride in a tradition that can be felt without having to be incorporate@nyday
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behaviorO (Gans 1979:33ansO original focus was on Jews, Irish, Italians and other
European ethnic minorities who were experiencing a process of assimikatiobn
acculturation without the total disappearance of ethnicityhan Wnited States (Gans
1994). Breton (1994) also shares the idea that social belonging can be maintained
without significant social and cultural participatidiandry, Deveau and Allar(2008)as

well understandelf-identification and identiscommitment, @ngagement identitaif®, as

two components of a social identity and both components should be distinguished when
we studyofficial languageminorities. Breton (1994), in his analysis of Freri@anadian
communities outside of Quebec, proposes a typology of three different modalities of

social belonging that can be associated to identtymitment.

The first modality is pragmatism/utilitangsm and refers to the individual who is mostly
interested in the political and financial opportunities associaiida social identity. The
second modality is interdependence, which describes the individual who identifies
strongly to the social group drbelieves that he/she must help the collectivitgrderto
further his or her own welbeing(Breton 1994). The third modality, the attachment to a
distinct cultural heritage, refers to the individual who wishes to share a cultural heritage

based on aammon philosophy, history and set of cultural practices (Breton 1994).
Gans (1979) and Breton (1994) invite us to reflect on the daily life implications of a
social identity in terms of concrete practices. This is why in the context of this study, |

will examine theextentto which BretonOs typology can be applied to offitaajuage
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minorities. While they attend French, English or bilingual postsecondary institution,
doesthe language of civic engagement remain the same or edbnthe context of this
study, BretonOs typology will be used to categorize civic engagement:

pragmatism/utilitarianism, interdependence and attachment to a distinct cultural heritage.

Linguistic symbolic boundaries

Symbolic boundaries refer to how official language minorities: Odraw the line that
delimits an imagined community of Opeople likeOnwho share the same sacred values
and with whom they are ready to share resources. These communities may overlap with,
or cut across, class and racial li®ed.amont 2000: 3). The study of symbolic boundaries
for the analysis of the construction of ugldahem or irgroup/outgroup categorization, is
relevant in many fields of study. Sociologists work on the process of differentiation, the
permeability of boundaries, the dialectical construction of identity based on internal and
external realities, the ases of collective mobilization and the cultural repertoires
available in boundary work (Lamont and Molnar 2002: 170). The way minority groups
categorize and define a collective identity to seek social recognition also involves
boundary work (Lamont anda: 2005). This boundary work can be highlighted to
uncover on behalf of who claims are made and how these claims are produced (Lamont

and Bail: 2005).

Throughthis researchl wish to investigate how official language minorities perform

what Lamont (2000) defines as boundary work by constructing similarities and
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differences. Thereforesymbolic boundaries do not refer solely to a predefined legal,
political or historical cooeption of a community, but to what the members of this
community itself consider the attributes of what characterizes their identities and what
differentiates them from otherSome strategies can be used for bridging boundaries with
different argumentsdm available cultural repertoires such as mabested arguments or

conceptions of egalitarianism (Lamont and Aksartova 2002: 17).

Today, there are fewer stigmattached to a bilingual identity, whereas there are several
attached to other kinds of mixedentities, such as a bisexual identity (Brewster and
Moradi 2010) or a biracial identity (Cheng and Klugman 2010). In fact, in Canada, some
studies indicate that a significant number of young Francopremg\nglophones in a
minority situation identify themselves as bilingual (GZimjoie 204; GZrinLajoie
2011a; Landry, Deveau and Allard008 Pilote, Magnan and Viedkort 2010.
Linguistic symbolicboundariesan bemore fluid and permeable than are other kinds of
social boundaries. However, someiaband political contexts do not enable individuals

to escape clearly defined boundaries.

Linguistic symbolic boundaries are produced sometimes with good intentions; for
example, when native speakers want to accommodate or be polite with outsiders. In
public spaces, Welsh speakers tend to speak Welsh only to Welsh born speakers and to
switch to English with those who learned Welsh as a second language (Mann 2007). Yet,

linguistic symbolicboundaries can also be reinforced in contexts where there aregpolit
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tensions between Ous and themO. Magnana2tids in her study that linguistic school
segregation contributes to the maintere of boundaries between Quebec English
speakersand Francophones in Quebec City. In fact, even when students are maised i
bilingual families, they are forced to choose within the dichotomy of Ous \hesus,
Francophones versus Anglophones (Magnan &01@evitebly, going to an English
languagehigh school becomes a marker of identity in Quebec City, a marker that
signifies being the Oother.O Today, language rerasesirce of contentiom Quebec
political debates and English is still considered as a threat to nation building (Bourhis
2012) Still, a minority of Quebec Engliskpeakers decide to study in French for
possecondary education in Quebec City, which indicates that sometimes, individuals
cross boundaries (Magnan 2010lm).Belgium, territorial divisions mirroring linguistic
divisions and asymmetrical economic growth, contribute to the maintenaheguistic,
economic and socidloundaries between the Flemish and the Walloons (Mnookin and
Verbeke 2009). In comparison to Belgium, the political context in Canada is less divisive
and official languageminorities can in some instances blur the line when theydatten

French, English or bilingual postsecondary institutions.

Participants shared experiences of discrimination dumitegviewswhich consisted in the
main research instrument for this stu@jscrimination is defined as a process by which
members of a social group are treatedairly because of their membership to that group

(Krieger 2001: 693). Discrimination can be influenced by prejudice (Bourhis et al. 2007)
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and by power struggle dynaesi (Krieger 2001). When discrimination is based on

language, it is called linguicism (Bourhis et al. 2007).

Social status cosmopolitarism and commodification

In the sociological literature, a bilingual identity has been described as a slippery slope
towards assimilation for official language minoriti@e(nard 1996:81; Castonguay 2002:
378; Castonguay 2005:4p1as an identity state associated with living in two social
worlds (GZrinLajoie 2011b), and as a hybrid identity (Dallaire 200&evious stuigs

report thabfficial language minorities consider bilingualism as having an added value on
the labour market (GZribajoie 2011a). This is not unique to Canada since in Wales, the
increasing interest of Welsh youth to pursue higher education in Webdba partially
motivated by the economic gains made possible with a bilingual status (Davies and
Trystan 2012).Although Breton (1994) mentions in his model about identity that
belonging to a linguistic minority can have a strictly utilitarian naturetier sake of
benefits, Heller (2010) furthers that thought and suggests that language, including
bilingualism, is considered a commodity in a neoliberal economic context because of late
capitalism changes. Whereas language used to be associated wittmalistatiliscourse
embedded in historical and political claims, nowadays we have a market driven discourse
in French Ontario (Budach, Roy and Heller 2003). For example, since the shift from a
political to an economic ideology, some Francophones in noretario maintain two
discourses about French literacy: one which emphasizes identity, community, and cultural

reproduction and the other which equates French literacy to an economic resource for
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regional development (Budach, Roy and Heller 2003:610). ¢bmmodification of
language uncouples language and community and forces a shift from language as a
OrightO to language as an Oadded valueO and many francophone national or regione
organizations seem to embrace this change (Heller 2011: 15). Althougtediarxist

analysis of the evolution of discourse about bilingualism is promising, | explore
bilingualism as a social status as well because it has not been investigated explicitly in
previous studies. | pay particular attention to participantsO intgipmedf the meaning(s)

of bilingualism. Theoretically, bilingualism can be interpreted as a stafusncer in

social settings, as a commodity on the labour market in a globalized economy, and still be
associated with a hybrid identity shifting betweelo tworlds. These social processes do

not exclude one another.

Weber defines statuas Gan effective claim to social esteem in terms of positive or
negativeprivilegesO (Weber 1978: 303)eberOs definitioprovides a framework to
assess if antiow preste is attributed to bilingualisnm comparison to unilingualism.

For Weber, there is a distinction between class and stattial dasses produce and own
goods(Weber 1978) Social class impactsthe probability of obtaining positionand
goods(Weber 1978: 302). According to Weber (19/&atus is based on lifestyle, formal
education and hereditary or occupational prest@@tus groups are defined &

plurality of persons who, within a larger group successfully claim a) a special social
esteem, and possibly also b) status monopoliesO (Weber 1978: 306). Status groups can

emerge as a result of their lifestyles, hereditary charisma or their appraopaggolitical
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or hierocratic powers (Weber 1978). The first component of WeberOs definition that will
be examined is the special social esteem, Wmormy prestige attributed to status.
Bilingualism can potentially bring status in ways that other mixedtiiies do not

because of more permeable boundaries for language compared to sexuality or race.

The difference between class and status is not always understood this @eyinction,
Bourdieu contends that status is a symbolidaatt of clasgBourdieu 1984). He sees a
relationship between academic (or other forms of capital) capital and what is considered
tasteful. In other words, class translates into lifestyle, tastes, competitions for hodo
distinction and not just economic resourc&slucation not only ennobles students with
credentials, but also introduces students to what is considered legitimate culture.
Therefore, academic institutions reinforce the capital acquired in the bourgeois family.
Taste, cultural nobility and distinctiaeflect social class (Bourdieu 1984: 173). Weber
points outthat educational credentials have replaced hereditary nobility to acquire social
prestige in bureaucracies (Weber 1978: 1000). However, as Weber suggested, Chan and
Goldthorpe (200&) foundempiical evidence to support the relevancedttinguishing

class from status

Chan and Goldthorp€007b)like Weber, associate class with Olife chancesO, such as
employment security and prospect, and status to Olife choicesO, such as cultural
consumption.In their study, they examidethe effectof class and status on security,

prospectsand cultural consumption. The findings indicate thrathe one handlass has
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an impact on unemployment risks and earnings (Chan and Goldthorpe 2007b: 522). On
another nd, status influences cultural consumpt{@mnan and Goldthorpe 2007b:522)

The crucial result of their study is thatliwral omnivoresare found across all social
classesthey have in commorhigh levels of educatigrand they are not concentrated in

one social classThis contradicts BourdieuOs proposal that lifestyéciated to status,
reflects class. Class and status influence different areas of social life with different social
processes and mechanisms (Chan and Goldthorpe 2007b: 529). Chanldthor@o
(2007b) find that omnivores tend to be highly educated, which confirms one of WeberOs
assumptionshat educations intimately related tstatus. In another study, their findings
indicatal that newspaper readership is more influenced by statnscthas, confirming

once again that status influences cultural consumption (Chan and Goldthor@g. 2007
There are other reasons that justify the study of ststs) independedistinctiveforce

from class and powégRidgeway 2014).

For the study of iequality, material processes are insufficient for understanding
everything. Status, inequality based on valuation, social worth and recognition, has an
impact on cultural processes of inequality at the micro and macro levels (Ridgeway
2014:2). Cultural b&tfs or status cultural beliefs shape our expectations for ourselves
and others, and influence our actions and as such, status influences the social relational
aspects of life (Ridgeway 2014:3). Status cultural beliefs inform our assumptions about
Owho isetterO and influence the distribution of power and resources in organizations at

the social relational level (Ridgeway 2014:12). Ridgeway (2014) identifies three
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justifications for the relevance of status. First, status consolidates inequality based on
power and resources, by shifting attention to status differences rather than on the situation
of control of a group over the other, and by doing so, it contributes to the durability of
inequality (Ridgeway 2014:3). Second, cultural status beliefs reinfordesssentialize
differences between different types of people, which in turn consolidate the assumptions
that some are superior to others (Ridgeway 2014:4). Finally, these beliefs about essential
differences generate inequality independently as an autarsofaotor and this explains

why there may still be inequality between women and men occupying the same powerful
and resourceful positions for example (Ridgeway 2014:4). Status biases and hierarchies
of esteem affect organizational processes at the sadation level, which in turn

contribute to the reproduction of inequalities.

The second part of the analysis of status will examine an outcome or a manifestation of
status:cosmopolitan OomnivorousnessO or claims to be open to appreciating everything
(Peterson 1997; Peterson and Kern 19B6jerson (1997) argued that highbrow snobbery

no longer provides status and hanan the American contextRather, cosmopolitan
omnivorousness, being eclectic, is what provides higher status in the United States
(Peterson 1997). Peterson and Kern (1996) explain that being an omnivore signifies
openness to appreciating everything. Bryson (1996) brings some nuances to this analysis.
While highly educated individuals show cultural tolerance to a large range of tyyesi¢

the music genres they dislike the most are those embraced by the least educated

individuals (Bryson 1996: 895)Q0ltural breadth has become a hightus signal that
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excludes lowstatus cultural cues and is unevenly distributed by education idrtited
StatesO (Bryson 1996: 895Bryson (1996) suggests that instead of characterizing
openness by cosmopolitan omnivorousness, we call this phenomenon multicultural
capital, which reflects the American social prestige attached to breadth and tolerance.
While in the United States, there might be a multicultural capital that provides social
prestige; do official language minorities pursuing postsecondary studies believe that they
have a Obilingual capitalO in Canadhi® Tesearchverifies if Peterson an®rysonOs
conceptions obmnivorousness and openness can apply to official language minorities
Essentially,l inquire if students associate bilingualism to a form of openness to two
cultures, which does not necessarily involve OlikingO everything in dodtiires
(Peterson and Kern 1996). Is it possible that bilinguals engage civically in both
languages, consume media artefatboth languages and belong to social networks in

both languages?

On an individual level, bilingualism may represent the nealitinguistic minorities who

have to be competent in English and French to function and survive, while at the same
time they navigate between both linguistic cultural repertoires. This is why questions
about identity and symbolic boundaries are relevéinis possible that official language
minorities attribute to themselves positive characteristics because they are bilingual,
which could infer that they would consider bilingualism as a social status. The way
bilingualism is rationalized may confirm @t a hierarchy or the existence of status

cultural beliefs. Like omnivores enacting status, being bilingual can also imply that, on an
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individual level, one can draw from two linguistic repertoires to express ideas and enjoy
different cultural artefactsush as plays, music, cinema, or books. It can also imply that

on an interpersonal level, enacting openness, individuals navigate in unilingual and
bilingual social networks. At the same time, at a macro or structural level, bilingualism
can have a marketlded value and be treated as a commodity in different social contexts
(GZrinLajoie 2011a; Heller: 2010). Although linguistic identity, symbolic boundaries

and status may appear to be three unrelated topics, they are interconnected because they
shed lighton the complexity of the individual, interpersonal, and structural processes
through which official language minorities envision themselves and their experiences as

they pursue higher education.
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CHAPTER 2

METHODOLOGY

This studycontrasts identity, linguistic symbolic boundaries, experiences of linguicism,
social status, and postsecondary experiences among fPam@oean and Quebec
Englishspeaking postsecondary studedtsjualitativeresearch desigis appropriate to
explore tle mechanisms and processesated to identity, symbolic boundaries,
experiences of discrimination and social statusddpth interviewing is also an
appropriate technique for comparisons across con{geasiont and Swiindler 2014:
158). Using focus groups or participaotiservation techniques may not have yielded
similar responses wherarticipantsdiscussedpenly aboutinguicism. In fact, indepth
interviewing is also recommended to explore emotionscist®d to social experiences
(Pugh 2013:65)This comparative analysis usedguentiasemistructured interviews in
English andin Frenchin Montreal, Ottawa, and Toronto. Between January and June
2014, eighteen young Fran€@ntarians and eighteen young Quebec Englstakers
were interviewed forming a total sample of thisix participants. This chapter
summarizes the recruitment process, the participantsO characteristics, the interviewing

experience, as well as the limitats of this inquiry.
Recruitment
Recruitment was completed with two sampling techniques described by Small (2009).

The first technique is sampling for range; | initially looked for participants who study in
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Englishlanguage and Frendanguage postsecoany institutions in both provinces
because | had hoped to compare four groups. | also used-bstiowampling or
convenience sampling as a second technique, meaning some interviewees referred other
potential participants for subsequent interviews. As ahatebf inquiry, | performed
sequential interviewing (Small 2009:24). Each interview was treated as a case study and a
subsequent interview or case study was a tentative replica of the previous one. As a result,
each interview was adapted to each partidipantil | reached saturatigrwhich means

until the last case revealed nothing new (Small 2009:25). In fact, after approximately a
dozen interviews in each group, participants discussed similar themes in similar terms
about identity, boundaries, discrimtitm, and social status. Since the answers were
redundant, | stopped interviewing after recruitingl8 particip&ekw, | explain further

saturation and the sample of participants.

Originally, | intendedto recruit participants via Facebook, Twittend postsecondary
institutionsO communication channels. | was ablecruitparticipants effectivelyith
snowballingthroughmembers oflifferent associations and studentsO association mailing
lists. Especially in Ontariostudents and cultural assagcas have been of valuable
assistancgo promote this research project atal assist me in contacting potential
participants. While | did use online social netwsyrk convinced most interviewees to
participatethrough personal contadby speaking to the over the phoner emailing

them personally My participants came from several postsecondary institutions in Ontario

and Quebec: VanierCollege, DawsonOs College, Madpolis College, la CitZ
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CollZgiale, UniversitZ SPaul, University of Ottawa, OCAD niversity, Concordia
University, McGill University and UniversitZ LavalTo better visualize postsecondary
institutions attended by official language minoriti@ppendix D presents mapof all the
postsecondary institutions, colleges, CEGERS8d univesities available to oftial
language minorities across Canada. Appendix C provides a list of all the institutionsO
names along with their founding year. To highlight the focus of this study, Appendix E
showsa mapwith all the Ontario and Quebec postsedary institutionsin Ontario,

which offer programs and courses in the language of the provincial linguistic minority

As suggested by Duneier (2011), it is important that | mention my fieldwork entry points
in a transparent fashioft. was relatively easer to recruit Franc®ntarianscomparedo
Quebec Englistspeakerdor threereasons. First, was able to contact Francophones in
positions of leadership in different mainstream Francophone associations (studentsO
associations, studentsO newspapers, amkrgsO clubs) and Francophone advocacy
organizations. Second, a factor that hindered QuEbgtish speaking participants
recruitment was that in Quebec, several Engdisbakers in a leadership position that |
contacted on campus, especially at the ensivy level, were from out of province or were
international students with no ties with the Quebec Englmaking community. In
contrast to the number of Fran@mtarian associations, there is no Engbgeaking

youth advocacy organization. Indeed, Qee Engliskspeaking youth are not as
organized as Francophone and Acadian youth across the country to uphold their linguistic

rights as official language minoritiesThe third factor that halted Quebec English

60



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

speaking participantsO recruitment was feat Englishspeakers pursue college or
university education in French and | was only able to find one participant who did. This is
not surprising since 95% of Quebec Englgieakers choose to pursue higher education
in English partially or completely (Pte and Magnan 2014:156). In the following

paragraphs, | explore in detail how these three factors impacted the recruitment process.

The first interviewees that | contacted were Francophones involved in a studentsO
association, club or studentsO newsgamed many recommended other participants who
did not necessarily share the same level of civic engagement. Thus, | was able to recruit a
wide range of participants with some who volunteer in several organizations and others
who do not volunteer at all. was also able to contacinterviewees through different
associationgnvested in the promotion of accessctdtural and educational resourdes
FranceOntarian youth.As Appendix G indicatesmany associations and networks exist
with the purposef defending the interests ofréhcophone minorities outside of Quebec

and they are all interconnectedmong these associations assemblZe de la
francophonie de 100ntario(AFO), FZdZration de la Jeunesse Frar@atarienne
(FESFO) and thdregroupemenftudiant FranceOntarien (RfFO). AFO used to be

called Association canadienreaneaise dOZducatiode |I@ntario (ACFEO) and was
founded in 190, then it becam@ssociation canadienadraneaise de I0Ontari(ACFO)

in 1969, therthe name changed ssociation des communautZs fraecmariennes de
IOOntaridACFO)in 2004 and finallyAssemblZe de la francophonie de 10On{&dkD)

in 2006.AFOOs mandate is to advocate for the rights of all Francophones in Ontario and
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there is an equivalent OsisterO association with similar goals and activities in every other
province except Quebec. This strong association relies on individual, institutomaal,
associative members across the province, including the different regional ACFO chapters
across the province (eg. ACFO of Windsor, ACFO of Predtossell). The FESFO
focuses on organizing structuring activities and promoting French education Ire all t
high schools across the province and has its equivalent OsisterO association with similar
goals and activities in every single province in Canada except Quebedicgedin
Appendix H. TheRegroupement ftudiant FrangdntarierOsmandate isto defend

Ontario Francophones@©cesdo higher education in French. The RfFO is unique since
there is no other similaDsisterOrganizationin other provinceso defendpostsecondary

educatioraccesgor Francophones outside of Quebec.

Why do we sesuch a difference in the number of associations and organizations between
Quebec and Ontario? First, Quebec Engsiphakers especially in Moneal, benefit

from better institutional completenessith public and private institutions providing
services intheir language (GZrihajoie 2011a: 191) As a result, there aréewer
associations or organizations centered on defending ymatiioung adult®©educational

or culturalrights basedn theirstatusas official language minorities. One could argue
thatthelack of institutions and services that Francophones outside of Qarpeence
fosters the desire to lobby and implement activities at the provincial and national levels
Another potential avenue of explanation is tReancophones outside of Quebeavé

been a minority fomuch longer compared to Quebec Engbpleakers. Indeed, before
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the sixties, Quebec Engligpeakers did not perceive themselves as a minority and many
contemporary institutions that contribute to institutional completenebtomireal were
founded decades ago. Appendix C provides the foundation dates and locations of
universities located on the map of Appendix D. McGill University and Bishop University,
Englishlanguage universities in Quebec, were founded in tH& cEhtury. McGill
University, as a worlkdenowned university, has a great range of programs and significant
financial resources, which are incomparable to Fréacuage universities outside of
Quebec such as UniversitZ SaiArne, UniversitZ de Moncton, or Univéss de St
Boniface. Some Francophones in a minority situation are sometimes unable to complete a
university program in Frencin their own jurisdiction Newfoundland and Labrador,
PrinceEdwardlisland and all three territories provide no university progmarfrench

(see Appendix D). While Ontario may appear to provide several opportunities for
postsecondary education in French, several bilingual institutions or Heergimge
postsecondary institutions only offer a small number of programs in Frenclenglish

and French. Not surprisingly, several Fraif@atarian participants expressed some degree

of disappointment about access to courses and programs in French as will be shown in the
following empirical chapterfverall, Quebec Englisbpeakers and Fran€antarians are
experiencing different processes of minoritization (GEZgjoie 2011a) due to different
historical, social and political contexts. Howev@uebec Englistspeakers who live
outside of the greater Montreal area have limited access to institutions like -Franco
Ontarians while Montreal Quebec Englispeakers benefit from relatively strong

institutional infrastructure (GZribajoie 2011a: 193).
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It is worth mentioningthat Francophoneassociationsoutside of Quebealo not
necessarily reach out to the vast majoritghaf group that they represent (Frenette 1998).
Some authors suggest that while this list of organizations and associations may be
impressive, these institutional networks are often elitist and separated from the
community for which they lobby (Frenette 1998: 170). Institutional completeness varies
regionally because even if the federal government funds equally communities across the
country, provincial governments do not (Dallaire and Denis 2005). As a result, the degree
of activity, lobbying or effectiveness of any provincial or national association varies from

one province to another.

The second factor making it difficult to recruuebec Englistspeakers was that
Englishlanguage universities in Quebec are attended in great proportion by out of
province and international students. Even if Frelaciguage universities outside of
Quebec also have international students, it was mifieutt to identify and recruit
Quebec Englistspeakers than Fran€ntarians. The third factor that made recruitment
more difficult was that | intended to recruit Quebec Engligsbakers who attend FreAch
language postsecondary institutions. In factjaty, | wanted to comparé&ur groups:
Quebec Englistspeakersvho study in EnglishQuebec Englistspeakeravho study in
French, Franc®ntarians who study in English, and Frai@otarians who study in
French.However, as mentioned in the literatureiegy, 95% of Quebec Englistpeaking

postsecondary students choose to pursue higher education completely (88.5%) or partially
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(6.5%) in English (Pilote and Magnan 2014:156his fact made the recruitment of
Quebec Englistspeakers pursuing college or unsigy studies in French extremely
challenging. Eventually, | only recruited one Quebec Engistaker who was attending
postsecondary education in French while | recruited four Fr@mtarians who were
attending postsecondary education in English. Ferrémason, | focused the comparison

on two groups instead of four: Franr@mtarian postsecondary students as one group and
Quebec Englistspeaking postsecondary students as the other group. Despite the reduced
number of groups compared from four to twe responsesO analysis remained relevant

and rich.

Regarding saturation and the sample of this study: two explanations regarding the
exclusion of Franc®ntarian immigrants and the range of views expressed by the
participants are required. It is importdaathighlight that | did not recruit immigrants and
refugees to minimize variation because the focus of this inquiry is linguistic identity.
Although one Quebec Engligpeaking participant is an immigrant, all the other
participants are Canadian born. Tureque identity processes and experiences of Franco
Ontarian and Quebec Englispeaking immigrants can be explored in several other
articles and public reports (Farmer, Chambon and Labrie 2003; Farmer and Labrie 2008;
GZrinLajoie 2011b; GZriLajoie 204; Gosselin and Pichette 2014; J&arre 2015;
Jedwab 2012; Lamarre 2007; Urtnowski et al. 2012). A survey with a large sample
would be more appropriate to study the intersectionality of linguistic identity, race,

ethnicity, religion, and immigration atus among FraneOntarian and Quebec English
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speaking postsecondary students. This qualitative study is exploratory and fills a gap in
the literature because Canadian born official language minoritiesO linguistic and cultural

processes are seldom studatdhe postsecondary education level.

Another important point is that there is a generational shift in the way young official
language minorities describe their linguistic idgnbecause they increasingly identify as
bilinguals (Jedwab 2012; Landry, Atd and Deveau 2013) and they adopt a very
inclusive approach to belonging. Young Francophones outside of Quebec increasingly
identify as bilinguals but also embrace diversity and an inclusive definition of who
belongs to their communities rather than acty genealogical one (Dallaire 2003;
Dallaire 2008). Therefore, while participants can refer to some older generationsO
genealogical understanding of linguistic identity that they have heard, there are no
postsecondary students who believe in a strigtigealogical (Catholic Freng€banadian
descent) definition of belonging my sample This is why this sample does not include
participants with a strictly genealogical perspective, which is mostly associated with some
older FranceOntarians. Similarly, gung Quebec Englisipeaking youth in Quebec are
inclusive when it comes to who belongs (G4rajoie 2014) and selflentify
linguistically in multiple ways (Magnan 2013). Emigration to other provinces has affected
deeply Quebec Englisspeaking communigisO linguistic vitality in the last decades. For
the most part, militant Anglophones who decades ago mobilizedTwelEquality Party
andAlliance Quebe¢Bourhis 2012: 33), which no longer exist, left the province. There

is evidence that English speakerso choose to stay in Quebec strongly identify with the
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province (Magnan 2008). This explains why there is no militant-B#inti010 or Oanti
FrenchO Quebec Englisheaking participant in the sample even though participants are
aware of older Quebec Atophone militant claims and assertions. The participants are

Bill 1010s children and they have no nostalgia of a past Quebec BEpglgting
dominance in the province. Moreover, with vocal nationalist and sovereignist movements

in Quebec, any Englistpeaking militant movement could potentially be perceived as a
threat and could result in a serious backlash by the Francophone linguistic majority. In
sum, | did reach saturation in both provinces because the range of participantsO responses
reflect the diferent contemporary views among young Canadian born FH@ntarian

and Quebec Englisbpeaking perspectives on linguistic identity.

Participants

Since all the participants of this study are aduksch participantead the letter of
information andsigned the consent formgluntarily. Originally, in order to minimize
internal variations, | wanted to recruit Francophones in Ontario who were: 1) born in
Ontario, 2) who attended elementary school and high school in French, 3)pak® s
Frenchfrequentlyat home and 4yho selfidentifiedas Francophone in Ontario. | wanted

to recruit Quebec Englistspeakerswho were: 1) born in Quebec, 2) who attended
elementary school and high school in EnglishwBp spokeEnglishfrequentlyat home

and 4)who seltidentifiedasQuebec Englistspeakersl also intended to exclud@uebec

Englishspeakersvho attended Frenelanguageschools or Frane@ntarian students who
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attended Englistanguageschools. In the field, my understanding of these ltaguistic

groupschanged and | modified the recruitment criteria.

While all FranceOntarian postsecondary students recruited in this study erein
Canadapne Quebec Englisipeaking postsecondary student Wwam outside of Canada
and hadmmigratedat the age ofife. Second, somer&ncophone participants in Ontario
were bornin another Canadian province, but Hagenactive membersin the France
Ontariancommunity forseveralyears; therefore | decided that they should be ireduét

is the same in Quebec wherenge Englishspeaking participants, born in another
province, had also beeactively involved in the communitjor several yearsThird,
while all the participants seiflentified as Francophones or Anglophonéke proportion
that spokdrequentlyFrench o Englishat home variedlndeed,someparticipantswere
from exogamous families where English and French are spoken; some have roommates
who do not speak their mother tongaad others live in dwellings where languages other

than French or English aredgen.

Eighteen Franc®ntarian postsecondary students aged between 19 and 26 years old were
recruited while eighteen Quebec Englgteaking postsecondary students aged between
18 and 39 years old were recruited. The sample in Ontario was half menphsh and

in Quebec, the sample included 10 men and 8 women, as detailed in Table 4. As
mentioned in the previous chapter, exogamy has had great impact on official language

communities (Dalley 2006; Landry 2014: 126) and Table 5 provides a breakdowsn of th
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participants who came from linguistic exogamous families: 4 participants amongst
QuebeeEnglish speakers and 7 participants amongst Fr@mtarians. While there was

no specific question about the occupation or the income of participantsO parents, many
participants specified the level of education of their parents when they explained why
they chose to pursue higher education. Table 6 and Table 7 present the breakdown of their
answers. Nine FraneOntarian participants and 10 QueHeaglishspeakers repaed

that their mother had attended a university institution and 9 FH@ntarian participants

and 13 Englistspeaking participants reported that their father had completed a university
degree. As explained in the previous chapter, both communities age@admmunity of
communitiesO due to racial, ethnic, and religious diversity (Farmer, Chambon and Labrie
2003; Farmer and Labrie 2008; GZriajoie 2011a; GZribajoie, Gosse and Roy 2002;
Heritage Canada 2011; Jedwab 2012; Lamarre 2007). Thereforejppatscin each

group mentioned nehnguistic identity markers. During the interviews, 3 Quebec
Englishspeaking participants satentified as Jewish, 2 participants seéntified as

ltalian, 1 participant selfdentified as Polish, 1 participant salentified as Opart
HungarianO, and 1 participant sdéntified as Filipina. During the interviews with
FranceOntarian postsecondary students, 2 participants reported to be Opartially LatinoO,
many discussed the provinces and the regions where they fram (Quebec, Northern
Ontario, Southern Ontario), but none of the participants mentioned their religious

affiliation.
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Amongst Quebec Englistpeakers, la were full-time university, college oKCollege
dOenseignement gZnZral et professid@EGER students or had graduated within the
last yearCEGEPSare Quebec postsecondary institutions that offge&d occupational
training programs and-year preuniversity academic programs. In Quebec, high school
ends aftersecondarys, the equivalent of gdg 11 in other province®articipantswho

had graduated were all going back to school the next year, taking only one salgbatical
to workor reflect uportheir career goals.

Table 2.1 Gender Breakdown of Participants in Quebec and Ontario during 2014
interviews

Men Women
FranceOntarians 9 9
Quebec Englistspeakers 10 8

Table 2.2 Number of participants in Quebec and in Ontario from exogamous
families during 2014 interviews

Linguistic Endayamous

Linguistic Exogamous

FranceOntarians

11

7

Quebec Englistspeakers

14

4

Table 2.3 Highest Level of Education Completed by the Mother of each Participant

in Quebec and Ontario during 2014 interviews

High school College diploma ol Some university, | Not

diploma or less some college bachelor and highe available
FranceOntarians | 4 4 9 1
Quebec English 2 3 10 3
speakers

Table 2.4 Highest Level of Education Completed by the Father of each Participant

in Quebec and Ontario during 2014 interviews

High school College diploma ol Some university, | Not

diploma or less some college bachelor and higér | available
FranceOntarians | 5 4 9 2
Quebec English 5 0 13 3
speakers
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Interviewing as a process

The expected duration of the interview weisty minutes, but in the field, interviewsO
duration varied betweethirty-seven minutes and ninety minutes. In fact, on average,
most participants took approximatdifty minutes to complete the intervie®ince my

goal was to explore social processes and mechanisms associated to identity, culture and
social status, | wanot seeking a representative sample or the ability to generalize the
results in Montreal or Ottawa. Rather, fieldwork locatiavsre selectedo facilitate
recruitment due tahe high concentration of potential participamtsthese citiesThe
interviews with Quebec Englistspeakersook placefor the most parin Montreal, where

the largest proportion of Quebec Englistspeakers live (Corbeil, Chavez and Pereira
2010). The interviews with France@ntariars took place for the most part Ottawa
where Fraco-Ontarians live in significant number&@dvernment of Ontari®2012).
Eventually, fieldworktook place inseverallocationsincluding Ottawa, Montreal and
Torontobetween January 2014 and June 2014. | was able to complete the intenviews
or nearby uniersity, college or CEGERcampuses in places such as: coffee shops,

libraries, lounges, daterias, classrooms astudentsO organizationsO offices.

First, each participant answered questions from the interview guideline found in
Appendix A.Following the interview, the participantespondedrally to questions o
feelingsthermometer, which was a prestige scale to assess how bilingualism is perceived
(see Appendix B).Coding and analysis were completed wiitle qualitative software

package MAXQDA | used the services of two different transcribers to analyse
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participantsO scripts: one in English and one in French. In order to facilitate
dissemination, | translated with the best of my abilities FrabwetariansO quotations
relevant for analysis in the folving empirical chapters. When words in Franco
OntariansO quotations are writteritétic, it means that the participants originally used

that expression in English during the interview.

Although all the questions planned in the guideline were askedey participant, the
semistructured nature of the interviews enabled the spontaneous inclusion of other
relevant questionsindeed, by its very naturenterviewing isan inductive process
Therefore] was able to clarify, prompbr add questions taninterview according tony
discretionary judgemenSome questiongiere rephrased, paraphrased for clarifications
and some comments were addédere are five main modifications that | would like to

underscore.

First, whileFranceOntariansprovided déailed response® question 9: Ohow would you
describe your attachment to your linguistic identity and how do you believe you enact
it?0,Quebec Englistspeakerdad very little to say about their attachment. In order to
encourage participasmto explorethis issue | proposed a fictional situation where they
would be forced ito exile in Franceand coerced tthink, to speakto read,to live andto
consumeeverything only in Frenclwith no right to even access their memories in
English.Prompting was rntodone to lead the interviewer towards a specific answer, rather

it was to explore if when faced with an extreme situation, the emotional and verbal
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responses remained the same. Since English is an international language, | thought that a
fictional scenao could elicit deeper reflection. In facthis extreme exampléelped
participants to reconsider their first indifferent or negative resgombes phenomenon is

further analysed in the following chapter.

Second, for question 1@®Who do you believeelwngs in this linguistic group? What
characterists make someone French, Englishbilingual?Gnd question 11OWhat are

the benefits and disadvantages of speaking both official languages? Does speaking both
official languages make you any differembrh other Canadians? If so, how36me
partiagpants did not have much to say. Thereforgid prompt participants to see if they
would add other characteristics or benefits and disadvanfagdsaps the participants of

my study do not reflect regularlpn the advantages and disadvantages of their
competency in English and in French and needed some additional time to think about how

they differ from other multilingual Canadians.

Third, for question 14, many participants experienced difficulties in mgmiho they
considered to be a friend in their close circle afteng two or three friends. Therefore, |
added a probwith a fictional situationOIf you were in a hospital, other than members of
your family, is there a friend that you would call thatu havenOt mentioned yet?0
Following this probe, a third or fourth friend would comehte mind of the interviewees.
Fourth, dter all the questions were asked,did encourage participant® express

themselves about their overall degree of satisfagtidheir program and institution. This
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guestion became relevant since the first interviewee expressed the desire to comment
uponpersonakxperienceand his contribution was relevant to the issues of language and
education This added question enable@ o explore how students in both communities
differ when it comes to their satisfaction in postsecondary institutidmes.contributions

to this question are explored in Chapter 5.

Findly, with the use of a feelings thermometer, | hopedaneasure the level of prestige
attributed to different social groups in order to assess if being bilingyedrceived as
honourable After the first interviews conducted, | realized that many participants tended

to respond Strongly positive feeling® all socialgroups and | suspected that desirability
could be interfering withthe intervieweesO responses. Therefore, a@teding the
paragraph preceding the thermometer, | started to say: OThis is not a tool to measure
discrimination, hatred or resenent.OThis added commertelped to put participants at

ease, and | started to get a more diverse range of responses.

Once the interview and the thermometer were completeerviewees were invited to
ask questiongp provide further commentsr otherthoughts. During the interview, when
a participant offered a long response, | summarized the key elemgiiightedto give

the participant the opportunity to agree, clarify, or to add other elements to the

response
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Limitations

There are perspectives and realities thatstagly cannotconvey.Both communities are
heterogeneous ethnically and religiously, this sample does not presentdapthn
exploration of the negotiation of linguistic identity with other social markéosiever, in
order to highlight linguistic identity contemporary dynamics ag official language
minoritiesO postsecondary students, and due to time restriction, it Seas@hble to

limit the scope of this study.

Interviewing as a technique has its limitatioh&ke many other qualitative endeavours
with the exception of &hography only the perceptions, beliefs, interpretations and
rationalizationscan be captured. There might be discrepancies between what the
participants say about identity and what they actually Meverthelessas suggesteby
Lamont and Swidler (20)4every technique has its strengths and weaknesses and none is
good or bad.A few advantages of interviewing are that it involves: quick data gathering,

it is relatively inexpensive, it encourages reflection on research design, and it can reveal
emotiond dimensions of social experiences (Lamont and Swidler 2014598 The

data collected, can inspire future observational or experimental studies.

| acknowledge that social desirability bias, which refers to the tendency to respond in a
socially acceptale way, may have influenced participantsO responses. In order to
alleviate this bias, the questions were organized chronologically from morenaltral

to less valuaneutral questions. For example, questions about civic engagement were
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asked before astions about selflentification. In addition, as mentioned eatrlier,
prompts were used before the thermometer to encourage honest responses with the
prestige scalel should also add that as a Black Montreal born French speaker, some
Quebec Englistspeakes in Montreal may have hesitated to speak candidly. However, |
believe that | was able to gain every participantOs trust because | speak English, and |
have personal ties to the Englispeaking community in Montreal. When asked about
myself, | did revehthat: a) | attendedMarianopolis College(an Englishlanguage
CEGEP), b) that many of my friends attend@dGill University, Bishop University or
Concordia Universityc) that | worked in the Wesind with Engliskspeakers, d) and that

| now live in Onario. | believe that my participants felt safe to speak their mind since
they realized that | had extensive knowledge of Engsaking Montreal
neighbourhoods and institutions. In addition, since | am Black, | do not completely fit the
normative image fovho is considered a typical OQuZbZcoisO since my parents are Haitian
immigrants. Therefore, as the chapter about discrimination details, | am not completely
part of OusO, | am another type of OotherO in Quebec. In fact, several studies explore hov
race natters in Quebec, for example, the cas@lack youthdifficulties in the school

system (Lafortune 2014; Livingstone, Celemencki and Calixte 2014; ThZsZe and Carr
2014). Francéntarian participants felt at ease to speak with me. Participdashave

few opportunities to speak in French publicly were more than happy to complete the
interview with me and to talk about their linguistic identity. Beyond desirability bias with

the questions, the prestigeale or the fact that | am a Frersgheakiny interviewer, the
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socialpolitical context of the time period during which the interviews took place is

significant because it may have affected the responses.

The interviews were conducted between January 2014 and June 2014. This means that a
majority d the interviews were completed before the general election in Quebec held on
Monday April 7" 2014, while there was a heated debsteroundingLa Charte des
Valeurs QuZbZcoises Bill 60: Charte affirmant les valeurs de lascitZ et de neutralitZ
religieuse de IOftat ainsi que dOZgalitZ entre les femmes et les hommes et encadrant le
demandes dOaccommodenmndduced by théParti QuZbZcoisn November 7th 2013
(Ugland 2014; Vatd.aaroussi and Laaroussi 2014:2Zhis Charter of Quebec Values
proposed to reinforce secularism daitZE, the religious neutrality of the state, equality
between men and women, and to restrict reasonable accommodations (Rocher 2005: 152).
While polls indicated that the linguistic majority in Quebec, Francophonesodag the

charter, the majority of Quebec Englispeakers were opposed because article 5 of the

bill proposed to ban ostentatious religious garment with the exception of small discrete

crosses or small CcrucifixE (Leduc 2014).

After the reasonable accomodation crisis in the mid 2000s which revolved mainly
around the limits of accommodation for Orthodox Jews and Muslims (Gagnon 2011),
followed by the release of the 20B8urchardTaylor Report(Ugland 2014), how can we
explain the elaboration of the FafiuZbZcoiBill 60 and the diverging responses to one

of its main contentious component: article 5? Article 5 refers to the ban of religious
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garments: [@ the exercise of their functions, personnel members of public bodies must
not wear objects such asdugear, clothing, jewelry or other adornments which, by their
conspicuous nature, overtly indicate a religious affiliationO (Gouvernement du QuZbec

2013: 6)

Several explanations can be provided. Gagnon (2011) suggests that we should look at
QuebecOs milonship with the federal government as a centre (fedeeaiphery
(Quebec) relationship. In fact, Quebec has rejected federal multiculturalism in favour of
interculturalism (Ugland 2014). Quebec interculturalism requires that in the public
sphere, intecommunal exchange, dialogue and negotiation take place in French for
cultural, social, political and legal developments (Gagnon 2011: 44). In that context, the
Charter of QuebecValuescan be understood as a response, if not a Ototal retreat from
Canadia multiculturalismO (Ugland 2014: 17) to reaffirm that Quebec @saxiZtZ
distincteE, distinctive society within the Confederation. For Quebec, nation building
involves the idea of Cvivre ensembleE or Oto live together® which implies that
individualism alone cannot determine all decisions and some degree of collectivism
should be valued (Gagnon 2011: 43). The Parti QuZbZcois sawGhahter of Quebec
Values a legislative tool to circumscribe the Quebec collective OWeO, regardless of
individual rights. Beyond the relationship that Quebec has with Canadian
multiculturalism and its aspirations to Olive togetherO around common values, some
religious minoritiesO requests are perceived as direct threats to two fundamental elements
of the Quiet Revolution: geler equality and secularism (Bdward and Taylor 2008: 18;

Ugland 2014: 19; Vattaaroussi and Laaroussi 2014: 24). WIBi# 60 ignited debates
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about identity, it did awake discussions abast and themin the province. Heated
confrontations about what it means to represent the negtralar state of Quebec as a
public servant, what it means to be an uncompromising authentic feminist, and what
values a Quebecer should hold dear, were on the minds@ti@becers: Francophones,
Englishspeakers, Aboriginals, immigrants and refugees, as well as racial, ethnic, and
religious minorities. In March 2014, a majority of Francophones (68%) supgitted
including article 5, while a majority of Quebec Enblspeakers (79%) did not support

Bill 60 because of article 5 or the ban of religious garments for public servants (Leduc
2014).Bill 60 was a wedge issue and for many critics,Gharter of Quebec Valuegas:

Oan electoral ploy by the government to véokovoters on the right who had switched to
Coalition Avenir QuZbec (CAQ), the former Action DZmocratique du QuZbec (ADQ)O

(Potvin 2014: 138).

It is important that the reader realizes that | conducted my interviews between January
and June 2014, at the height of f@karter of Valuesdebate and during an electoral
campaign where sovereign8ill 60, and QuebecOs national identity were at ttedrémt

of political turmoil. It seems relevant to mention the context becaus€liaeger of
Quebec Valuehighlighted the divide that can be found circumstantially between Quebec
Englishspeakers and the linguistic Frergieaking majority in Quebec. Asresult, the
reader should keep in mind the context of the narratives about identity, linguistic
symbolic boundaries and social status of both Fr&dw@mrians and Quebec Enghsh

speakers. Indeed, Fran@mtarians, as well as members of other Francophonerities,
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are knowledgeable and very much aware of Quebec political debates and sometimes

develop their own perspectives in response to QuebecOs discussions (Cardinal 2012:56).

Conclusion

A total of thirty-six participants were interviewed to explonegliistic identity, linguistic
symbolic boundaries, discrimination, social status, and postsecondary experiences. | used
sampling for range, because | hoped to compare four groups, ansdah®ampling for
recruitment. Recruiting Quebec Enghspeaking prticipants was more challenging than
recruiting FranceDntarian participants because of the existence of several Franco
Ontarian associations, the difficulty to find Quebec Eneggisbakers on Englislanguage
university campuses in Montreal and the smpadiportion of Quebec Englistpeakers

who attend Frenclanguage postsecondary institutions. As a result, my analysis
emphasizes boundary work between Quebec Enghshkers and Fran€antarians
without focusing on the language of the postsecondarytuneh attended. The vast
majority of participants were born in Canada, were aged between 18 and 39 years old and
were attending on a futime basis college, CEGEP or university or they had graduated
within the past twelve months. In order to elicit samgponses from interviewees, some
guestions were added and prompts were used based on my judgement. Finally, |
acknowledge that the participantsO responses should be interpreted with caution because
of desirability bias, because French is my first langwagemost importantly, because of

the Quebec socigdolitical context during the 2014 pedection campaign and heated

debate surrounding th€harter of ValuesNevertheless, | contend that the interviews
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revealed how context, specific needs, and divergsmrations shape differently official
language minorities® postsecondary students in Ontario and Quebec through their

linguistic identity processes, boundary work, and the social status of bilingualism
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CHAPTER 3

LINGUISTIC IDENTITY

This chapter compares processes of linguisticidelitification and attachment amongst
Quebec Englistspeaking and FraneDntarian postsecondary students. Several questions
were included in the interview to explore linguistic identity. Breton (1984yests that
there are two components to identity: sdintification and civic engagement. Several
individuals can identify to the same group while they experience different dynamics in
the community. | applied BretonOs typology to my participantsChsesppragmatism,
interdependence, and attachment to a distinct identity. To better understand self
identification and how participants define their linguistic characteristics, | asked the
interviewees:How would you name and describe your linguistic idgPtTo explore

civic engagement, and more specifically, attachment, | asked the interviewiasg:
would you describe your attachment to your linguistic identity and how do you believe

you enact it?

How would you name and describe your linguistic idg#titn terms of sel
identification, Quebec Englistpeaking postsecondary students identified themselves
along a continuum with nuances: 1) Anglophone, 2) Anglophone with fluency in French,
and 3) bilingual. ParticipantsO narratigegigested thathe proninent language(s) of
socialization and social interactions, saéisessment of fluency in French, and attachment
to French and/or English culture influenced -$edntification. Francédntarian

postsecondary students identified themselves along a contiasiwell: 1) Francophone,
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2) Francophone bilingual and 3) bilingual. ParticipantsO narratives indicated that the
prominent language of socialization and social interactions, the degree-atsedted
fluency in French, attachment to French culture, reitimp by others of oneOs distinct
identity (by FranceOntarians from various regions, by Quebecers, or by Anglophones),
and the political challenges of the Frar@otarian community influenced self

identification.

How would you describe your attachmeatyour linguistic identity and how do you
believe you enact itth terms of civic engagement, Quebec Englpkaking participants
provided three categories of responses for their attachment to their linguistic identity: 1)
those who are attached with imterdependent modality, 2) those who are attached with a
pragmatist modality, and 3) those who are not attached, unless they are prdrhpted.
responses were influenced by past and current socialization experiences, Quebec
linguistic conflicts, and the salience of language in oneOs idéntitpntrast, the three
modalities identified by Breton can be found among FraDotarian participantsl)

strong attachment with a commitment to a social identity, 2) strong attachment with
interdependence, 3) and attachment or no attachment as a pragmatist. ParticipantsO
attachment was influenced by: the language of socialization and social interattgons,
different contexts in which they can speak French (private/public), theiassdssment

of their efforts to maintain the French language in their lives and in their communities,

and the salience of language in their lives.
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Selfldentification

While the literature review introduced the difficulty of identifying and measuring official
language minoritiesO communities for public institutions as well as reseafobisil(
2011;Guignad No'l, Forgues and Landrg014: 10 Statistics Canada 200%his thesis
proposes to investigate how members of these communitieisieselify and define their
identities in their own words. The two questions used to exploredseifification were:

how would you name your linguistic identiig2dhow would you describe your linguistic
identity? While both Quebec Englistpeakers and Fran€antarians identify themselves
along a continuum, they used different rationales to explain theirdselfification and
describe their identities. Some chaeai#ations are found in both groups such as: the
significance of social interactions and socialization experiences in one or both

language(s), and the sel§sessment of oneOs fluency in French.

From Anglophoneto bilingual: a continuum

Among Quebed&Englishspeaking participants, there were 3 categories of responses that
emerged from the question about sd#ntification: 1) Anglophone, 2) Anglophone with
fluency and/or an interest in French, and 3) bilingual. The first set of responses includes
paricipants who identified onlyas Anglophone when they were asked to name their
identity. In the following quotations, some participants explain that it is because most or
all of their immediate social interactions are in English. Therefore, some partscisaut

their most important language of socialization to characterize their linguistic identity.
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After he selfidentifies as Anglophone, Edgar elaborates on speaking English at home, at

school and with his family, which refers to socialization and satiafactions.

Edgar: Anglophone, primarily an English spedker only speak English at
home with my Mom and with most of the rest of my family as well. So my
uncles, my aunts, all of us, we speak English. | speak English in school as
well as at [universyt name]. So yeah, definitely Anglophone.

The second category of participants also identified as Anglophone, with a reference to

their level of fluency in French. They characterized their fluency of French or

bilingualism in various ways such as: funadly bilingual, passably bilingual, or basic

French. Here are two examples of this kind of response, which illustrate that the level of

fluency in French impacts sallentification among Quebec Englispeakers. Victoria

identifies as Anglophone becausti®ge believes that she is not sufficiently fluent in French

to claim that she is bilingual.

Victoria: EnglishE | guess | wouldnOt quite consider myself bilingual. |
definitely have a preference for English and | attempt to speak French when |
cark Definitely an Anglophone yes.

On the other hand, Elizabeth asserts that her fluency of French is Oenough to get byO.
Elizabeth: Anglophone, but speaks French enough to get by, | guess. So,
English with some basic French[E] struggling Anglophone.

Several partipants elaborated that being Anglophone does not encompass the

complexity of their linguistic identity. Edmund insists that being an Anglophone does not

reflect his advanced proficiency in French. On the other hdadold highlights that

being an Anglopbne does not reflect adequately how much he appreciates the French

culture. These results reflect previous studiesO findings indicating that official language
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minorities less and less define themselves as belonging solely to one linguistic group
(Corbeil 211; Dallaire 2003; Dallaire and Denis 203allaire 2008;Dalley 2006;
GZrinLajoie 2003; GZrirLajoie, Gosse and Roy 2002; GZtiajoie 2011a; GZribajoie
2011b;Landry, Deveau and Allard 2008; Pilote 2006
Edmund: 10d say Anglophone, because ttta@srm that is used in Quebec.
But at the same time, even fluent is not strong enough a word. | think I am
almost perfectly bilingual; IOm just slightly weaker in French. [E]
Harold: IOm an Anglophone. | really try hard to have an involvement in
French language, in French culture and | really do enjoy and appreciate the
French culture and language we have here. | would really like to improve my
French. [E]
One participant asserted strongly that she is CQuZbZcoisE rather than Quebecer, consciou
of how some members of the Francophone majority may be sensitive to an Anglicized
version of the expression CQuZbZcoisE because French is the sole official lahguage o
Quebec. Yet, MatildaOs linguistic identity can be circumstantial, depending on the
interlocutor present.
Matilda: It depends on who | am talking to. To me itOs QuZbZcois because |
want to feel included in that society. And | think saying Quebecer kondy
of alienates me from that. | think that if you form a part of this community
then you form a part of the QuZbZcois. But | also recognize that according to
some people, you have to be a naturalized Francophone in order to be part of
the club.
Thethird category represents participants like John, wheidetitified as bilingual as an
identity in and of itself, and not solely as a technical terminology paralleling fluency.

John simply identifies as a hybrid. John is from an exogamous family asgha# of the

25% of Quebec Englisipeakers who now identify as bilingualedwab 2012:114).
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John: | would say | am bilingual. | am Anglophone and Francophone. | am

both. [E] I think | have a hybrid Anglophone Francophone identity.
Overall, like in pevious studies, the responses varied along a continuum between
Anglophone and bilingual, with 1) Anglophones, 2) Anglophones with a certain degree of
French fluency, 3) and bilinguals. The descriptions of their linguistic identity were
influenced by a) th@rominent language(s) of socialization and social interactions, b)

self-assessment of fluency in French, and c) attachment to French and/or English culture.

From Francophone tobilingual: a continuum
Similarly to Quebec Englisepeakers, the narrativesf FranceOntarians can be
organized in three categories: 1) Francophone, 2) Francophone bilingual, and 3) bilingual.
Some participants identified solely as Francophones with specific identity expressions
such as FrancO@ntarians or French Canadians. Rgants in the first category,
Francophone, referred to fluency in French, to socialization and social interactions like
Quebec Englistspeakers. Thierry discussed political challenges such as assimilation, the
role of bilingualism in the community andrsiEe delivery in French. As such, his
comments on bilingualism and assimilation resonate a little with Castonguay (2005) and
Bernard (1996)0s assessments about bilingualism as a form of progressive assimilation.

Thierry: FranceOntarian. [E] We are stuclbetween a rock and a hard place.

So, having a Frane@ntarian identity which is quite bilinguake donOt have

the same interests or the same aspirations or the same ability to see that there

is still assimilation or that language is an issue, that tisestllia long way to

go. Sometimes, we just take refuge in bilingualism. If a Fr&dwe@rian

reaches out tthe government and, wants to be served irefeh, the person
will just switchto English.[E]
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Emma also distinguished herself from Quebec fadam her preference for the identity
name CCanadiernsiganeaiseE, French Canadian. As Juteau (1994) explains, since the
seventies, several expressions are used in Francophone communities.
Emma: | am FrenciCanadian. [E] Since | do not have a specificthiplace,
| cannot consider myself as a Frar@otarian or as a Quebecer. | am an
individual who lives in Canada, very proud of my nationality and
Francophone. Therefore, | see myself as Fr& amadian.
Among the participants who identified strictly as Francophone, Jean not only
distinguished being Franco-Ontarian from being a «Québécois», but he defined his
identity in opposition to being a “sovereignist Québécois”. Raoul also specifies that he
does not like to be called «Québécois» because he wants to be recognized as a Franco-
Ontarian. Raoul’s assertion refers to the politics of recognition where a group seeks to
have its specific collective identity, heritage and rights to be recognized by others and the
state (Dick 2011; Lamont and Bail 2005). Jean refers to Franco-Ontarian history, Franco-
Ontarians’ rights struggles to resist assimilation, and the non-existence of a separation
movement in the community.
Jean: HmEHow would | describe this? 1tOs to be proud of my history and
knowing that you knowknowing that I am not a Quebecer. | donOt know how
to say. | donOt know how to explain it, likdE] It means that we do not
want to separate from Canadi&] It means thatE You know, often like
Quebecers, some are separatistane of them are Ethey arekind of
extreme. They feel strongigbout keeping French, and all thit] And |
donOt know. For me in all cases, the Fraditarians, yeswe are really
proud of our language andiE] And we try very hard to keep it too. But

like, we are not going to g¢o the point where we are goingttoeaten the
government to separate

Raoul asserts like Jean that Fras@atarians have a specific identity that should be
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recognizedHe addsthat it is counterproductive for Francophoriegg in a linguistic
majority (from Quebec or Franc&) insult Francophondsving in a linguistic minority
situation (Acadians, Frang®ntarians, FraneManitobanskE). He is right since studies
show that these insujtavhich are a form of linguistic imhidation, feedlinguistic
insecurity, which makes it more likely that an indival will stop speaking French
(FZdZration de Igeunessefranceontarienne 2014; Larouche and Hinch 2012; Leblanc
2010; Sioufi, Bourhis and Allard 2015).

Raoul: No. No. But as French for example with people that I meet in

Ottawa,l am toldthat | ama Quebecer. | am not a Quebed¢enn so Franco

Ontarian. Likewe knowthat French is likethreatened, but if we continue to

insult each other among Francophones, itOs not going to help, | meanE
The second category includes participants who identified as Francophones or Franco
Ontarians, and chose to add that they are bilingual as well.iSlsimilar to Quebec
Englishspeaking participants who identified as Anglophone and referred to their degree
of fluency in French as well. These participants also detailed their daily social interactions
in French and in English, as well as their sociéla experiences in linguistic
homogenous or heterogeneous families.

Alphonse:A big mix. [Laughs] | know that my French is not as strong as my

English, but still, I am proud to be Frar€mtarian. Moreover, | think that

itOs very rare that you see pedife me in a big English city speaking

French. So, a mix, a mix of pride. [Laughs]
Adelasde explains why she identifies as bilingual. Like John, a Qiehglsh speaker,

she has Anglophone and Francophone family members and she speaks English and

Frend fluently. We can see explicity how exogamy influences official language
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minorities® communiti®dynamics, including linguistic affiliation (Dalley 2006; Gaudet
and ClZment 2009: 21&ilbert and Lefebvre 2008: 45; Landry 2014: 1RBugeon and
Beniak ©94:123).

Adelasde: LikeEOh, my God. Well, | speak both languages, you know. Like

| have Anglophone family members. | have Francophone family members.

So, itOs like, | think that | am able to manage both languages quite well.
Like in the case of Quebd&mglishrspeakers, a group of participants strongly identified as
bilingual, even if French is the first language that they learned. For example, Charles
believes that his fluency in French is not sufficient enough for him to identify as
Francophone, eveif French is his first language. Therefore, he prefers to identify as a
bilingual. One will notice that among Quebec Engbgieakers, it is the opposite; it is
because they consider themselves sufficiently fluent in French that they identify as
bilinguals This is because individualEnglish speakersio not experience linguistic
intimidationlike members of Francophone communities outside of QuéttZfation de
la jeunesséranceontarienne2014; Larouche and Hinch 2012

Charles: Bilingual, always. will never say that | am Fraophone first. | am

comfortable identifyingmyself as bilingual evenif my mother tongue is

French. French ithe first language that | learned. When I think in my head,

itOs happening EnglisNhE Sosometimes, itOs not natural, and itOs not at the

level of other peopleOs French. So, | am not really comfortable to identify

myself as Francophone first, but bilingual, | would say.
Charlotte said that she would tailor her response to the questionddepem her
audience when she sédfentifies. If she speaks to someone from France, she would

identify as Anglophone. If she speaks to someone who is Anglophone, she would self

identify as Francophone. In her narrative, she refers to fluency and thef feamg
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corrected by other Francophones because of the way she.spleiaks another example
of the consequence of linguistic insecurity, associated with the lack of recognition of the
legitimacy of the wide variety of French spoken by Francophonegylivi a linguistic
minority situation outside of Quebe@®oudreau 2014; Boudreau and Dubois 2001;
Chevalier 2008; Leblanc 2010; Lozon 200@nce again, there are references made to
Quebec and the lack of recognition by Francophones from linguistic rgagdtiaitions
(Quebec, France) of oneOs claim to be Francophone.
Charlotte:[E] | would say French. If | spoke to an Anglophone, | am going
to say French. But if | speak to someone from France, | am going to say
English. | am not sure why, but it happens all the time. | think that it is
because | speak French better when | am inrgiodhone environment like
here in Toronto. Like, letOs say | speakn@me of a frieng | find that |
speak better with him than if | would speak with him in Quebec because
around us, people would speak French only. | am always afraid that they are
going to tell me: Othis, this is not how you should say thisO, to correct me and
all. [E]
Overall, FranceOntarian participants identified along a continuum as 1) Francophones,
2) Francophone bilinguals, 3) and bilinguals. They discussed: a) the proraimgmade
of socialization and social interactions, b) the degree ofasskssed fluency in French,
c) attachment to French culture, d) acknowledgement by others of belonging to a distinct
FranceOntarian identity, and e) the political challenges of th@n&eOntarian
community. In the next chapter, | will analyse further the boundaries within each
linguistic community as well as those between the majority and the minority in each
province. While it is possible to find common parallel themes in the nasadf Quebec

Englishspeakers and Fran€antarians in the way that they choose to-skdhtify, there

are also differences. Quebec Englsgieakers emphasized socialization and social
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interactions, the degree of sekrceived fluency in French and atteent to French
culture in their narratives. Meanwhile, Frar@atarians also highlight the contentious
arguments surrounding who belongs and who does not belong in Francophonie, or who is
really FranceOntarian as well as the challenge of recognition tners of oneOs distinct

FranceOntarian identity.

Civic Engagement

Breton (1994) suggested that there are three modalities of commitment to a social
identity. In order to assess if BretonOs model can be easily applicable to Quebee English
speakers and Fran€ontarians, two questions were asked about attachment. These
quegions wereHow would you describe your attachment to your linguistic idengéibd?

How do you believe you enact your attachment to your linguistic idefititg 7esponses
varied from one category to another, with an overwhelming number of responses fall
under pragmatism. Indeed, for several Quebec Engpshaking postsecondary students,
language is a medium of communication and not a salient aspect of their identity. Yet,
among Franc®ntarians, several participants are engaged and committed to the

collective goals of their linguistic community.

Quebec Englishspeakers® commitment to linguistic identity

Although there was a wide range of responses, Quebec Espbsikers presented a
unique category of responses that cannot be found among FPaatans: some
participants expressed no attachment whatsoever to their linguistic identity until they

were prompted. Yet, like in the Fran@mtarian group, some participants were proud of

92



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

their heritage and showed great attachment to their linguisticitideand acted
accordingly. There were three categories of responses: 1) those who are attached with an
interdependent modality, 2) those who are attached with a pragmatist modality, and 3)
those who are not attached, unless they are prompted. Very fewstHssugakers
expressed interdependence between their-veatig and the advancement of the
community or a strong attachment to a social identity with a distinctive culture, history or
heritage. The first category includes Matilda who exemplifies interdigpee, as defined
by Breton (1994). Despite experiences of discrimination based on language or linguicism,
Matilda believes that she belongs to Quebec society and she feels the need to share with
other members of her community her experiences becaugbatapeutic.

Matilda: LE] but | guess linguistic racism kind of thing. You know what |

mean. 10ve definitely been on the receiving end of a lot of hate because | am

an Anglo.[E]l have a lot of talks with people about Anglos in Quebec who

were born here.l find it really therapeutic actually. Because most of the

people that | speak to, not all, but most, when we talk about what it means to

be QuZbZcois, most of them are really open and receptive to the idea of me

feeling though I am part of that communitAnd it really helps me kind of

deal with some of the negative rejecting experiences that I0Ove had. [E]
The overwhelming majority of Quebec Enghspeaking postsecondary students fall
under the secondary category composed of pragmatists. Thesgpaatsiclo not express
a desire for cultural reciprocity with other members of the community or an attachment to
a historicalcultural English heritage. William explains that they enact their linguistic
identity simply by using English on a d&y-day basis

William: | mean very attached. | mean | think everyonewisether they

realize it or not.[E] By operating on a daily basis. By speaking in that

language, by writing in that language, by reading in that language, by
watching TV in that language, bystening.
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Gloria, a seHidentified multilingual Quebec Englisbpeaker, described how she is
attached to every language she speaks and how she enacts each of them. She alsc
exemplifies how language is not necessarily the most salient aspect idéihigy and
how she identifies to her religious identity as well. She enjoys the fact that she can speak
Hebrew, as a young Jew living in Montreal. As mentioned in the literature review, the
Quebec Englistspeaking community is heterogeneous and is oftescribed as a
Ocommunity of communitie¢Beritage Canada 2011: 3).
Gloria: | am very attached to my linguistic identity. French, it means a lot to
me because my familyOs French and so does Spanish because my MomOs side
of the family is Spanish. | lovihose languages. | enjoy speaking them. |
think they are very useful. Hebrew is my religion so | want to learn more of
it. | want to perfect it. And English is the way | communicate every day.
Despite or perhaps because of the squaditical context Edmund expressed a strong
attachment to his linguistic identity.
Edmund: 10d say fairly strong because of the political climate in Quebec and
in Montreal. | think itOs got to be probably one of the most dynamic places in
terms of language politics andeally both sides, Anglophones and
Francophones really feeling they are getting the short end of the stick. And
so, | feel that sort of galvanizes you to one side and so | definitely feel
strongly attached to being an Anglophone in Quebec. But | alsahfels
because of, on the other side, strong nationalism, of French, of QuZbZcois.
[E]
Like Edmund, other participants also referred to the distinct Quebec -potiadal
context, but still, they expressed no attachment to their own linguistic tydeRor

example, Jane described the tensions between both linguistic communities in Quebec like

Edmund, but expressed no attachment to her linguistic identity. She only acknowledged
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some sense of attachment when she was prompted with a scenario of eéegderdmed in
the methodology section.

Jane: Not very. | think IOm not as attached to it as other Anglophones are in

Quebec. A lot of people get really upset about separation and referendums

and PQ and [former Premier] Pauline Marois and stuff tiike. For me, |

think, because 10ve had so many friends especially at the [CEGEP] Student

Union who are Francophone, | understand it more now. | used to, when | was

a kid, all I heard is my parents say oh the PQ oh referendums oh separation,

Canada, Cama, Canada. But now itOs more like | understand it.
Jane is referring to the political rhetoric associated to linguistic conflicts of past
Anglophone militant movements such/diance QuZbeor The Equality PartyfBourhis
2012:33) and current editolists of the Engliskspeaking community. Some Quebec
Englishspeakers do not express attachment to their linguistic identity because they
equate attachment to a political positioning in the historical conflict opposing
Anglophones and Francophones in QuebEhese participants may not agree with the
Parti QuZbZcois or nationalistsO law proposals, but they understand FrancophonesO claim
and concerns, and they have Francophone friends as well. As the literature review
indicated, they are mostly bilingual éHtage Canada 2011:5). They prefer to distance
themselves from a strong affirmation of Anglophone pride because they believe that they
have a more nuanced attitude towards Frdfroglish relations in the province than other
vocal members of their commupitMeanwhile,participants who identified as bilingual
with the selfidentification question like John, were strongly attached to a bilingual
identity.

John: | am attached to both, English and French. ThatOs why | live in

Montreal, because there is a \aht English and French community.
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Quebec Englistspeakers provided three categories of attachment: 1) those who are
attached with an interdependent modality, 2) those who are attached with a pragmatist
modality, and 3) those who are not attached, urtlesg are promptedl'he responses

were influenced by a) past and current socialization or social interaction experiences, b)
an association between attachment and an oppositional political discourse which is highly
antagonistic to Francophone nationalistsg c) the salience of language in oneOs identity.
Overall, participants expressed that language was a useful tool of expression, but besides
Matilda, no one discussed their attachment as interdependence or a strong attachment to a

social identity as defed and conceived by Breton (1994).

Franco-OntariansO commitment to linguistic identity

The responses of Franco-Ontarians varied from a strong attachment to very little.
Contrarily to Quebec English-speakers, participants did not feel compelled to assert their
attachment to Ontario. However, Franco-Ontarians referred at times to the internal
debates surrounding who is really Franco-Ontarian. The majority of the responses fell
under the modalities of interdependence or a strong attachment with a commitment to a
social identity. There were three categories of responses: 1) strong attachment with a
commitment to a social identity, 2) strong attachment with interdependence, 3)
attachment or no attachment as a pragmatist. Thierry is a good example of what Breton
identifies as the modality of commitment to a social identity because he mentions history,
as well as active engagement in the community for the maintenance of their social-

cultural heritage.
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Thierry: It takes shape through the activities and the choices that | make. So
this identity is enacted through my membership in certain associairons
throughthe FranceOntarian historical society that | created. Just before that,

| was a member of thpegiona] heritage society that was supposed to be
bilingual, buteverything happened oniy English.

Judith falls under the second category with a strong attachment with interdependence. She
expressed a strong attachment to French and this attachment goes beyond the use of the
language on a regular basis. Indeed, although she has few opportunities to speak French at
work and in the public sphere, she intends to send her children to school in French. This
demonstrates that she will need the community and that simultaneously, she wants to
contribute to the community as well in the future.

Judith: I think that on a daily basis, unfortunately, | don’t speak French as
often as | would like to. It’s just happened that often when there is someone
who is predominantly Anglophone, everyone ends up speaking in English. |
find this unfortunate because there are some relationships, some friendships
with people that | have developed in English, but that in other contexts I know
that it could have developed in French. [...]

Agneés also expresses that she makes conscious choices to engage in daily activities in
French. Yet, she explains that she is not more involved in the community or often
entertained in French because opportunities to do so are not readily available around her.
Her cultural environment is overwhelmingly English in Ontario. Yet, she is happy to be
able to study and work in French in Ottawa.

Agnes: | want to say strong, but it is not necessarily true. In terms of being
able to speak in my mother tongue, opportunity to study, opportunity to work,
| find that very, very important. But | have to admit thatill not really be a
contributionE.You know, | do not go to the movies to watch movies in
French. |1 do not necessarily contribute, to living in French or to request
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services in French. | do not play an active role in that sense. So, is it important
to me?Yes. 100%. Is there room for improvement to make this need known?
Yes, absolutely[E ] | go to school in French. | work in French. More and
more, | am requesting services in French. | will always say ObonjourO at the
beginning of a conversation or OAII&0, sometimes it works, sometimes it
does not work. [E] | donOt do it and it is not because | am not interested. [tOs
justEltOs not really in my face and | donOt make the effort to. Perhaps |
should make the effort, you know.

Thierry, Judith and Agnesnirror what previous studies indicated. While socialization in
the family and at school matter, individual choices matter as well (Pilote, Magnan and
Vieux-Fort 2010). Yet, as Agnes says, choosing activities in French can be difficult
because the social @ronment is overwhelmingly English (GZ+imjoie, Gosse and Roy
2002). Charles, who seiflentified as bilingual, is strongly attached to his identity and
considers that he enacts it by defending the relevance of bilingualism for joh &irthg
by takinga stance againgite assimilation oFranceOntarians
Charles: | find that it is very important. Sometimes, there are arguments. LetOs
say that someone says that it is not really useful. LetOs say that to work in the
government, you have to be bilinguahd sometimes the arguments about
that, they make me feeiieird. | feel like: OWhy?Q They say things anq
sometimesl| feel it, but itOs not something that | think about everyday. OOh,
my Francophone identity, itOs very important to me.O But when thaare is
argument, | am the first to defend my identity. | am the first to defend it
against them.
The third category includes participants who expressed a pragmatist attachment to their
linguistic identity. Louis expressed clearly that French is a vehidermunication, and
that he is not particularly attached to French.
Louis: My attachment, itOsEl would rather say that language is a method of

communication so whatever language | use, itOs really to pass a message. | am
not attached particularly to FrerjEh
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Huguesand Alphonse identifieds bilingual and explain how French is the language of
their private liveswhile English is the language dieir professional and public lives.
They also refer to the disproportionate educational and professional opportunities
available in English, but not in French. These are clear examples of pragmatism.

Hugues:[E] This is something that defines me like, itOs like something

connected to my faily, my friends and it is less superficial than English

maybe. Like, English is my language of choice, to study and for my career.

ItOs just more accessible for studies and cgreégr.

Alphonse [E] But first, itOs always in English kdrecause there amot

really opportunities to speak in French. ItOs sad. But if | speak with my father

or my mother, | try to always talk to them in French. So, if | call them or

something like that, itOs my French moment of the day.
Overall,a majority of FrancéDntaians are attached to their linguistic identity and can be
categorized with the three modalities of Bretdr) strong attachment with a commitment
to a social identity, 2) strong attachment with interdependence, 3) and attachment or no
attachment as a pragmatist. ParticipantsO responses were influenced by a) the language of
socialization and social interactions, b) the different contexts in which they can speak
French (private/public), c) their sedksessment of their efforts to maintain the French
languagen their lives and in their communities, and d) the salience of language in their
lives. FranceOntarians differ from Quebec Englisipeakers because they tend to reflect
on their social commitment and they seek opportunities to engage with their lmguist

community. To understand the emphasis of Fra@otarian participants on the different

contexts where they can speak French and their personal efforts to maintain the French
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language in their lives, the interview responses to questions about the Rofcagent

and past employment are relevant.

The interview included questions about past employment experiences as well as the
language(s) of employment. Some participants had no past or current work experience,
while others had several. | chose to cden@ll the past and current employment
experiences of Quebec Englisheaking and FraneOntarian participants as reported
during the interview. | coded the work experiences of the participants in 5 categories
according to the linguistic environment ofethvorkplace: a) English, b) bilingual but
mostly in English, c) bilingual, d) bilingual but mostly in French, e) French. In order to
create Figure 3.1, 3.2, 3.3 and 3.4 below, | combined a) and b), as well as d) and e).
Therefore, Figure 1 has three colsninglish or mostly English, bilingual, and French

or mostly French. Although the following figures only represent the overall employment
experiences of the participants of this study, they inform a major contextual difference.
FranceOntarian postsecondastudents are more concerned about the salience of their
language in their lives than Quebec Engbgleaking postsecondary students living in
Montreal because since they are more dispersed throughout the province than Montreal
Englishspeakers, they havmore employment experiences in English than Quebec
Englishspeakers have in French. Although many Fra@otarians have worked or
currently work in French, compared to Quebec Engdigbakers, a larger proportion of
their employment history takes placethe language of the linguistic majority in Ontario.

It is important here to remind the reader that Quebec Ergflishkers outside of
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Montreal, in isolated regions, are more similar to Fra@otarians in that regard
(Bourhis and Landry 2012Jedwab 2012185 Lamarre 2007112). The majority of
Quebec Englistspeaking participants were from Montreal and this is why they often
have the opportunity to work in English. Since the figures present the overall work
experiences, the total is not equal to the nemdf participants, but represents all the
work experiences cumulated by all the participants in each group. Living in French in
Ontario is more challenging for Fran@mtarians and many other Francophones living in

a minority situation across the counthan it is for Montreal Engliskpeakers.

Figure 3.1 Language(s) used in pas Figure 3.2 Language(s) used in pas

employment as reported by Franco-
Ontarian participants

employment as reported by Quebec English
speaking participants

Figure 1. Language(s) used in past
employment as reported by France
Ontarian participants N=18

30
25
20
15

10
5
0 T

Englishor  Bilingual French or
mostly mostly French
English

Figure 2. Language(s) used in past
employment as reported by Quebec
English-speaking participants N=18
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101



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

Figure 3.3 Language(s) used in current Figure 3.4 Language(s) used in current
employment as reported by France employment as reported by Quebec English

Ontarian participants speaking participants
Figure 3. Language(s) used in current Figure 4. Language(s) used in curent
empolyment as reported by France employment as reported by Quebec
Ontarian participants N=18 English-speaking participants N=18
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Englishor  Bilingual French or Englishor  Bilingual French or
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English English
Conclusion

In both social groups, the language of socialization and social interactions, fluency in
French, the salience of language in their identity, and the political debates in the
community influenced the participantsO narratives ofidmsitification and attdument.
Participants referred regularly to past social interactions, current social situations,
hypothetical situations, as well as their socialization in the family and in school to justify
how they choose to identify. Participants also elaborated on impo@antO language is

to them. Some define language as a vehicle of communication with no connection with a
sociathistoricatcultural community, while others expressed that they belonged to a
distinct linguistic group. The political debates in Quebee,rtghts of Anglophones, as

well as the political discussions in Ontario about who is authentically Francophone, who
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is authentically Franc®ntarian, and how to position oneself to QuebecOs political

environment was also present.

Quebec Englistspeakersselfidentified along a continuum with nuances from 1)
Anglophones, 2) Anglophones with fluency in French to 3) bilinguals. Quebec English
speaking participants discussed about a) the prominent language(s) of socialization and
social interactions, b) seffssessment of fluency in French, and c) attachment to French
and/or English culture in relation to their identity. Thexpressed their attachment to

their linguistic identity: 1) as attached with an interdependent modality, 2) as attached
with a pragmatit modality, and 3) as not attached, unless prompiégy also
characterized their attachment based on a) their past and current socialization and social
interactions, b) an association between attachment and past militant Anglophone
movements and a fewuent editorialists in response to linguistic conflicts, and c) the

salience of language in their identity.

On the other hand, Fran€ntarians selfdentified as: 1) Francophones, 2) Francophone
bilinguals, and 3) bilinguals based on: a) the prominent language of social interactions
and socialization experiences, b) the degree ofasskéssed fluency in French)
attachment to French culture, d) acknowledgement by others of belonging to a distinct
FranceOntarian identity (by Quebecers, by other Francophones, or by Anglophones), and
e) the political challenges of the Frar@atarian community. BretonOs modehich
proposes three modalities for Francophones in a minority situation, can be completely

applied to Franc®ntariansO narrativd$: strong attachment with a commitment to a
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social identity, 2) strong attachment with interdependence, 3) and attachment or no
attachment as a pragmatist. FranceOntarians explain their attachment with: a) the
prominent language of socialization and social interactions, b) the different contexts in
which they can speak French (private/public), c) the-asdbssment of thegfforts to
maintain the French language in their lives and in their communities, and d) the salience

of language in their identity.

In essence, many participantsO responses reveal that lingyiskiolic boundaries are
relatively porous and fluid becae they often interact with individuals in both languages
in their private andn their public lives. As we will see in the next chaptetheir
narratives highlighthat codeswitching is normative because thegnstantlynavigate
socially betwer two worlds. In addition, many participants seléntify as bilingual and
this selfidentification goes beyond the mere ability to speak two languages; they claim it
as an identity state as suggested by GlZajnie (2011b). Nevertheless, several Franco
Ontarian participants refer also to their ssdfessed lack of fluency in French to explain
their reluctance to identify solely as Francophon@uebec Englistspeaking
postsecondary studentssist on characterizing their level of fluency in Freadidif they

are secwr enough, they prefer to idemtids bilingual.On the one hand, marQuebec
Englishspeakersare ambiguous about their attachment to their linguistic identity, but
they insist on reaffirming their attachment to Quebec, their respect fbreheh culture,
their desire to improve their abilitp speak French in the futur@nd their understanding

of thefragility of the French language Morth America. This apparent necattachment
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to the English language may be explained by findings fpeevious research indicating
that Quebec Englistspeakersare more worried about losing their institutichan they

are about losing the ability to speak Engli€ZrinLajoie 2011b: 198 Although English

is not threatened in North America, the ambigsi&ems to originatpartially from the
linguistic conflicts in the Quebec sociadlitical context and the lack of consensus about
the existence of an English culture. On the other hand, the majority of Fbemaoans

are eager to express their attachtn® the French language, to their culture, to their
history and to their political struggles, even when they claim to be bilingual. They are
also concerned by the fact that Francophones lirmgaistic majority situationsQuebe¢
France)do notrecognse them completely as authentic Francophones. Most importantly,
FranceOntarian participants are frustrated by the fact that these Francopkumes
nothing aboutFranceOntarianculture, history andpolitical stuggles. Young Franeo
Ontariansare aware tht they have to fight to continue to exist as a linguistic community
as they feel that the French language is fragile in Ontabelieve thatthe context of
daily life is essentiato understand theliscrepancy in expressed attachment between
FranceOntarians and Quebec Enghspeakers. While it is true that many Quebec
Englishspeaking postsecondary students expressed a certain understanding of the Quebec
nationalistsO concerns, their ability togérently interact socially in English may also
influence the fact that they exprelgfle or no attachment to the English language. In
contrast, Franc®ntarian participants stress the importance of finding opportunities to
socialize in French as their comnity is dispersed throughout the province and their

language of employment is often English.
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Selfidentification and attachment have implications for postsecondary institutions that
serve official language mimidies. First,the wide range of responses provided by the
participants indicate that the postsecondary institutions attended by youth from official
language minoritiesO communities should be prepared to adjust their services to a
linguistic heterogeneouspopulation. For instance, whilemost FranceOntarian
postsecondary students clearly expressed the need to find more space and time to speak
French with other students, others who clearly consider themselves as having albilingu
identity enjoy experiencingampus life in English and in Frenc®econd, while Quebec
Englishspeaking postsecondary students in Montreal have several opportunities to work
in English, FrancéDntarian postsecondary students have fewer similar opportunities and
for a large proportio of young Franc®ntarians the use of French remains confined to
private spaces as previous studies indicate as well (Dallaire 2008:372; Gaudet and
ClZment 2009:225; Landry, Allard and Deveau 2013). Therefore, postsecondary
institutions that serve Frandopnes in Ontario should expect students who defined
themselves linguistically in a varied way, and should take into account the scarce
opportunities to speak French in public spaces. The promotion of economic development
in FranceOntarian communities antthe creation of partnerships with employers who
offer Frenchlanguage internships are examples of initiatives that can enable Franco
Ontarian graduates to live in French in the public sphere. The following chapter will
unpack the different linguistic symlo boundaries perceived by these young adults

within their communities, as well as with the majority group. The lack of recognition by
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Quebecers of other Francophone minorities legitimate belonging to OFrancophonieO has

been found in previous studies aselw (Pilote and Magnan 2012: 179).
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CHAPTER 4

LINGUISTIC SYMBOLIC BOUNDARIES

There has not been an -depth examination of official language minoritiesO
postsecondary students. Several theoretical concepts can help us understand how
symbolic boundaries are experienced and understood among {@atartans and
Quebec Englistspeakes. These concepts are relevant to understand how boundéty

the permeability of symbolic boundaries, cultural frames, and cultural repertoires are
expressed in the participantsO narratives. Participants were asked what makes someon
French, English obilingual: Who do you believe belosin this linguistic groupVhat
characteristics make someone French, English or bilingigd@dndary work and the
permeability of boundaries allow investigating who belongs as well as the possibility to
interact with menbers of both linguistic groups. Cultural frames enable us to determine
how participants understand cognitively their reality, their social world. Cultural
repertoire indicates the set of attitudes, beliefs and practices that participants mobilize in

their daily lives.

Who do you believe belongs to this linguistic grougi?at characteristics make someone
French, English or bilingualThese questions aimed to encourage participants to define
and characterize linguistic symbolic boundaries between them and the linguistic majority
of their province. For Quebec Englispeaking participants, among the most important

factors to establish whbelongs in the linguistic group were: speaking the language
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fluently, the first language learned or the predominant language of social interactions and
socialization, as well as satfentification. For Franc®ntarian participants, among the
most imporant factors to establish who belongs in the linguistic group were: speaking the
language, socialization, setfentification but also a connection to territory, culture and
history. In addition to characterizing linguistic groups, participants providedtivas,

which draw on distinctultural frames and cultural repertoires.

Cultural frames do not refer to norms and values to evaluate the good and the bad in a
community. They refer to the cognitive perception of individuals of the world around
them (Lanont and Small 2008: 80). It is relevant to analyse how participants frame what
belonging means because our social relations and experiences are interpreted through
these cognitive perceptions. There are three cultural frames that dominate Quebec
Englishspeaking participantsO understanding of their linguistic identity: 1) using the
language, 2) the existence or rexistence of an Anglophone culture, and 3) the politics

of recognition involving ougroup relations within the Quebec sogqallitical context

There are three cultural frames that Frafedarian participants often refer to: 1) the
politics of the pursuit of recognition from-groups and ougroup(s) with an emphasis on

the impact Quebec past and current segoditical context, 2) a globaled Francophone
identity OFrancophonieO, 3) and using the language while being aware of the territory, the
history and the culture of the community. Along with how participants condense their

social world, their narratives also provide elements of theiu@llrepertoire.
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A cultural repertoire consists: Oof practices, beliefs, and attitudes that individuals call
forth at the time of actiad@(Lamont and Small 2008: 81). These attitudes, beliefs and
practices can be understood as a set of tools to mdadgdife experiences (Lamont and
Small 2008: 81). In terms of cultural repertoire, Quebec Englgakers and Franco
Ontarians differ. Quebec Englisipeaking postsecondary studentsO cultural repertoire
includes: 1) codswitching and 2) an ambivalenttitude towards the Quebec soeial
political context. Meanwhile, the cultural repertoire of Fra@uuarian participants

includes: 1) codaswitching and 2) affirmation and pride.

Overall, Quebec Englishpeaking postsecondary students are solely conceinegt

their outgroup relationship with the Frendpeaking linguistic majority when they
engage in boundary work. Based on the participantsO narratives, it seems that no other
group of CanadianAnglophones seem to question whether or not Quebec English
speakers speak English. On the other hand, Fr@marians are concerned about-out
group (the Englistspeaking linguistic majority) and+group (other Francophones from
majority linguistic situations such as Quebec or France) relationships when they engage
in boundary work. Quebec Englispeaking postsecondary students do not have a sense
that they share a collective English heritage as opposed to Foemaonans who are
conscious of a FraneOntarian heritage and who are often politically mobilizedrtaget

their collective identity. Indeed, Fran€ntarian postsecondary students are concerned
for the survival of their linguistic communities while Quebec Engiigbaking

postsecondary students are not the least worried about the future of Engligfhtynda
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because after all, English is an international language widely spoken in North America.
Yet, Quebec EnglisBpeaking postsecondary students feel the constant need to assert that
they are full citizens of Quebec and that they belong while Fr@ntarians do not feel
compelled to constantly assert that they belong in Ontario. If F@ntarians are
insecure for the future of their linguistic communities, they are far more confident that
they are recognized as legitimate Ontarian citizens thandg@uebglishspeakers are of

being recognized as legitimate Quebecer citizens.

Boundary work and the permeability of symbolic boundaries

Lamont and Molnfr (2002) explain that the study of symbolic and social boundaries has
been applied to the study of salcand collective identities. Who belongs to OusO and who
belongs to OthemO?2droup and ougroup relations are greatly influenced by the way
boundary work is exercised. Permeabibtythe degree of porositgfers to the ability to
transcend boundariemnd it is influenced by the strength of boundaries between social
groups (Lamont and Aksartova 2002:18). The study of the permeability of symbolic
boundaries between different social groups is of great concern because perceived low
permeability parallelsgreater likelihood of social mobilization or action for change
(Lamont and Molnfr 2002: 170). As mentioned in the previous chapter, some participants
expressed a detachment from their linguistic identity and a degree of identification to both
linguistic goups. In this chapter, | will present interview excerpts that exemplify how a

majority of participants perceive the boundaries between their linguistic community and
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the linguistic majority as relatively porous. The questions asked to understand boundary
work and permeability weraA/ho do you believe belosig this linguistic groupWhat

characteristics make someone French, English or bilingual?

Quebec Englishspeakers, boundary work and permeability
Some participants had a very clear understanding af whAnglophone, bilingual or
Francophone. For example Harold emphasized that the mother tongue is the main
criterion.
Harold: I would say if I am going to describe someone as an Anglophone it is
mother tongue. So it is still a language thing but it€hsfitst language. [E]
For Edmund, the boundaries are not porous at all, but rigid. He even distinguishes
different categories of Francophones, from Oreal QuZbZcoisO, to those from North Africa
and other countries, to those from France.
Edmund: Anglophoes are like | said. Francophone | would say the opposite
in terms of you speak French at home. And yeah | was going to say | feel
there is different categories of Francophones. So thereOs real Quebecois or
whatever. There is a Quebecois even thougdtettare obviously many
accents and what not. And then thereOs letOs say youOre Francophone from
North Africa or something like that well then your French is different and
your identity is different so you are not really the same type of Francophone
atall Or even somebody from France they speak a very different French and
thereOs quite a few of them living in Montreal now. But in terms of just
Francophone somebody who speaks French. [E]
For Jane and Henry, linguistic identity is based onidelftification. This leads to a very

inclusive definition.

Jane: | think itOs whatever you identify yourself as. [E]
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Henry: [E] ThereOs a strong Anglophone population in Quebec for historic
reasons. But who belongs in it? Whoever wants to identify themselites
According to Anne, being Francophone, bilingual and Anglophone are not mutually
exclusive.
Anne: | think you can be Francophone and bilingual and you can be
Anglophone and bilingual. And | think they cross over a lot. And I think
someone could é Francophone and Anglophone. They donOt have to be
mutually exclusive. | donOt think there needs to be dividers between them,
itOs what you are most comfortable speaking in. The main characteristic
would be your level of comfort speaking in each languag
Gloria as well proposes very flexible criteria of inclusion since fluency is not even
required to be included. The simple fact that someone uses the language is sufficient.
Gloria: Not necessarily fluency. | feel anybody who can speak or understand,
who actually uses the language would be considered an Anglophone. [E].
Quebec Englistspeaking participants referred to several criteria to belong in the group:
mother tongue, socialization experiences, primary language used, fluency, speaking the
language, or seldentification. These participants differ from Frar@atarians since
they do not systematically include territory, culture and history in their responses and do
not claim to have a shared English heritage or collective identity. While rate an
language are different identity markers, English is discussed like the invisibility,
neutrality of Whiteness strongly associated to dominance and normativity (Lee and
Bhuyan 2013:99; Levin®asky 2011:247; Vargas 2014). English, a global and dominant

language for business, sciences and technology (Brumfit 2004; Ives 2010) seems to bear

no collective culture or history for Quebec Englggeakers. This might be because of the
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emigration that started in the seventies where many Quebec Espdigkers withong
roots in Quebec leftBourhis and Landry 2012: 24Lamarre 2007:113 and the
heterogeneity of the Quebec speakifrgglish community where members have different

racial, ethnic and religious backgroun@ddritage Canada 2011:.3)

Franco-Ontarians, boundary work and permeability

As with Quebec Englisspeaking participants, characterizing who belongs to the Franco
Ontarian or Francophone community varies wid&hile for some the mother tongue

and the earlyyears of socialization matter, for otherslfgdentification or being a
Francophile can be sufficient. Across the spectrum, culture, territory and history are
regularly mentioned and this was not the case for Quebec Esgksikers. Yet, the
guestion did not refer to a specific Francophone gwaitip a specific territorial reference

such as Acadian or Fran€ntarian. The question only asked generaMyhat
characteristics make someone French, English or bilingual®e participantsO narratives
indicate that Frane@ntarian participants have aigue understanding of their history of
migration, settlement, culture and struggles. This is not surprising since French school
boards are governed by Francophones and efforts are made across the country in all
Francophone communities to promote pride ie®s identity and history (Isabelle 2013;
Leurebourg 2013; Leurebourg and Isabelle 2014). In sum, there are so many different
criteria cited and the spectrum of characteristics is so wide that establishing who belongs
remains challenging. Some participatike Raoul believe that mother tongue is key to

characterize who belongs. This indicates some rigidity.
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Raoul: Me, | believe that it is linked to birth because even if someone learns
French later, it is still someone who is trilingual, | mean. The erdtngue, |
believe that it is usually your identity unless you renounce it.

Adelasde cites fluency, speaking one language, studying in one languagétearding
prompted, she added extracurricular activities as well. In other words, fluency and
sodalization are essential.

Adelasde: Well, people who can speak both languages. Well, not
Francophone, but kind of bilingual, who are able to speak French and English
well. Those who are Frangdntarian or Francophone, those are people who
speak French wellprobably also people who speak French more than they
speak English. This is what comes to my mind when | think about
Francophones.Yes, like people who complete their studies in French, you
know, things like that. [E] Someone who is part of the socktiian, in both
languages? So, they do activities you know like outside of school. | donOt
know, with the school. [E] It can exist. Yes. | mean: | live in Ontario, | am
still Francophone and | am pursuing my studies in French. | am able to
express myself,cxialize, and do things in English too. Yes, that makes sense.

For Charlotte, culture comes first.
Charlotte: | find that to be French, you must know the culture first. For me, to
be a Quebecer or a FrerClanadian, you must know a little about foed,
the music and things like that. The same goes for Spanish, you know or even
like places, things like that, first. | think that this, it would be more like
culturally like knowing the Hike knowledgeablehings like that.
Agnes identifies manyelements to establish who belongsilture, territorial roots in
Ontario and using French. She also explains the difference between a Francophone and a
FranceOntarian.
Agnes: | would say that anyone who speaks French in Ontario, who has
francophone rootbving in Ontario. | think that itOs less limited than someone

who is native and itOs an expression that for me is more inclusive than Franco
Ontarian[E] But likeEOK, yes, there are cultural instances. There are things
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that a Francophone does that an lapgone does not do or that an
Anglophone does that a Francophone does not do. [E]
For several participants,rd&ncophilescan be full members of the communitiyor
example BZatrice cites speaking the language, the worldwide Francophonie, the diversity
of expressions according to the region, pride, history, and socialization as well as the
inclusion of Francophiles. BZatrice emphasizes also that belonging is more than a form
of Osymbolic ethnicityO (Gans 2009), it means to actively engage in activiesnch
and in social activities in the community.
BZatricg:WeII, Francophones, | think that all individuals who speak French. It
doesnOt have to be people with Canadian origin. Francophonie is experienced
worldwide, but there are different types of ftaphonies for me. The
expressions are ntthe same everywhere, and all that. | think that people in
immersion, Francophiles, are also individuals who can be considered
Francophone if they believe that they live their francophone pride to speak
French evenf their mother tongue is EnglisfE] ItOs like history. | think
that history unites us. [E] Well, | think that spealinthe language.
Someone who isrencophone for me, who reads material in French, who
lives in French everyday speaking it, communigatwith others, by sharing
this ideology. [E] Well, yes. | think that yesThat too, that helpg.think that
our parents give us our mother tongue. So, the French who see themselves as
French, it comes from somewhere. Yes, so it has a link also withroateior
acquired identity, | donOt know exactly. But, itOs a little of both, for me.
Overall, FranceOntarians enumerated as potential criteria to belong: the mother tongue,
socialization, extracurricular activities, choosing to study in French, ispedke
language regularly, fluency, territory, history, culture, the global and international
Francophone community, setfentification, and being a Francophile. In the end, the

boundaries seem very permeable with several points of entry in the fataz@n

community.
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Cultural frames

Cultural frames, the cognitive perceptions of the social world, are important because
some participants do not consider language to be a salient aspect of their identity, and a
few even believe that language is simplyehicle of communication. Cultural frames are
critical and explain why in the same context, different individuals will develop different

behaviours, actions, or strategies in a minority group.

Quebec Englishspeakers@ultural frames

Among Quebec Englisbpeaking postsecondary students, three cultural frames were
uncovered in the interviews. These cultural frames are: speaking the language, the debate
about the existence or the nexistence of an English culture, andt-group relations

with Francophonesf Quebeawithin the current scialpolitical context

Speaking the language
Several participants discussed being a Quebec Ergpeseiker as simply speaking
English. For instance, Stephen and Mary made no reference to history or culture.
Speaking Englis is a criterion to belong to the linguistic group, but it is also how they
see themselves in Quebec where language is still a contentious topic.
Stephen: Okay. | guess speaking both languages and having a mastery of
both languages and being able to spibadntly and express yourself in both

languages would make you bilingual. And each one individually would be
the corresponding thing individually.
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Mary: | guess people who speak English people whose initial kind of

operating language is English. Yegt]
Culture or no culture
According to Fishman (1977), language is a carrier of culture. Francophones inside and
outside of Quebec often refer to their distinct identity from the rest of Canada based on a
unique culture connected to language. Howevenrakerstood in the above interview
excerpts about speaking English or French, several participants do not connect their
linguistic identity to a specific culture. Harold suggests that while Francophones have a
culture, Anglophones do not have a specific.oflkis can be because tlenglish
language is like a big tent spoken by national and ethnic groups with different histories,
cultures and religious traditions. English, an international language is tied to a diversity of
cultural forms, not a specific one.

Harold: Well | think when you are using the word Anglophone itOs entirely

based on language. It doesnOt enact too much of a cultural element as if you

were to say to me French culture. When you say Anglophone to me itOs

mainly a language thing. [E]
Yet, John and Catherine acknowledge that French and English are languages associated to
specific cultures and they allude to multiculturalism.

John: Well, | think the first characteristic is the ability to speak the language.

And | think attachment to theutture associated with that language, or one of

the cultures associated with that language.

Richard: People that | know, family and friends. Because | have friends that

are halflrish, French but they have relatives with different languages in their

family. Multi-cultural if youOre part of more than one culture youOre multi
cultural in my eyes.
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So far, being Anglophone in Quebec comprises speaking English, the uncertain existence
of a common English culture, and a high level of awareness of the Quebegsbticll

context. Do English speakers share a common culture or not? English is the
ovewhelming majority language in North America and takes in many millions of new
speakers from around the world. As a result, it is possible that English is less and less
associated with a particular culture. In the previous chapter, several participatatethesi

to express their attachment to their language because they did not wish to associate
themselves to neither the Francophone nationalists nor to the past militant Anglophones
in Quebec. When | asked the question about who is Anglophone, Francophone or
bilingual, several participants did not answer the question directly. Rather, they
spontaneously discussed about who belongs in Quebec society and they explained how
they belong. This reflects the desire of Quebec Engliwakers to be recognized as
participating citizens of Quebec society. As explained in the methodology chapter, the
interviews took place during thBill 60: Charter of Quebec Valuedebate and an
electoral campaign, which highlighted the provincial linguistic divide. This contentious
time period may explain why participants did not answer my question first, but sought to

reassert that they belong in Quebec society.

Politics of recognition
The concept of the Opolitics of recognitionO reflects the need of some groups in nation
states to hee their historical, social and political contributions recognized and

acknowledged (Lamont and Bail 2005). Some participants, like Matilda, expressed that
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they did not wish to be excluded from Quebec society on the basis of language. As |
asked Matilda wh belonged to the Quebec Enghsieaking group, she started to discuss
who belongs to Quebec society overall.

Matilda: Yeah | mean | think that they are still part of the society of Quebec.

| think if they identify themselves as part of the communityntitieeyOre
certainly a member of it, but in terms of specifically the linguistic group?
But, even if youOre an Allophone, | donOt know | try really hard not to base
my inclusion on language because itOs been the one thing that has made me
feel excluded. & itOs difficult for me to reverse that kind of thinking and
make language the basis for whether you are in or out. Because thatOs the
whole point for me is that it shouldnOt be important. But then again |
understand why French is important and | thim&r€h is beautiful and | love

that we speak French here. [E] But | donOt think we should be using it as a
tool to exclude people from being accepted here which are unfortunately the
views of certain amongst our brothers and sisters in Quebec.

Alfred de<ribes in his own words the linguistic tensions in Quebec, acknowledging the
past hegemony of Anglophones (Mann 2014) and some empathy towards Francophones.
Alfred: For sure right thereOs a really sort of damaged political history to both
Francophones andnglophones in this region | would say right. The
Francophones were historically oppressed by Anglophones and to have that
taken away from you is definitely going to engender some attachment to your
language for sure.
Edgar discussed Bill 1010s restrictions for school attendance in English in Quebec when
he was asked about who belongs to each group. He considers that the law is not
sufficiently inclusive and does not reflect the diversity of the Englmskaking
communty (Heritage Canada 2011), which includes MidBEstern and SoutAsian
members who are often not eligible for English schools.
Edgar: [E] | think any one who speaks English as a first language or as a

second language but their first language for ingaifc they are an
Anglophone they might come from Egypt or they might come from India or
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they come from the UK or the United States or wherever. [E] | know quite a
few people who are either Sri Lankan or Indian | know a few people from
Pakistan as well wise families are from Pakistan | actually believe most of
them were born here but their ethnicities are Indian or Pakistani or Sri
Lankan. In my mind | think that that theyOre Anglophone even if their first
language isnOt English because they seek pgmanglish in terms of
interacting with people outside their immediate family in terms of going to
English schools.
Being a Quebec Englistpeaker can simply mean speaking English. It can also involve
the existence or neexistence of a common culture asisted with the English language.
The politics of recognition and cegroup relations are important to Quebec English
speaking postsecondary students within the Quebec gmdiatal context. However, for
FranceOntarians, ingroup relations also mattebecause boundaries exist among

Francophones.

Franco-OntariansO cultural frames
Several cultural frames are found among Fra@otarians: the politics of recognition,
being Francophone as a global phenomenon OFrancophonieO, and a connection to

territory, history and culture.

Politics of recognition

The fact that some Fran€antarians have an English accent does prevent them from
strongly identifying as FraneOntarians. Yet, they do not want to be considered as less
Francophones than other Francophonesriéb explains how different Fran€@ntarian

accents are associated to different regions of origin in Ontario.
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Charles: But also, like | know FrancOntarians like from the north of
Ontario, who donOt have a strong command, but if you said that theyoivere n
FranceOntarians, they would be insulted a littBn, a strong command of the
language is not all. 1tOs complex enough, | find. | think that the difference is
that the language is not a langudgarned, but a language that you live with.

| donOt know

Some Franc@ntarians are singled out because of their accent and are disappointed by
the fact that they are not accepted by other Francophones, including many Quebecers, as
legitimate FrancophonesFor example, Judith would prefer to be recognizeffraaco
Ontarian and as an authentic Francophone by everyone.
Judith:  Well, FranceOntarian, but in some contexts sometimes | am going to
say Francophone because for me, | could not speak English. | could not
engage in a conversation in English before the age of ten or eleven years old.
Sometimes, | find that Frangdntariars, because of my accent, and perhaps
because overtime it changes a little, | find that my accent is influenced by
English, whether I like it or not without doing it on purpose. But sometimes,
FranceOntarians find that | have a Francophone accent. Quebtuek that
| have an Anglophone accent. So, like it is kind of funny anyway. But, so
sometimes, | am just going to say Francophone, but most of the time, |
identify as Franc@ntarian.
Emma thinks that the expression OFra@atarianO can be exclusige times and can
form a Oclosed clubO excluding anyone who is not W8tike.is rejecting the strictly
genealogical definition (Catholic Fren€lanadian descent) embraced by some older
FranceOntarians as discussed in the literature review. EmmaQs visimilar to
previous studies that indicate that many young Francophones and Francophone

organizations outside of Quebec embrace inclusive definitions rather than genealogical

basis of belonging to signal that immigrants and-Winte minorities are welcome
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(Dallaire 2008:360)Emma prefers to identify as Fren€anadian because she believes
that this terminology is more inclusive.

Emma:| find that FranceOntarians, itOs a little smalbsedclub. Often, |
speak to FraneOntarians and | feel a little like if you are not White, full
blooded Canadian, with roots frouebec, you are notE[Laughs]hTs this

is my perception of Frane®ntarians. [E] Yes, yes. | think that itOs quite
exclusive. Hwever, in reality, the segment of the francophone population
that is growing faster, it is the immigrant segment and so, the F@miawian
reality is really changing, changing fast and significantly. So, the Franco
Ontarians who are still in charge ofl ghe activities, whether itOs like
francophonie | think especially of Ottawa, Toronto, itOs a different reality
but in Ottawa, when we think of the celebration of the Fradtarian flag,

of the FranceOntarian day, the Association of Francophone®mtario, they

are all White with White hair. Yes, White heads.

Francophonie or being Francophone as a global identity
OFrancophonieO is the word commonly used for the global Francophone world and there
is an acknowledgement that the community has beeiched by the contribution of
Francophones from every part of the world in Ontario.
Judith: [...] For Franco-Ontarians who are Francophones, but who live in the
province of Ontario, for Francophones in general, | think that you can meet
people who are Francophone in Ontario, in Canada, in Quebec, or anywhere
else in the world. [...]
BZatricg:WeII, Francophones, | think that all individuals who speak French. It
doesnOt have to be people with Canadian origin. Francophonie is experienced
worldwide, but there are different types of francophonies for me. The
expressions are ntte same everywherand all that.
Beyond speaking a language: territory, history and culture

While there is an acknowledgement that there is a global Francophone community and

that speaking a language is formative of a linguistic identity, Franco-Ontarians differ
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greatly from Quebec English-speakers. Alphonse talks about where he comes from:
Eastern Ontario.
Alphonse: People who come from eastern Ontario. [Laughs] People from
Ottawa, people fromE small villages like me. Yes. ItOs more or less people
whoE if people come fom a small village or people who come from Quebec.
Does that answer your question? Do | makesse
Hugues explicitly mentions territory as well with the example of Orléans. Orléans is an
historical Francophone neighborhood in Ottawa. Hugues also includes an attachment to
Franco-Ontarian culture. These debates are not unique to Francophones. Other groups
like the Meétis also share different perspectives about genealogy, territory, and
socialization in their debates about their communities (Barman and Evans 2009). Hugues
also discusses how Francophones from other countries may distance themselves from the
terminology Franco-Ontarian and embrace the terminology Francophone because of the
historical and genealogical implications of being Franco-Ontarian.
Hugues: Ok. | am going to say that it depends on how you see yourself. My
friends, probably they consider themselves only as Francophones, period. But
this, itOs because | am from OrlZans, and the majority of my friends are from
another cultural background,hether itOs as | said, one of my friend comes
from Israel, | have another friend who comes from Haiti, another is from
Mauritius island, and two are from Egypt. You know, these are all people who
are not necessarily like Canadian, even if they were boGanmada, Ontario.
They might not consider themselves Fra@arian, even if they have a
hard time to speak English, they might consider themselves Francophone
more than Franc®ntarian. Yes, but thatOs just because their parents come
from another countryand perhaps, they have less of an attachment to my
culture.

Béatrice cites history, territory and pride when she talks about a Franco-Ontarian identity.

She mentions the impact of Bill 17, which forbidden access to French education, she also
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talks about Orléans like Hugues, the importance of history and the pride of being Franco-
Ontarian.

BZatrice | think that what makes someone a Frafeaarian, itOs to believe

in the FranceOntarian history How did we get herg How we evolve@
Things that happen in our midst, bill 17 that forbidden us from...yes, this is
itEWhen we were denied the right to teach in French, but we still struggled
to be able to teach in our own mother tongue. | think that this, it shaped the
FranceOntarians. | tink that the founding father of OrlZans, Franeois, | donOt
know, | forgot the last name, but he really established a Francophone
community in OrlZans to have its own village. Yes, itOs about it. 1tOs like
history. | think that itOs history that unites Meany FranceOntarians have
migrated south, in the north a lot to go work in the mines, but they started in
the east of Ontario. But we are all connected together and | think that there is
a pride. Not all Franec@ntarians have this pride to be Frai@ntaran, but

yes. | think that it shouldEwell, not push people, but we must find back this
fire in young people.

Constance as well values history and adds a few thoughts about inclusion of newcomers
with a different ancestry.
Constance:[E] | know visual artists who are FraneOntarian with
improvisation leagues. | think that there are collective strgggleelation to
history. We will celebrate soon 400 yeaf history, the whole history of
French Ontario. And even if some people who live in Ontarimatohave
ancestors with 400 years of history, | think that itOs still a community that
desires to be welcoming and that can be diverse, so, inEit would
beE[ Laugh$
Being a Franc@®ntarian implies the use of several cultural frames such as the politics of
recognition through group relations involving the Quebec sogalitical context, the
global Francophone community or Francophonie, and speaking French while being

attached to territory, history, and culture. The politics of recognition are impéutant

group and ougroup relations among Fran€ntarians.
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Cultural repertoires

Culture can be considered as: Oa repertoire of practices, beliefs, and attitudes that
individuals call forth at the time of actionO (Lamont and Small 2008: 81). Cultural
repertoire does not determine behaviours in an absolute way, rather it serves as a Otool
kitO of resources that can be mobilized in different circumstances. Here the emphasis is
on attitudes and practices. Members of both groups-switeh as a practicbut France
Ontarians describe an attitude of pride while Quebec Enrgfishkers describe an

attitude of ambivalence.

Quebec EnglishspeakersO cultural repertoire

Code-switching

According to the circumstances, Quebec Englisbaking postsecondary statkecode
switch. Some participants explained how they csdetch from English to French to be
respectfuland sensitive orto avoid conflict. This tendency of codswitching can be
associated to Ocultural straddlingO (Carter 2006) which | apply as @tirstyaiddlingO
in this dissertation. Anderson (1999) used the concept-swdehing in reference to
Odecent peopleO in impoverished neighbourhoods who adopt the Ostreet codeO in the
interactions in public as a survival strategy. The linguistic cosflicat originate from
QuebecOs history can explain eedéiching to avoid discrimination and stigma as
detailed in the next chapter. As exemplified by John, -®wd&ching is also practiced in

exogamous or mixed linguistic families.
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John: In the first fie years of my life he spoke to me in French. Now, we do

a lot of codeswitching. We start the sentence in English and end in French.

So we speak both. My DadOs a bit like me. He grew up in a bilingual

household as well.
Ambivalent attitude
Another @pect of Quebec EnglisspeakersO cultural repertoire is their attitudé-vis
two identified sociabolitical camps with vocal politicians, spokespersons, legal advisors,
newspaper commentators, and radio columnists: the past militant Anglophones and
contemporary vocal editorialists and columnists from an older generation and the past and
contemporary militant nationalist Francophones. Many young Quebec Espgéskers
prefer to remain ambivalent and to not identify with either group. This attitubetsef
their empathy for FrancophonesO concerns about the French language in North America
without a complete approval of all the policies suggested by militant Francophone
nationalists. However, there is also some exasperation with vocal Quebec English
speaking editorialists or columnists who exaggerate or amplify rhetorically the negative
experiences of Quebec Enghlispeakers. By extension, this ambivalence reflects Quebec
EnglishspeakersO sense of belonging to their province, their attachment torttte Fre
culture as well as their desire to preserve their linguistic rights. Oppositional political
discourses continue to polarize both linguistic communities and at times, laws or public
incidents reported in the media ignite members of both groups. Mamgpé#es this
ambivalence.

Mary: To be perfectly honest, itOs not something | really think about. Because

| guess, | find thereOs a lot of animosity from Anglophones against

Francophones because they assume that Francophones, especially QuZbZcois,
want toforce their language on everybody and they are really militant about
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it. And | have a really big problem with that because | donOt think thatOs
necessarily the case and so my attachment to being an Anglophone is pretty
minimal just because itOs not sdnmgg | really think about | guess.

Quebec Englistspeaking participants reported that ceslétching is an important aspect

of their life. They are also torn by the Quebec segowditical context and they have an

ambivalent attitude towards militantslmfth camps.

Franco-OntariansO cultural repertoire
Code-switching
FranceOntarians refer to cod®witching as part of their cultural repertoire. Like Quebec
Englishspeakers, they are Ocultural straddlersO or Olinguistic straddlersO. For Raoul,
codeswitching plays an important role in his life. It is necessary, especially for future
employment opportunities.
Raoul: [E] Owe must maintainEFrancophonie, itOs important. It is our whole
history.O But then, we would get to teand &' grades, we wuld be told: O
Well, now, we are going to learn advanced English.O It is often at that time
that | noticed that we were told: Oit is important to be bilingual for future jobs,
if you want to go to university, for future positions, you will have more
chanes if you are bilingual than if you are unilingual.O [E]
Pride and attachment
Marguerite clearly establishes that she chose on purpose to study in Ontario in French,
not in English or in Quebec because Fra@ectarians fought to have access to

postsecondd programs in their own province. The idea that to be Francophone involves

explicit choices to partake in activities in French for Francophones living in a minority
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situation is found in other studies (GZtiajoie, Gosse and Roy 2002; Pilote, Magnan
andVieux-Fort 2010).

Marguerite: | did not want to because of my principles, because for me, I am

FranceOntarian. Out of principle, | did not want to study in QueljEg. |

said to myself, we have programs in French, so | am going to fight to be able

to canplete my bachelorOs degree from A to Z in French.
In sum, several Quebec Enghlspeaking and FrangOntarian postsecondary students
share in common coeRvitching as a regular practice. This means that young Franco
Ontarians are also Olinguistic sti@isO, similarly to Ocultural straddlersO (Carter 2006).
In addition to codeswitching, Quebec Englistpeaking participants have developed an
ambivalent attitude towards the Quebec seowitical context and Frane@ntarians
have developed a sense tthahment and pride in the face of adversity. Several Quebec

Englishspeaking participants understand the views of both camps in Quebec, but they

remain ambivalent.

Conclusion

The permeability of boundaries varies from one participant to another aaltklsathe
difficulty to clearly delineate linguistic symbolic boundaries. Therefore, as introduced in
the literature review, whether we discuss government officialsO multiple quantitative
definitions, or the input of community members, the challenge oéramompassing
definition remains. Quebec Englisipeaking and Franedntarian postsecondary students

provided many common characteristics to establish who belongs such as: the mother
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tongue, socialization experiences, fluency, andidelftification. Frano-Ontarians refer

often to territory, history, culture, the global francophone community CFrancophonieE,
and sometimes, they even include Francophiles in their definition of who belongs in the
community. Perhaps, it is because linguistic symbolic bousslaan be porous and are
somewhat contexdependent. Currently, these boundaries are not hardened. There is no
contemporarypolitical movement or political party similar to the Parti QuZbZcois in
Ontario to harden or thicken linguistic symbolic boundarlée Quebec socigdolitical

context explains to some extent why Quebec Engipdakers lack confidence, are more
hesitant and inarticulate in their answers. They seem more invested in seeking to be

recognized as fullledged Quebecers.

Cultural frame that are predominant among the participants of this study mirrored in
some ways their criteria of who belongs in the linguistic group. Analyzing the interviews
of Quebec Englisispeaking participants, we can identify the following cultural frames:
1) spaking English, 2) the ambiguity about the existence of an English culture
(paralleling Whiteness), 3) and the politics of recognition within the Quebec -social
political context. Analyzing the interviews of Frar@mtarian participants, we can
identify thefollowing cultural frames: 1) the politics of recognition in relation to the
Quebec socigbolitical context, 2) the global Francophone community, and 3) speaking

French while being connected to territory, history, and culture.

Quebec Englistspeaking ad FranceOntarians share one thing in common in their
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cultural repertoire: codswitching. The majority of the participants of this study are
Olinguistic straddlersO, similar to CarterOs Ocultural straddlersO (Carter 2006), with
different levels of flueng in both languages. Quebec Engisgteakers have an
ambivalent attitude towards the Quebec sepaditical context because both sides have
merits, but also exacerbate linguistic tensions. Fré@m@rians also develop a strong
attachment and pride to theculture as part of their cultural repertoire, especially in

response to discrimination.

Quebec historical sociglolitical turmoil casts a long shadow on Quebec English
speakers, but also on FrarOmtarians. Indeed, the Quebec sopialitical context
influences the politics of recognition of both groups profoundly. Quebec nationalism and
independence militants affect how Quebec Engdisbaking and FraneOntarian
postsecondary students envision language and linguistic symbolic boundaries. Quebec
Englishspeakers are preoccupied by who belongs in Quebec society and they want to be
acknowledgd as full citizens of Quebec, whereas Fra@otarians are preoccupied by
whois really or authentically Frane®ntarian or Francophone and they want their unique
history, culture and social contributions to be acknowledged by all Francophones,

includingQuebecers.
Linguistic insecurity was already mentioned in the previous chapter in both groups. In
this chapter, linguistic insecurity can be clearly associated to specific concerns. For

FranceOntarians, linguistic insecurity can be associated to the déanot being

131



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

acknowledged by Francophones from majority linguistic contexts as a legitimate
Francophone because of a peculiar accent or lexicon. For Quebec Epghdters,
linguistic insecurity can be associated to the fear of altercations and distiomiwith

the Quebec Frenespeaking linguistic majority in public spaces. It is notable that for
Quebec Englistspeakers and Fran€dntarians, French is the language that provokes
linguistic insecurity for different reasons. This clearly illustrates tit@vrench language

is precarious in North America. This fragility has an impact on second language learners

and Francophone community members.
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CHAPTER 5

DISCRIMINATION BASED ON LANGUAGE OR LINGU ICISM
Stigma, prejudice, stereotypes andlifcal conflicts can lead to experiences of
discrimination. An unexpected finding of this research project is how the analysis of
symbolic boundaries can be substantiated with the participants® narratives about
discrimination. Indeed, whether we are dissing intragroup dynamics or integroup
dynamics, cultural repertoires and cultural frames influence the understanding and the
responses of Quebec Englispeakers and Fran€ntarians. Although | did not plan to
discuss discrimination in depth, the figEipantsO responses to the question of
discrimination were so insightful that | believe that it is worthwhile to dedicate a chapter
to this topic. As explained in the literature revieliscrimination is a process by which
members of a social group aredted differently because of their membership to that
group (Krieger 2001: 693) and it is often shaped by prejudoerhis et al. 2007) and
power struggle (Krieger 2001). Discrimination based on the language spoken by someone
is called linguicism (Bourlsi et al. 2007). The experiences of perceived linguicism of the
participants can be better understawith the theoretical concept of stigma defined by

Goffman (1963).

For the purpose of analysis: Othe term stigma, then, will be used to refer to ateattrib
that is deeply discrediting, but it should be seen that a language of relationships, not
attributes, is really needed. An attribute that stigmatizes one type of possessor can

confirm the usualness of another, and therefore is neither creditable ecreddéable as a
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thing in itself (Goffman 1963:3).0 A stigma can be compared to a shortcoming, a failing,
or a handicap (Goffman 1963:3), but it has meaning in a relational context between two
groups. Several examples of such relationships can be foumdsimduiry: a Quebec
Englishspeaker in relationship with Frenspeakers, a Frangdntarian in relationship

with Englishspeakers, and a Fran@mtarian in relationship with Quebecers or other
Francophones. When they encounter individuals with the paltetd stigmatize,
individuals with OspoiledO identities can be edtsereditedor becomediscreditable
(Goffman 1963:5). When individuals around them know that they have a OspoiledO
identity, they are discredited. When they do not, they are discrieditBiscredit is
substantiated with a stigrtheory: Oan ideology to explain his inferiority and account for
the danger he represents, sometimes rationalizing an animosity based on other
differences, such as those of social class (Goffman 19634ff®han (1963) explains

that once discredited individuals realize that they are stigmatized and understand the
stigmatheory justifying their stigmatization, they attempt to manage their selves. There
are several potential responses to stigmatization rafgingavoidance, confrontation, to
denial (Lamont and Mizrachi 2012). Stigmatized individuals can also resort to passing
(Goffman 1963: 80), a practice that can be found for example among some Indigenous
Canadians who can pass for White (Denis 2015: 232). Whgeusually mentioned for

race, linguistic passing can be associated to-sadtehing with the purpose to avoid

stigmatization.
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There are two reasons why the concept of stigma is ideal to analyse the responses in this
chapter. First, the concept ofggha encompasses the discriminatory experiences or unfair
treatments reported by the participants as well as their feelings of exclusion and non
acceptance related to specific incidents. Second, the relational aspect of GoffmanOs
definition of stigma is aatral for my analysis. Quebec Englisheakers will not be
stigmatised in the rest of Canada when they speak English in relation to other Canadian
Englishspeakers. However, in Quebec, in relation to Quebec Francophones, they are
stigmatised. The attribuis not as important as the existing intergroup relationships in a
specific context at a specific period of time. Otherwise, the experiences of stigmatization
of Quebec Englisispeakers living in Quebec can be easily dismissed because English is
the currebh dominant North American language, Quebec Engljgdakers used to be the
dominant group in the province, and French is currently a minority North American
language. Stigma is used here in the context of linguistic normativity and abnormality in

a conterporary fashion. In other words, while Goffman (1963) exemplifies his concept of
stigma with race, disability, mental health, pasprisonment, and homosexuality in his

book, | am using it for the analysis of a contemporary linguistic social context ad&an

The study of discrimination in Canadian sociology scrutinizes gender and sexuality,
sexual orientation, race and ethnicity. Gender and sexuality topics have been studied
extensively: gender and sexual orientation in the legal profession (Adam @G6B8d:er

and linguistic inequality in Quebec (BZland and Seve 1986), sexual harassment (Lenton et

al. 1999; Krauchek and Ranson 1999), gender income inequality (Goyder 1981; Robson
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and Wallace 2001), sexual orientation and high school experiences (Tagld?eter
2011), blood donation and sexual orientation (Smith et al. 2011), and AIDS and policy
(Ornstein 1992). Some race and ethnicity articles analyse discrimination including
antiracist education for change (Ruemper 1996), Chinese immigrants (Li 1982),
Indigenous experiences of racism (Denis 2015) and assimilation in relation to racial
minorities (Myles and Hou 2004). Some articles discuss income inequality and elites:
business cliques in Delhi, Sydney and Montreal (Ross 1979), income differences between
Anglophones and Francophones (Lanphier and Morris 1974), and Toronto elites
(Tepperman 1977). Basically, official language minoritiesO experiences of linguicism

have not been sociologically investigated in breadth or depth.

Opportunely, all the particgnts were askeddave youeverexperiencedliscrimination

on the basis of language andsi, how did you respofadid this experience affect your
sense of identity and statu$fe responses to these questions shed light on a dark side of
navigating two Inguistic worlds as a linguistic minorityThey illustrate how the Quebec
sociatpolitical context, and the impression of being caught between two militant camps
are prevalent themes among Quebec Englisfaking postsecondary studentsO stories of
discrimination. The narratives of Fran€ntarian postsecondary participants reveal two
commonalities with young Quebec Enghsheakers: they are deeply affected by the
Quebec sociagbolitical context and in response to stigma, FraBobarians and Quebec
Englishspeakers codswitch to avoid discrimination. In addition, Franr@mtarian

participants reported experiences of discrimination from the Enrggishking linguistic
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majority group in Ontario as well as within the larger Francophone community. In
responsed in-group and ougroup discrimination, Frane®ntarian participants react

with pride in their heritage.

The answers of Quebec Englispeaking postsecondary students to the questions about
discrimination combined: 1) the cultural frame of the politi€sezognition within the
Quebec socigpolitical context, 2) the practice of cegwitching to prevent altercations
and discrimination, and 3) an ambivalent attitude towards two political camps. The
answers of Frane@ntarian postsecondary students comthird the cultural frame of

the politics of recognition and its connection to the Quebec spaidical context, 2) an
attitude of affirmation of pride, and 3) the practice of esd#ching to avoid experiences

of discrimination.

QuebecEnglish-speakess and discrimination

The experiences of discrimination reported by Quebec Enrgishking postsecondary
students happened within egitoup dynamics, in relationship with the Frersgeaking
linguistic majority. William reported several incidents where he considers that ha was
victim of discrimination because English is his mother tongue. One of these incidents
happened on Canada Day with avearker. William had to prove that he spoke French

because he was identified as a Quebec Engpsglaker. This happened despite the fac
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that a majority of young Quebec Enghlspeakers are bilingual today (Heritage Canada
2011:5).

William: During Canada Day, a few years ago now, we had our staff party at
work. [E ] Yeah. | was at a table, and we were all talking. And anyways, one
of the waiters | work with, had a conversation with me, saying that | needed
to prove to him right now that | can speak French. And he said he was
offended that | speak English and whatever.

Matilda has been strongly influenced by her experiences of disationnAt school,

teachers and children would stigmatize her as someone who does not belong in Quebec

and should consider Ogoing backO to Ontario.

Matilda: The West Island. So | mean | had gone from a community that was
more or less an English ghettodrcity thatOs really muttultural and really
diverse into something that was predominantly French, white, kind of
discriminatory in some cases, community. And it was a little bit of a shock
when | got there. Because even though | was going to an Esgleaking
schoo] there were like 50 kids in the whole school. All of them were French
kids whose parents were putting them through English school. And we got
made fun of. French classes were really hard because they were for French
kids. We had a vgrdifficult time catching up. Our French teacher would
actually make fun of us and would pick on us. Kids would make fun of us.
They would tell us to go back to Ontario. There was a sense of, even though
that we were born here, it was sort of annoyfimgthem that we were born
here.

The abnormality that justifies the stigmatization of Matilda and William is that they speak

English in Quebec. As such, they have OspoiledO or undesirable linguistic identities and

are discredited and stigmatized.

Out-group related discrimination
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Anne discussed a very recent experience that she condiderisninatory As an active
member ofher CEGEPstudent associatip during the electoral campaign, all political
partieswere invited to send representativdo answerstudentsO questiodsiring a
debate As mentioned earlier in this dissertation, most interviessee completedbefore
the Quebec elections held on April 7" 2014 In this excerpt, OtheyO refers to
representatives from Parti QuZbZcois, a nationalist and sovistejanty. All the other
parties sent a representative except for them. While Anne considers this experience
discriminatory, it could be considered excargary or signalling that CEGEG English
speaking students are not worth debating during a political campaign for some
nationalists and sovereignists.
Anne: Right. So | first asked if they had someone who could speak to me in
English and they said no. Sadid okay and | just continued. | figured if
they are not going to accommodate me for my language, then I would just
accommodate them | guess. So | just spoke in Frefieh. They did not
come. They said they were going to comé found a representedi and B
then he didnOt show up. Yeah and then we called and he said, sorry | canOt
make it.
In terms of his identity, Edwaralssociated thanimosityof sometowards himto the lack
of acknowledgement that he belongs in Quebec
Edward: Well | guess the pple who are acting this way towanae view me
as not a true Quebexcor something like that.
Edmund isvery much aware of the public political debate about postsecondary education

in English and the fact that son@uZbZcois nationalists, including lac&iZ Stlean

Baptiste,were suggesting that Quebec Englisinguage universities such @®ncordia
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University, Bishop University and McGill University should have their funding
decreased.

Edmund:[E ]ThereOs sometimes examples like that or | remembenthsre

an open letter from a lot of professors from URMiversitZ de MontrZhl
mostly and other Quebec universities who were sayidh weOve talked
about university funding and they were like letOs not stop there letOs look at
the linguistic, oh McGill Concordia and BishopOs get moreaththeir fair

share and whatevé.I think you can still promote the French language, and
bilingualism, by letting someone learn conceptually in Englsh.

John does not believe that has beenliscriminated againgbut rather he explained that
he wagteased in high schodHe has been called OBlokeO and he was told to Ogo backO to
Ontario. This infers that he is not normal, that he does not belong to Quebec society.
John: Casual. | think in high school, going into French high school it was
used against meA toi tOes le blokge] You know, | was told to go back to
Ontario. ThereOs a lot of teasing that goes on in high school. And they will
just use whatever theyao to tease you. | donOt see it as being that
significant. | see it as a lot of adolescent teasing.
Gloria further explains that she believes that dviéngual individualscan be considered
as traitorsthreateningthe French languagaen Quebec.In other words, bilingual
individuals can be considered as abnormal because in Quebec nation building process, the
predominance of French is central and bilingualism is considered a threat.
Gloria: | would say mostly Anglophones. But there is some dnscation
against bilinguals. Because people who are very strong with the French are
like: O youOre giving in to the English. YouOre giving into the
Anglophones, why are you changing for them? This is Quebec, weOre
Francophone® Being bilingual isnGt bad thing, itOs actually an ability.

So far, Quebec Englistpeakers are discredited because a citizen who speaks

English cannot be considered as belonging to the Quebec nation whether or not they
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were born in the province or have roots in Quebec.

Responses to stigma and discrimination
As an emotional response to stigma or discrimination, participants expressed distress or
anger.

Stephen: | guess | felt a little oppressed in a way especially in that school |
felt very oppressed because | couldnOtkspéainderstand IOm trying to be
more fluent in French and master the language better. But the language |
speak to my friends shouldnOt have anything to do with my education. So |
felt a little oppressed. | couldnOt even order a croissant or somiething
English.

Elizabeth asserted that she experienced discrimination and that her first reaction was
anger, especially when she spoke in French and was mocked because of her accent.
Elizabeth: | got upset. | was pretty angry. So we were just in a circle
discussing things and we were going to say all our names just to make it
easier to discuss things. And when | talked, | spoke in French, obviously with
an accent. And after | finished talking, | said everything | communicated fine
and then this person wdike: O oh you know if you want us to speak in
English we can translate for you.O And it was just very belittling and | was
like phhh and | left because | was pretty angry at her. Stuff like that. So that
was obviously yes a form of discrimination whics horrible but itOs very
rare. [E]
Avoiding discrimination: code-switching and fluency
Here, codeswitching is considered essential to avoid stigmatization. In the previous
chapter, several participants expressed their desire to become more flaemtcin. Like

others, Matilda considers that becoming fluent facilitates -sedtehing to prevent

negative interactions or stigmatization.
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Matilda: | got really tough, and | learned French really fast, let me tell you.
Because | was scared shitless aneoints]E ]
Meanwhile, Morgan claims that she was not really affected by these experiences.
Morgan: Not really it didnOt affect me. These are obviously like exceptions
not everybody is going to get mad. But it made me realize that | should be
speakiy more French to people. | shouldnOt be assuming.
The desire of some participants to become fluent in French can be interpreted as linguistic
passing to render oneOs undesired linguistic difference inaudible to become discreditable
rather than discredited. As William expressed it so clearly: O to foaos@minto
thinking | was FrancophoneO.
William: | would say it makes my desire to be more fluent in French just a
little bit stronger. 10d like to be able to fool someone into thinking | was
Francophae in one of those situations. [E]
For Jane, Anglophwes and Francophones should meet halfway. She is ready to try to be
understood, but she also hopes that her interlocutor will try to understand. Although she
claimed that she usually ignores negative reactions, she further added that she should
speak Frerntt more often to avoid conflicts in the future. Once again, speaking French is a
strategy to avoid negative interactions.
Jane: Yeah, but if someone canOt understand me itOs my job to try and work
with them and itOs also their job to try and work with ndetiaereOs no reason
to get angry at people. [tOs automatic for me to speak English but people
shouldnOt get mad at me for that just like | shouldnOt get mad at them if they
donOt understand me. [E]

In order to avoid negative experiences, some partitspapeak French or English

depending on the context. John explains how in a social setting, there can be differential
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treatments if someone is singled out as not speaking French.
John: Depends on the neighborhood. In this area | will speak in French. You
listen to the language around you. My default is to speak French. But if IOm
around Concordia University or NDG | will sometimes speak both.
Sometimes | will speak in French and they will answer back in English. 1tOs a
mix. [E]
Some participantasserted that they never experienced discrimination. However, it is
only with further questioning that they probably realized as | did, that it might be because
they systematically speak French in public spaces. For example, Mary reported that she
never eperienced discrimination, but she always speaks French in public spaces.
Mary: | mean | would like to hope it isnOt. | have heard enough about
negative reactions. But | think honestly even more than that itOs just out of
respect and out of desire to pree. Because there have been times when |
have been speaking French and the person | am talking to for whatever reason
will switch to English and that always kind of frustrates me because | want to
practice and | want to get better.
Victoria disclosed hat she probably avoids experiences of discrimination because she
speaks French often. Nevertheless, she witnessed othersO experiences of discrimination
and she strategically and consciously engages in®odehing.
Victoria: Because of the fact thatéan kind of wpasel my way into speaking
enough French to get me out of being peggedadsno you are one of those
English speakers in Montre@l [E]
Catherine engages in a sort of experiment where, in an almost militant way, she speaks
English first, een if she identifies as fully bilingual and is completely fluent in English
and French.
Catherine: Yeah | choose to not do it because as a human being myself, | am

allowed to speak in the language | am comfortable with. And coming from a
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bilingual provirce, we should be allowed to speak English or French or both.
And so thatOs why | choose to speak English because | have a right to do so.
[E]
William and Jane concuwvith Catherine about access to services, especially when it
comes to healthcareh@ difficulty tocommunicatendto be understood in Englishhen
one is sick can bstressful.This reflects the difficulty to access healthcare for Quebec
Englishspeakers, especially for those who live outside of Montreal (Carter 2012).
William: A restaurant or a store is French. Th~e difference therghisn |
need to very clearly express myself because itOs a matter of health or glasses
or whatever. Whereas one is more frivolous itOs more laid back. And | guess
thatOs the other thing too. 1tOs moessful in a health care situation then it
is buying shoes.
Jane: IN[INAME OF CITY] sometimes youOll get a doctor thatOs French so
sometimes itOs hard to explain what the problem is if itOs not your language
and he just doesnOt understand. And he gets frustrated. So sometimes those
situations can be tough.
Ambivalent attitude towards the Quebec sociapolitical context
Several participants expressed their disappointment that tensions between the two
linguistic communities lead to stigma or discrimination, but they were able to
contextualize these experiences in perspective with Quehist@y and current
geopolitical situation. Edmund speaks in French when he attends public institutions.
He also tries to assess the linguistic context of private and public places such as
restaurants to avoid confrontations. Furthermore, Edmund undisdfa® unique

situation of Quebec and he is even sympathetic to Francophone minorities outside

of Quebec.
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Edmund: Oh French. Always French. [E] To be honest, | feel that the
accommodations should probably be done more on the Anglo side. So if the
personserving you is good in English and they are willing to serve you in
English then thatOs good and thatOs nice. | feel that is an asset. But at the
same time 10d say the prerogative is more on the Anglophone. And | think
that might be a change in culturem the last generation. But itOs the same
thing that one would expect if you were a Francophone living in Ontario or
the rest of Canada. In fact itOs way worse for them, from my understanding.
The majority of the Quebec population speaks Frenchoffloeal language of
Quebec.

Yet, despite having witnessed several confrontations, with no personal experience of it,
Victoria and Harold admit that they can spend most of their lives in English in Montreal.

Victoria: [E] Montreal is an interesting citybecause | feel you can
completely function here in English and not everyone is going to be happy
about it but you can get by. 1 think that there is a bit more status though
placed on those who can speak the language.

Harold: [E]l think it gets a little Bown out of proportion. And | think a lot of

the times my friends who are Anglophone do really appreciate that we do
have it very good here. And as long as | am making an attempt to speak
French and as long as they make an attempt to speak Frencht FesdnO
oppressed in Quebec. | feel like | have equal opportunity.

Henry has experienced discrimination, but can still contextualize QuebecOs unique

situation in North America. This resonates with the ambivalent attitude of Quebec

Englishspeaking postseadary students in the previous chapter. Participants understand

the fragility of French in North America, love Quebec culture, want to belong, both do

not necessarily support the agenda of Francophone nationalists or Anglophone militants.
Henry: | wouldsay yes, especially when | wasnOt as comfortable in French.
Sometimes, not all the time, but occasionally you get judged by that,
especially in a Francophone province. But to be honest, it doesnOt happen that
often. And I try to just let it go. | tryotsee it from the point of view of where

the person is coming from. And more often than not itOs coming from a place
where maybe they are scared. | really have a lot of empathy for
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Francophones in Quebec. They are in an island surrounded by an English
population surrounded by an even bigger English population to the south and
the culture that comes out of the United States and from the English part of
Canada, is very very powerful. And for Francophones | can really respect the
fact that thereOs a diffat identity that they have that a lot of people can be
scared of losing because of this overwhelming culture that is kind of involved
with the world a little bit. The American culture to be fair. The Canadian one
to a lesser extent but | can see whéreréOs this desire to protect culture
because even in English Canada thereOs this desire to protect our culture from
the American influence. So when youOre in Quebec itOs protecting itself from
Canada, Canadian English influence and from American Engifklence.

And so | can emphasize a lot with people when they want to protect their
heritage and they see people speaking English in what they might think is
their home. People are protective of that.

Franco-Ontarians and discrimination

FranceOntarianpostsecondary students reported-gnatup and irgroup experiences of
discrimination. Their narratives contained: 1) the cultural frame of the politics of
recognition within the Quebec socjadlitical context, 2) their attitude of affirmation and
pride, and 3) their practice of codwmvitching to avoid discrimination. Fran€ntarian
postsecondary students disclosed that they experienced discrimination from the- English
speaking linguistic majority in Ontario. Some participants reported that they have been
called names, teased or mocked because of their difficulties in English. They were
discredited as such due to their linguistic OspoiledO identities.

Marguerite: [E] Otherwise, | am going to be callélie frenchie andthe frog
andE

Pierre: Yes, at theomputer sciences studenes3ociation. It was totally
Anglophone team. And at the beginning, | joined as a Francophone, and there
were people in the association who were making fun of my accent as you
know, like I try a lot to speak in English, but setmes, | make mistakes. |

am not perfect. SoE you know, like in other places, some people will correct
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me or you know, they will just help me, but than they gave me a imaed t
because they were making fun of n@.This, this did not make any sense.O
They would make games with words a little based on what | would say. So, at
the beginning, | found that extremely difficult. Well, today | have developed a
little more tact. | am able to turn this a little against them also. | have been
able to reverse thetsation, a little. | would tell you that it is not the majority

of people in my association, but some specific individuals.

Several participants interpreted their difficulties to access postsecondary education in
French as discriminatory, especially whbey were promised that it would be possible.
These participants were referring specifically to the University of Ottawa, which is
officially bilingual, and brands itself athe Canadian Universityin promotional and
recruitment campaigns. Judith and Thyehad a lot to say about their disappointment
with the University of Ottawa. This relates to institutional discrimination, meaning that an
institution partakes in subtle implicit or explicit discriminatory practices (P&ykes,
Hagan and Nelson 2010).

Judith: [E] But | think that in daily life, the fact that we never have a

guarantee to have access to services in French that sometimeste

promised things as Francophones, but these promises are not kept. Like

sometimes, courses are not available nenEh on campudVe have to plan

our courses ahead of time as Francophones daily if we want to accomplish

things in our own language. We are disadvantaged in some things if we want

to live in our own language 100%.

Thierry: There is also a symbolic dismination, that is much more subtle that

intervenes in chances. For example, postsecondary education is not the same

for Francophones, Anglophones, if we agree that high schools and elementary

schools are doing well. | have the impression at least. Thernget to

postsecondary education in Ontario. There is no university that is really

francophone likdJniversitZzde Moncton in New BrunswickE]

Some patrticipants did not consider that they have experienced discrimination per say, but

they witnessed tensaateractions like Louis.
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Louis: | have never experienced linguistic discrimination. No, for the most
part. Discrimination | imagine that it happens in schools, and | have never
experienced this for my language. In the workplace, | have witnessed a client
or an individual who was a little, | donOt know, | would say in FrenzieO®

[E]
Charles, like other FraneOntarians, is torn. He does not consider himself to be fully
understood and respected by neither Ontario Engpglakers, nor Quebderench
speakers.

Charles: But yes. | would say like in two manners. There are Anglophones

who wish a little to assimilate the French [E] But there is also the other side.

| do not find myself accepted by Quebecers or French (France) because of my

accent, ad | am not at the same level. | have only spoken in French my whole

life, but | have also spoken in English half of my life.
In addition to interpersonal and institutional discrimination experienced with the
linguistic majority group, Frane@ntarians tsclosed experiences of discrimination by
Francophones from linguistic majority situations (Quebec, France). The experiences
occur because their French is not believed to be Ostandard® or ap(f@pitastion de
la jeunesse franeontarienne2014; Gaudeand ClZment 2009; Larouche and Hinch
2012) andbecause there is a lack of recognition of the variety of French spoken by

Francophones outside of Quel{Boudreau 2014; Boudreau and Dubois 2001; Chevalier

2008; Leblanc 2010; Lozon 2002).
In-group related discrimination
FranceOntarian participants reported that they also experiencegtoup dynamics

related to discrimination: with Frenclspeakers from Quebeor France Therefore,
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FranceOntarians differ in a significant way frorQuebec BRglish-speakers in the
Canadian contextt is difficult for many Quebecers to acknowledge the existence of
FranceOntarians; they believe that a fluent Francophone in Ontario must be from
Quebec. Marguerite and BZatrice discuss that misconception.

Marguerte: | think that there is a lack of information that happens somehow
and people think that there are Frarfmmpes only in Quebecl think that

they assume that if | speak French in Ontario and | speak it well, itOs because
my family is from Quebec.

BZatrice: Well, | donOt know. If a Quebecer calls you Anglophone, is that
discrimination?[E ] Well, | guessthat yes. Okay, yes. When you are called
an Anglophone by Quebecers and your mother tongue is French and all your
life you went to school in Frenchpy are making efforts to listen to music in
French, TV shows in French, and then you are called an AnglophoneEItOs a
little like discriminatory because perhaps they do not understand our reality.

According to Emma, the current educational curriculum tbhatises only on Quebec
history is to blame for the ignorance of many Quebecers about F@amadians and

Acadians.

Emma: Oh! In Quebec, they think that | am an Anglophone. But what do you
want? [Laughs] In Quebec, itOs like that. Once again, | gave &aebec
because of their closmindedness. [Laughs] [E]We know that since the end

of the eighties and the beginning of the nineties, the Quebec educational
model is closed to the rest of Canada. They donOt learn about the different
francophone communitiesutside of Quebec in Canada. They donOt learn
about Canadian history from the perspective of the Anglophones, the English.
They donOt learnEso yes. However, | cannot mock them, in Quebec. They
just try to speak to me in English, and they force thems#ivegeak to me in
English.

Overt experiences of discrimination by fellow Frersgeaking Quebecer classmates hurt
profoundly FranceOntarian young adults who choose to pursue their postsecondary

education in French. This lack of acceptance discreditscBf@ntarians as legitimate
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normal or authentic Francophones.

Blanche: Ah, you know what? | find that Quebecers discriminate Franco
Ontarians a lot. This, | never thought about it, but now that you mention it.
You know, | remember last year in my Frenclass, here at [name of
College] Ike it was an advanced French level clagsnparedto what we

have in Ontariol guess And, therewere professors with masterOs degrees,
like, in French, who were teaching %o, | was really having a hard time
becausdt was like a new French and also the French, it changed, and all. And
us, we had not learned it in school, so | experience a lot of difficulties with
that. You know, the Quebecers, they were like: OOhEdamn OntarianE. You
donOt understand anything in Fre&@.[E ] The students. You know, there is

a guy that | think about often. His name is Vincent. We would argue with
each other often in class because he would say: @amonOt you know
anything?OHe would rant about something connected to Torontad hke:
Obetween you and me, my family comes from Toronto. | know Toronto more
than youdo.O He would argue on things like that and he would say: OAh,
damn Francéntarians! Me, | am going to get out of here!O. So once, he did
not even want to have dinnerith us in Ottawa because he did not want to eat
Ontarian food. So, itOs a lot é$atimination like that like: &h, you canOt
even speak EenchEyou, youare English, and thatOs all.O

The lack of knowledge and awareness about Francophone communitgéde oof

Quebec is not exclusive to Quebecers. CharlesO linguistic identity was discredited in

France and he felt humiliated.
Charles: | would not say discrimination. | donOt think that they do it on
purpose.You know, we are going to say that anytimeEWhe was in
FranceEEach time that | talked, they would respond to me in English. So,
they think that | am an American who learned like three words of French so
that: OO, this is France. | am going to learn a few words and | am going to
speak French.O Binety donOt understand and itOs humiliating.

Responses to stigma and discrimination

FranceOntarian postsecondary students respond to stigma and discrimination with

affirmation and pride in their heritage or by cesleitching to Englishto avoid

conflict. As such, they are similar to Quebec Engbgieakers when they seek

15C



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

avoidance with codewitching, but they differ with their affirmation of pride in
their heritage. Fleming, Lamont and Welburn (2012) found that among African
Americans, some strategies wanore prevalent in response to racism. Each social
group develops its own range of responses to discrimination depending on the

context.

Affirmation and pride

In response to discrimination from QuZbZcBi&atricereaffirms her identity and pride.

Here are a few examples of this attitude, but there are several more participants who
reported the same strategy.

BZatrice: Yes. Well, | think that it gives you even more the desire to be proud
and speak both languagesdabe Francophone in Ontario. So, | think that it
puts oil on the fire and gives me more strength, you know, to be able to do it
even if you donOt believe in us. Even if we are a minority, we still have a
voice, we are still strong and we are still here, IStake the negative and |
turn it into positive.

ConstanceBut me, | am a person who struggles. So, it just gave me another
reason to continue to fight, | would say. It has not necessarily brought me
down. ItOs certain that something that was sugpostake me five minutes

can take me two hourfE]

For Thierry, experiences of discrimination strengthen the Fr@mtariansO collective
consciousness.

Thierry: It is certain that each time that there isemant like that,some
arrogance from a unilingual Anglophone, which is what it is. It reinforces
FranceOntariansO conviction. And to live an experience that differs from
someone who is just bilingual, or obviously somew® is Anglophone. It
contributes to shape the FranOotarian identity. And it is the same thing
also for postsecondary education. | mean, | attended francophone elementary
and high schools; my whole life was in French.
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Avoiding discrimination: code-switching and fluency
FranceOntarian participants shane common with Quebec Engligpeaking participants
the fact that they codewitch to avoid negative interactions. Some participants, like
Louis, Jean and Charles, recognize that being fluent in English probably explains why
they have never experienced distnation based on language. By being fluent in
English, he can pass and become discreditable rather than discredited.
Louis: [...] I am happy that I know both languages. | feel better like, | start at
a better level than other people who speak less languages. | don’t have to fear
discrimination because of my language.
Jean:An Anglophone? No, because | can express myself so well in English. |
think that they assume at first sight that | am an Anglophone. So, they will not
discriminate me because | careag a second language. Since | am going to
talk to them in their language in the right way without an accent, | think that
they are happy|E]
Charles: Me, | would say that no because | am truly adaged to be
bilingual. But if | were a unilingual francophone, | would have heard these
comments. Since | understand English a little, | would not feel comfortable.
Yes.
Raoul also codswitches depending on where he is in Ontario.
Raoul: No, because | havalways had a good command of English and |

havenOt felt threatened. Once again, depending on the region, if I was in
Ottawa, | would speak in English. [E]

Conclusion

The perceived experiences of discrimination affect Quebec Erggleséiking and Franeo

Ontarian postsecondary students. While some of the experiences reported can be qualified
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as exclusionary (neacceptance) rather than discriminatory or denoting and runfai
treatment, the participants qualified them as discriminatory. The theoretical concept of
stigma enables to analyze the relational aspect, the stigma theory and the different
responses to these perceived experiences of discrimination. Quebec -Epegdikig
participants discussed their experiences with the linguistic majority in Quebec, while
FranceOntarian participants disclosed discriminatory experiences from the English
speaking linguistic majority in Ontario and from other Francophones. These expsrie

also demonstrate how different cultural frames and repertoires are mobilized in different
situations and how different set of responses can be mobilized. Hence, elements of the
cultural repertoires of Quebec Englispeakers such as ceswitching and an
ambivalent attitude in the Quebec soqalitical context are apparent. In addition, the
cultural frame of the politics of recognition within the Quebec squuditical context is

also manifest. Elements of the cultural repertoire of Frédw@riansare notable such as
codeswitching and an affirmation of pride and attachment to their own culture.
Moreover, the cultural frame of the politics of recognition and the Quebec-potiaial

context affect Frane®ntariansO narratives of discriminati¢nshould be noted that
some of these experiences took place in postsecondary institutions and participants were
frustrated because of negative interactions with instructors and fellow students. This
implies that especially in Ontario, there is a needaieer awareness about linguistic
diversity among Francophones from majority and minority linguistic contexts to foster
respect, tolerance and solidarity in Fretamhguage and bilingual postsecondary

institutions. Participants clearly expressed that stsdantl instructors can contribute to
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these negative interactions. Therefore, all staff and members of bilingual and-French
language postsecondary institutions should be trained about the complex reality of
Francophone minority communities. While it is tthat immigrants can be discriminated
on the basis of their accents (Creese and Kambere 2003; Munro 2003), Quebee English
speaking participants did not report-group discrimination based on language by

Englishspeakers from other provinces or other caastr

On the one hand, official language minorities are stigmatized in relationship to the
linguistic majority in the media or in specific public and social situations. Thereby, they
experience circumstantially a lower status in theipeetve provinces. On the other
hand, official language minorities may also experience a higher status on the labour
market if they are bilingual, and they can also conceive themselves as cosmopolitan
citizens because if they are fluent enough in theiorsdary language, they can straddle
between two different linguistic communities. Hence, they can experience discrimination,
but they can also access unique employment opportunities while navigating different
linguistic social networks. The next chapter Iwattempt to make sense of these

contradictions as well as the complexity of their social status as bilingual Canadians.
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CHAPTER 6
SOCIAL STATUS, COSMOPOLITANISM, THE COMM ODIFICATION OF

LANGUAGE AND POSTSECONDARY EDUCATION EXP ERIENCES

This chapter invdggates if FrancéDntarian and Quebec Englispeaking postsecondary
students equate bilingualism with a higher social status and cosmopolitanism, and if they
consider that bilingualism is a simple commodity. While participants had different levels
of fluency in English and French, their responses revealed different cultural status beliefs
pertaining to bilingualism. Their responses also address sociological theoretical concepts
such as cosmopolitanism and the commodification of language. To gauge paeiipa
views about bilingualism as a social status, the following questions were asked to
interviewees: What are the benefits and disadvantages of speaking both official
languages? Does speaking both official languages make you any different from other
Canadans? What do you believe you share in common with other bilingual Canadians?
Do you know how individuals who speak both official languages are perceived in the
general population?The last section of this chapter explores the postsecondary
experiences oparticipants in relation to their identity and the question that was asked
was: How do you believe your postsecondary institution has influenced your sense of

linguistic identity?

The evidence suggests that most participants associate bilingualism with a nuanced higher

social status, more specifically, as a stamnbkancer. Quebec EnglispeakersO responses
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indicate that bilingualism: a) shows respect for the linguistic Frepelking majority, b)
corresponds to positive attributes, c) can be detrimental in some-goltii@al contexts,

d) and overlaps with cosmopolitanism and the commodification of language. Franco
OntariansO responses indicate that bilingualism: a) corresjpopdsitive attributes, b)

can be negative in socipblitical contexts and can ignite jealousy, c) can be a threat to a
collective FrancéOntarian identity, d) and overlaps with cosmopolitanism and the
commodification of language. While some Frai@otarn participants express
apprehension for the threat of bilingualism to their collective identity, Quebec English
speaking participants do not because English is not threatened. While some Quebec
Englishspeaking participants express concerns for respettimdinguistic majority in

their province, the majority of Frang€dntarian participants do not.

For Quebec EnglisBpeaking participants, linguistic cosmopolitanism is valuable
because: a) it facilitates the appreciation of arts and entertainmenthe@lamguage, b)

it enables social interactions with individuals from different cultural backgrounds, c) it
opens the doors to other cultural worldviews, d) it deepens their relationship and their
understanding of the linguistic Frenspeaking majority oQuebec, and e) it signals
OopennessO. For Fra@mtarian participants, linguistic cosmopolitanism is valuable
because: a) it enables social interactions with individuals from different cultural
backgrounds, b) it opens the doors to other cultural wenlds; and c) it signals
OopennessO. In sum, both groups are very similar and their thoughts reflect that

depending on their level of fluency, they can act as Olinguistic straddlersO by code
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switching, but that they also equate bilingualism to a form dhg@stic
cosmopolitanismO. It is important to highlight that-pelfception of cosmopolitanism

does not exclude perceived experiences of discrimination or stigmatization as discussed
in the previous chapter. One can experience stigmatization in on&tcamig experience

satisfaction by enacting linguistic cosmopolitanism in another context.

Alongside linguistic cosmopolitanism, the commodification of language, which refers to
the market value attributed to fluency in a language (Heller 2010), isia poacess

cited by interviewees with nuances. Quebec Englsaking participants acknowledge:

a) that it is necessary to be bilingual to work in Quebec, b) that being bilingual can be
advantageous to find work in Canada in general, ¢) but that kalisgu can also elicit
jealousy and sentiments of injustice among some unilingual Canadians.-Enatac@n
participants consider: a) that it is necessary to be bilingual to work in Ontario, b) that
being bilingual can be advantageous to find work in Canadgeneral, c) and that
bilingualism is not necessarily a prerequisite to be among the wealthiest in this country. |
argue that because a majority of participants consider bilingualism as necessary, even if it
gives them a competitive advantage at timeghe labour market, the commodification

of language only applies partially, with nuances. A necessity that can be advantageous
remains a necessity, especially when a social group is a minority. Most participants would
be confined to few professional apfpunities if they did not speak the language of the
majority, especially Frane®ntarians dispersed across the province as chapter 10s figures

about employment illustrated.
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Finally, participants in both groups discussed their impressions, sentimerdftiauks

about their postsecondary education. While Quebec Ergisaking participants
focused on the appreciation of their program of study or the overall environment of their
institutions, Franc@ntarian participants reflected on more issues. Fr@rdarian
participants expressed their dissatisfaction about the lack of opportunity to speak French
on campus, their difficulty to access undergraduate courses in French to graduate on time,
and the quality of the French language used by some instruthassstriking difference
between the two groups can be explained by the fact that many participants attended the
University of Ottawa, a university that claims to serve Francophones in a minority
situation with a bilingual campus, but that has been a@ctifor not fulfilling its
promises. Participants who attended predominantly FrlEamgfuage institutions such as

La CitZ CollZgiale or UniversitZ -Baul did not express such a high level of
dissatisfaction about language and education, or institutiss@irdination. On the other

hand, Franc@®ntarian participants who attended Englishguage institutions

experienced linguistic isolation due to the scarce opportunities to speak French.

Socialstatus

Most participants acknowledge that bilingualism is favourable. The most outstanding

result is that several Quebec Englgieaking participants feel compelled to be bilingual

in order to respectfully speak French with the majority Frespgraking populatio of
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Quebec. In contrast, only one Frar@atarian participant estimates that speaking English
is important to exchange with the Enghsppeaking majority of Ontario. Several Franco
Ontarians are concerned that bilingualism might be a threat to theicto@lé&rance
Ontarian identity. In contrast, like in the previous chapters, no Quebec Espdiaker

refers to social cohesion or collective identity.

Social status among Quebec Englisgpeakers

Overall, participants associate bilingualism with a higbmeial status. It is telling that
Quebec Englistspeakers reiterate that they speak French to further a better social
integration in Quebec and to avoid stigma. Comparatively, Fr@mtarians do not
express such anxiety about the linguistic Engéipeakng majority in Ontario. By and
large, participants report that bilingualism reflects respect for the linguistic majority and
furthers social integration. Bilingualism equates a higher social status, but can be
problematic in politically related situation®Quebec Englisispeaking participantsO
responses often overlap with cosmopolitanism and the commodification of language.
When asked about bilingualism, several participants spontaneously explain why it is
important to speak French in Quebec. The reasordotso include: respecting the
Frenchspeaking linguistic majority, being a bridge between Anglophones and
Francophones, and avoiding stigma or discrimination. Stephen and Matilda are examples
of participants who value bilingualism because it is respeetfd it furthers social

integration.
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Stephen: | just find it out of courtesy | guess. ItOs the main language right.
Because | expect there are more people in Quebec that are Francophone then
Anglophone. So when | talk to somebody at first, | addre=ss th French.

Matilda: [E] And also as an Anglophone if you demonstrate a willingness to
learn French and be proficient in French, itOs taken as a sign of respect for the
French language by a lot of people who are Quebgaghis are French[E]
Edgar isattached to his linguistic identity. Despite the linguistic conflicts, he is proud to
be a Quebec Englistpeaking citizen. He sees himself as a bridge between the two
linguistic groups.
Edgar:And | donOt see that somehow as selling out my linguistititide |
am very proud to live in Quebec. | would prefer that we didnOt have so many
linguistic squabbles especially that it be such a politicized issue. But | have
great respect for French people a lot of the people in my neighbourhood
immediately arond me are Francophone so | donOt really have a problem
speaking in a public space like a restaurant or store in Fr@aghl see
myself maybe as bridging a little bit of that divide linguistically.
Like other participants in the previous chapter, Edwases bilingualism in an effort to
avoid stigma or discrimination.
Edward: Okay in the world | think itOs great to be able to speak as many
languages as you can because you can meet new people and you can interact
with them without getting confused. Win Quebec, if you donOt know a
little bit of French youOre going to be segregated. YouOre not going to be
served and youOre not going to receive opportunities. You have to learn
French to live in Quebec.
Jane and Mary do not believe that bilingualigives them an advantage or that it makes
them different in any way.

Jane: No | don®t know.

Mary: | am honestly not sure.
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Jane and Mary are exceptions since a majority of Quebec Esghstking participants
associate bilingualism with a higher sociatas. Several positive qualifications such as
pride, prestige, admiration, intelligent and smart are used to describe how they believe
bilingual individuals are perceived. These words can be understood as cultural status
beliefs (Ridgeway 2014) about bijjnalism.

Elizabeth:As beingefficient. [E] More versatile they can speak with more

people so itOs very just efficient and approachable. Because you can speak to

them in whatever language so approachable is @martfor being able to

speak two language! guess. [E]

Victoria: | think they are kind of seen asb#& more educated A bit more
committed.[E] YouOre seen as smarter from my perspective.

William: 1 think theyOre perceived hstterin a way. More employable,
probably more intelligent. | would say they are perceived as beimgre
intelligent. Yeah | would say itOgery positive. The general perception of
bilingualism is very positive.
Participants explain the implications of the political tensions between the two linguistic
groups n Quebec and in Canada. In some social contexts, bilingualism can be a reminder

of the linguistic conflicts of the present and past decades.

Edmund: [E] But thatOs saying oh youOre open to English which is not
politically good in lots of QuebefE]

Hardd: [E] | think that realistically there is still a lot of harsh sentiments
towards people who only speak English in Montreal and Quebec.
While a majority of participants associate bilingualism to a higher social status, their
narratives also substangathe relevance of cosmopolitanism and the commaodification of
language.In the next sections, cosmopolitanism and the commaodification of language are

analysed further.
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Social status among Francddntarians
Overall, FranceOntarians perceive bilingualisnm a positive light. However, while
participants claim that bilingualism can be negative in sguoétical contexts and can
ignite jealousy, Frane@ntarians stand out with their concern about community cohesion
and collective identity. Several partiaiptsO contributions resonate as well with
cosmopolitanism and the commodification of language. Raoul is the only Franco
Ontarian participant who views bilingualism as a tool to foster integration with the
Englishspeaking linguistic majority in Ontario. Yeat the end, he reflects that in many
instances, he would prefer to speak French.

Raoul: [E] | find it important that we keep French, but like I also found

important that we speak English too. 1tOs not to speak only one language?, itOs

not to choose beteen French and English, itOs to manage in both, | think. So

the disadvantage is that being able to speak English, | would still have

preferred to speak in French, for example, when | worked at the Subway in

high school.
Overall, mirroring Quebec Engliskpeaking participantsO responses, Fr@mtarians
consider that bilingualism warrants a higher social status and they use positive attributes
such as: admirable, privilege, better, and intelligent. These cultural status beliefs are
similar to Quebec Englh-speaking participantsO thoughts.

Judith: [E] ItOs still a privilege, it is an advantage to be bilingual. But, | think

that in a certain way too, there is some admiration on the part of people who

are unilingual, who would like to be able to be bilinguaho see it as an

advantage, that it is an asset.

Adelasde: Well, like | told you previously, | feel a little superior. ItOs really
mean to say so, but | donOt know. | feel almost better, on a higher ground than
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those who only speak just one langudge] | would not say more intelligent,
but like more advancefE]

Alphonse: | think that people who are bilingual, there is likdike there is

aE Does that make sengeLike there is almost pride to it.
Several participants highlight the soelitical tensions between Anglophones and
Francophones that can emerge in different contexts.

Robert:[E]l think that sometimes there are conflictual discourses about the
issue. [E]

Hughes: Yeah, that and also, I think that there is like some stigma associated
to French and Francophongs]
Judith and Charles mention the jealousy of some Anglophones because of access to some
job opportunities.
Judith:[E] | think that some people @ frustrated by the fact that there is an
advantage that comes with bilingualism and that they might be a little jealous
sometimes.
Charles: I think that ...like | would not say jealous, but | would say that there
are some people who are a little jealous. They would like to learn both
languages because for the many advantages when you know both in Canada.
Politically, Thierry suggests that a bilingual identity is a threat to collective consciousness
and the recognition of a Fran€@ntarian community.
Thierry: [E] So sometimes it undermines people to the extent that they donOt
really identify as Franc©®ntarian anymore. So in their identity, it has an
impact and after that, there is an impact due to the fact that we are too open to

bilingualism. Thered one of the two languages that is going to take over the
other. ThatOs my impressifi]
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Several responses corroborate the significance of cosmopolitanism and the

commodification of language among Franco-Ontarian participants. Raoul is a clear

example of this overlap: he cites employability, education and openness to the world.
Raoul: [...] In terms of employment, even at school, I would say, at the
University of Ottawa, we can take courses in English, and still be credited in

our program if we take them in French. It is still a great openness to the world
also, | mean.

Cosmopolitanism

Cosmopolitanism refers to the belief that someone has the ability to understand and to
appreciate different cultural contexts and artefacts. Several participants viaigeahism

because it allows them to communicate in multiple social contexts at ease. According to
the participants in both groups, being bilingual facilitates traveling, working, enjoying
entertainment, and social encounters in general. In other woraigulalism facilitates

shifting from the OlocalistO to the OcosmoO and presenting oneself as a progressive
cultural omnivore. In fact, several participants asserted that speaking many languages

made them more open to cultural diversity.

CosmopolitanQuebec Englishspeakers

Linguistic cosmopolitanism allows Quebec Englggieakers to appreciate entertainment
in French, to interact with individuals from different backgrounds, to discover other
cultural worldviews, to strengthen their relationship wite Quebec linguistic majority,

and it makes them more Oopedéne explains how she can enjoy entertainment in
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English and in French, specifically in the language in which it was produced. Therefore,
she has an advantage that her unilingual friends dohae¢; she is able to fully
appreciate the sense of humour in movies.

Jane: [E] You could work anywhere you could watch any show you could

watch anything listen to any music and understand it. $8fnetimes you just

canOt translate a joke. [E]
Like Jane, Elizabeth enjoys books and movies in both languages, but she also mentions
that she can interact with more people.

Elizabeth [E] You just get to communicate with more people. Because you

know more languages. Therdé€3s division[E] You get to experience more

culture you get to read more books you get to see more movies. Everything

that is happening in that language you get to experience it.
William and Anne that we understand the world through the language that we speak.
Therefore, speakg several languages facilitates understanding other cultural
perspectives.

William: [E] It relates to how you see the world. Languagethg lens

through which we understand the world so if they are unilingual you are

seeing the world through that orens whereas if you are bilingual you are

able to see it through two.

Anne: [E] | guess the ability like | said to accedifferent culturesand to

understand things through two different perspectives and be able to

communicatewith different kinds of pedp. And to have like | said the

overlapping part of the identity. Where you can communicate with different

people and not be limited to one language.
Stephen explains that every language is connected to a culture, a worldview, which

provides a differentcultural experience. He can illustrate this with his own family

relationships since he is from Italian descent.
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Stephen{E] ItOs very strange because every language hasvit®sulture,
thereOs a way of thinking. French people have their own way of thinking,
Anglophones have their own way of thinking, the Italian culture is very
different too. ThereOs that whole change in going from one culture to another
from one language to another V®ry interesting. When | go to my
grandmotherOs house and everythingOs in Italian it feels like | got on a plane
and | went to Italy.

Adding to what William and Stephen think about understanding someone elseOs
perspective, Edgar highlights that bilingjgen propels him to understand Quebec better:
beyond QuebecOs Englgpeaking social circles and media. For him, especially during
the electoral campaign, access to media in English and French is important to gain a
comprehensive view of Canada and Quélsepolitical issues.

Edgar:And to go beyond just consulting English medibinmk itOs pretty easy

to live in a little bit of a bubble, and | think itOs important to Anglophones.
And | think case in point the provincial election. If you look at howGB€

has been covering the provincial election and how CTV has been covering it
and the Montreal Gazette | would say is a really good source but IOm a little
disappointed with how our local television outlets, English language outlets
have been covering ¢hcampaign. | donOt think they are doing enough
coverage because | think itOs almost seen as a fait accompli that a lot of
Anglophones will vote for the Liberals. And I think to truly understand
Quebec society you have go beyond just the Anglophonelifleto consult
French language media. [E$o in that sense, | think being someone who is
bilingual in CanadaOs two official languages, is an asset in terms of
understanding the way our country functions and understanding Quebec as a
component of that cotny.

Edward believes that if you do not speak French, waill be segregatedn Quebec
society.He also supports what is mentioned in the previous chapter, speaking French is
paramount to avoid stigma and discrimination. At the same time, towards the end,

indicative of several layers of meaning attributed to bilingualism, Edward refers to

OopennessO.
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Edward:[E] Within Quebec, if you donOt know a little bit of French youOre
going to besegregatedYouOre not going to be served and youOre not going to
receive opportunities. You have to learn French to live in Quebec. [E]
Perhaps that | am mopen to cultureand that | am willing to learn more
aboutdifferent cultureother than my English culter

Several of the ideas associated to linguistic cosmopolitanism a@uoabec English

speakergan also be found among FrardOatarian participants.

Cosmopolitan FranceOntarians

Similarly to Quebec Engliskpeakers FranceOntarians believe that bilingualism

facilitates social interactions withdividuals fromdifferent cultural backgrounds, allows

themto discover other cultural worldviewand means that one is more Oopenie

William in the previous section, Charlotte sees an advantdgeing able to interact with

others in different social settings.

Charlotte: The advantage, itOs that it is easier to get a job, definitively. 1tOs
also, it is a goodce breakey peopleEl find that people like it when you
speak more than one languages #€en as aattraction | find.

Judith believes that language is attached to a specific culture, as well as history.
Judith:[E] There is a culture that comes with a language also, a history, a
context. So | think that for me, itOs one of the thingslthke with the fact
that 1 am Francophone also. | find that | have a history to tell when | meet
Anglophones or people who have not been immersed in Fr€aoadian
traditions if you like [E]

For Batrice, speaking English and French facilitatesnmunicating with indiduals

from a wide range of countries. Bilingualigrarallels anmmersion inanotherculture.
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Beatrice: Okay. | think that anywhere you go in the world, speaking French
and English, you can communicate with someone. [E] Yes. Wéhlink that

it is to understand a similar culture. | mean, they have francophone traditions
and also traditions from their country of origin or their language of origin.
Comparatively to me, | harancophone and Anglophone traditions. [E]

Emmaestimdesthat individuals who speak several languages are more open to the world
than unilinguad.
Emma: | believe that people who speak more than one language are more
open to the world. [E] Well, as | said previously, all the people who speak
more than oneahguage have greater openness and are more open. So, | share
perhaps this capacity to approach problems with different angles with two
languages like them. Yes.
Agnes subscribes to Emma0s idea that multilinguatisansan open mind.
Agnes: [E] Yes, but at the same time, no. Everyone, all Canadians should
speak both languages, in my opinittQs a tall orden. know, but that is it. |
think that it makes a more open person. Like | mentioned before, we have
access to different sources of information wasreomeone wha ia bit more
closed or whatevdE]
With the samdine of thought, Thierryexplainsthat bilingualism widens ong@ultural
horizons.
Thierry: It enablesElike, an advantage is that it opens cultural horizons. It
means that it is a point of entry to another culture, to another way to see the
world differently. [E]
While both groups consider thatlibgualism results in linguistic cosspolitarism, they
also recognize that bilingualisman be, only in some circumstances, a commodity

Indeed, since bilingualism is essential to work for both groups, bilingualism can be

considered a commodity only to some extent.
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The nuancedcommoaodification of language

Commodification refers to the market value attributed to a specifi¢c s&ilNice or object
Official language minorities are often bilingual by obligation; theystmacquire the
language othelinguistic majority to live in their respective provincen some instances,

their bilingualism can be rewarded in the labour market.

Nuancedcommodification and Quebec Engliskspeakers
Quebec Englistspeaking participants believe that bilingualism is necessary in the
Quebec labor market, that it can be an asset in Canada, but that some unilingual
Canadians sometimes believe that it is unfair that bilingual individuals have more
opportunities for some position&lizabeth and Glorisacknowledge that fluency in
English and Frencimakes them more employable in general.

Elizabeth [E]l could get jobs that they could never have [E].

Gloria: | think that later on in a career | think itOs really important to speak

both languages.
John, Mary and Harold consider that in Quebec, it is necessary to speak French, as well
as English.This necessity shows that language as a commodity should be understood as
circumstantial.

John: [E]l think it opens up doors, it helps you get a job esgally in
Montreal where bothanguages are spoken on a regular basis.[E]

Mary: | think it probably makes you a little bit better prepared for
employment | think especially in Quebec. It makes you better qualified for
certain jobs.[E]
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Harold[E]. You feel a senseof pride when you know a language and | think
the job prospects you get in Quebec.[E]
According to Jane and William, employmgmbspectsn the rest of Canada are better for
someone who is bilingual.
Jane:Disadvantages, | canOt see any. Advantamesould work anywhere
in Canada even in Ottawa or some places in Manitoba they want you to speak
French. And [f you want to work for the public service they want you to
speak French[E]
William: Endless. YouOre more employable. Besides being more
employable, and getting better jobs and all of those things, youOre able to
travel more.[E]
Edgar recognizesthe advantage that bilingualism provides for fedegalernment
employmeniositions, buis also aware of the animosity that this provokes ansonge,
as reported bgome Sun NewNetwork anchors.
Edgar: [E] But aside from that | think itOs well recognized throughout
Canada and in Quebec that anyone who is bilingual has an advantage in
getting a Federal government job. [BAnd now | am speaking of Sun News
Network and | think sometimes people who are bilingual and speak both
official languages are a little bit vilified as having that advantage in terms of
getting a job with the federalogernment simply because for a lot of jobs
especially higher up positions you nebdttfluency in both languages. [E]
FranceOntarians as welldescribe bilingualism as acontextdependentcommodity

meaning that they can derive a competitive advantage it only in some circumstances

Otherwise, being bilingual is also an obligation for them.

Nuancedcommodification and Franco-Ontarians
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Like Quebec Englistspeakers, FraneOntarian participants believe that bilingualism is
necessary to work in theirqvince, that it is an asset in Canada, but that bilingualism is
not a requirement to be among the wealthiest in the cou@woystance and Louis
consider that in general, bilingualism makes them more employable.

Constance The advantages, me, | wouldysthat it opens many doors. Like
for sure that for employment, itOs obvious. [E]

Louis: Advantages, itOs easy to get gjalp. Labour market. Yes, it’s easier
to communicate with customers, to share ideas, in comparison to people who
only speak one language, so that they understand. [...]
Thierry points out thatfor Frenchspeaking communities in a minority situatios,
majority of employment oppontuties require speaking Englisim fact, being bilingual is
an obligation.
Thierry: Imperatively. Deahitively. Possecondary students when they want a
job, in a minority situation, except for some jobs that | mentioned earlier that |
did myself, there almost no jobs in French. [E]
Alphonse explains that depending on where Yioe, one language will benore
important than the other.
Alphonse: Especially jobs, but I think itO}s a better deal in Toronto and a
necessity in Quebec. If you do not speakEif you speak English itOs a thing:
Okay, well, thatOs rather good. But you must speak Fnenciatter what
Judith and Charlesupportthe idea that overall, bilingualisnincreases employment
opportunities.

Judith:[...]There are many job opportunitigs..]

Charles: [...] In Canada specifically, job opportunities. [...]
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Agnes considers that bilingualism does meter to an identity, but to a skill that can be

convenient in a resume.
Agnes: ThatOs it. THabour market, yes, itOs a gdhitig to be bilingual. But
thatOs what it i is a skill, it is an ability. It is not a way to be. Like, it is a
quality thatyou put on your resume.

Hughes is well informed, and he has a critisatlerstandingf bilingualisnOs benefits

While several bilingual Canadiamobtain mostly professional positioms the middle

class the 20% wealthiest Canadiaar® in majority unihgual Anglophones
Hugues: [E] | think that the majority of the top 20% are unilingual
Anglophones and that the majority of the middle class was bilingual, or not
the majority, but a lot of people, lat of bilingual people are part of the
middle class Ithink or something like that. It was just trying to show that
knowing French can help you access the middle class but it can also prevent
you from geting higher.1 find that, | have seen Anglophones at the top that
kind of insult Francophones, they fedind of insecure. They feel
uncomfortable around Francophones and they do not necessarily like the
language.

So far, social status, linguistic cosmopolitanism and the commaodification of language can

be found simultaneously amon@uebec Englistspeakersand FranceéOntarians.

However, theidegree of satisfaction pbstsecondargducatiordiffers greatly.

Postsecondary education experiences

Participants in this study atteedl CEGEP, colleges and universities in Quebec iand

Ontario. During the inteiews, a questionwas asked about their experiences in their

postsecondary institiwn. One question that capturdgbir impressions, their gpeciation
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and their experiences waslow do you believe your postsecondary institution has
influenced your sensef linguistic identity? Several participants elaboratedyond the
confines of this question and providedeaningful insights about thepostsecondary
educational pathwaysNonetheless, there is an important distinction between the two
groups: Quebec Hish-speakersO responses refer essentially to teaching and learning.
They do not mention the role of their postsecondary institution for the collective identity
of Englishspeaking Quebecers. English is not threatened in Montreal, and this is clear in
thar absence of concerns for their community. On the other hand, several Franco
Ontarians complained that their postsecondary institutions were failing to uphold their
mission for the collective welbeing of Francophone communities in a minority situation,

especially bilingual institutions.

Postsecondary education experiences of Quebec Enghlseakers
Quebec Englistspeakers discuss mostly their satisfaction or their dissatisfaction towards
their program of study or the CEGEP or university attenttehry and Stephen are
among the participants who enjoy their postsecondary experience greatly.

Henry: Actually to be honest with you am very much satisfied with how

my education has gone here. | feel like I0ve learned Blfosupervisor has

been fantasti with me. [E]

Stephenit was a wonderful experience in terms of education and in terms of

the people | met here were very welcomitts a very different environment

from my high school and | really like[iE].

Edgar expressed disappointment with progranin journalism

Edgar: IOm a little disappointed with the program actually the journalism
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program. | think itOs very hands on and practical.. [E]

Gloria did not enjoy her experience because she found that the teachers were not
empathetic enah in the Natural Sciences program at Vanier College, especially with

junior students.

Gloria: In terms of the teachers, | feel like there are some teachers that need to
revise theifinaudiblg | feel like they need to step up on that because some
teachers the way they speak to their students they donOt really motivate
theyOre not okay with their studefis.

Overall, Quebec Englishpeaker think about learning experiences, the social
environment of their institution, but do not have any cameebout their language or
their community. In contrast, Fran€ntarians have a lot to say about French and the

FranceOntarian collective aspirations.

Postsecondary education experiences of Fran€ntarians

While two participantsdiscussed their overalippeciation of their program of study,
most FranceDntariangmademany negative comments about the quality of language used
in class, the availability of courses in French at the University of Ottawa, or the lack of
opportunities to participate in actids in French at their bilingual institution or their
Englishspeaking postsendary institution. While some participants expeeghat their
postsecondary institution has not contributed to reinforce their linguistic identity, others

felt compelledto gruggle for their linguistic rights and assert their Frafrdarian
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identity. This striking difference between Quebec Engbpleakers and Fran€ntarians
demonstrates that because Montreal provides access to several -Emglisige
institutions, they d not pursue postsecondary education with the same expectations,
challenges, and needs as Fra@arians Emma enjoyed her eerience at UniversitZ
StPaul, a predominantly Frent¢hnguage speaking postsecondary institution, which used
to exclusively bea FrencHanguage Catholic seminary, but now offers a wide range of
postsecondary programs as a federated institution of the University of Ottawa.

Emma: Excellent.

Agnes experience a rénforcement of her linguistic &htity at La CitZ CollZgiale a
Frenchlanguage collegeYet, she was disappointed with her program. Nevertheless,
having started her postsecondary education at the University of Ottawa before
transferring to La CitZ CollZgiale a few years after, Agnes states that she peefeit?
CollZgialeto the University of Ottawa because her linguistic needs are better met at La
CitZ CollZgiale

Agnes: | would say that it reinforced it since | am now studying 100% in

French and | work 100% in French. | almost do not speak English anymore.

[E] Y es. ItOs unfortunate that my experienceaa€itZ CollZgialehas not

been of the highest caliber. ItOs unfortunate. Would | recommend to study at

la CitZ? Yes, but not in my program. [E] And whether it is in English or in

French, in terms of social life,think that life atLa CitZ CollZgiales much

better in French than the University of Ottawa. [E]
Sometimes, some professorsO accent or language skills are identified as potential barriers

to learning. As mentioned in the literature review, therewsda range of French spoken

in Canada and in the rest of the world (Boudreau 2014; Boudreau and Dubois 2001,
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Chevalier 2008; Leblanc 2010; Lozon 2002). This can result in some challenges when
Francophones from different regions try to communicate with etdwdr with different
intonations and expressiond.ouis reports that it can be difficult tonderstandsome
instructorsbecause of their accents.

Louis: Well, some professors, not all professors who teach in francophone

programs speak French well. So, | find it difficult sometimes to understand

what they mean.
For several participants, their desire to fight for their linguistic rights originate from their
dissatisfaction with the University of Ottawa, aifgiual postsecondary institution. In
order to illustrate this, only a few excerpts were translated in this section, but they reflect
the strong arguments of several participa@tmstance complaineabout the facthat the
required courses her programwere not always offered in French and that she had to
take courses in English to gradugtéckly. Therefore, she considers that the Ursitg
of Ottawa is not really bilingual. Constanfurther contrasts her experiencelLatCitZ
CollZgialeto her expdence atthe University of Ottawa. For her, being FrarGmtarian
is a struggle at the University of Ottawa where most activities aemghshwhereas at
La CitZ CollZgialeshefelt moreat easeThis is very similar to AgnesO contribution cited
earlier and it gives credibility to those who consider that there is a significant experiential
difference between a bilingual postsecondary institution and a Flamghage institution
for Francophone communities in a minority situation.

Constance: [E] For su | choselLa CitZ CollZgialdecause it is entirely in

French and there is no problem for courses. Knowing that the courses will be

offered in my language, | really appreciate it. [Etdally found it difficult to

make public the fact that | am Frar@mtarian at the Universitpf Ottawa
because | thought that it was a struggle. All studentsO activities, all the
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conferences, all of this, it was in majority in English. So to be able to find my
place, it was very difficult to be completely Francophone. Therée no
space Sometimes, whatOs bilingual can seem to be in English only [E]
Judith was reinforced in her desire to fight for her linguistic rights following her
experience at the University of Ottawake ConstanceJudithOsequiredcourses were
not always available in Frenctvhich caused her and other students to delay graduation
to take their courses in French.
Judith: [E] | think that even then, my experience at the University of Ottawa
strengthened me, it remindede that we must continue to fight for our
language. [E] So, you can wait a year to register to course or you can take it
in English.[E]
Charles@inguistic attachmento bilingualism increasedly attendingthe University of
Ottawa because the first twears of his program were in French and his last two years
were in English Therefore, for participants with a strong bilingual identity, a bilingual
postsecondary institution can provide a positive experience.
Charles: It really reinforced it. I found thzhey put a lot of efforts on
bilingualism.[E]
Alphonse believes that attending an Englemguage postsecondary institution has
weakened his ability to speak French due to a lack of opportunities to socialize in French
Alphonse: | think that it deeased my linguistic sentiment just because there
is no program in French. They donOt encourage people to speak FEdnch.
Yes, thatOs it. Some of my friends, we are all Francophones or -Franco

Ontarians. So when we see each other, we try to speak in Frefwaken us,
but it shocks other peoplkE ]



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

In sum both groups consider that bilingualism is a stafuisancer, equates to
cosmopolitanism and that their language skills can be commodified. During their
postsecondary studieBranceOntarians aspire tbave their linguistic needs met along
with an excellent learning experience, wher&asebec Englisispeakersare only

concerned about their campus and program.

Conclusion

Although he resits indicate that bilingualism is associateith a nuancecdhigher social
status,a cosmopolitan lifestyle and a competitive advantage on the labour market, these
observations should beontextualized In fact, prticipants alsoindicate: a) that
bilingualism can be problematic becausea$t and existingociatpolitical tensionsp)

that it can be a strategy to adostigma or discrimination, cbhat it can also ignite
jealousy among somel) and thatt can beinterpretedas a threat to a Fran€ntarian
collective identity.It should also be nuanced becausetha reported experiences of
stigma and discrimination of several participants detailed in the previous chiapter.
suggest that in the Canadian context, from the perspective of official language minoritiesO
postsecondary students Ontario and Quebec, hilgualism provide®verall a nuanced

higher social statusecause it is a mild stat@mhancer

In general, Quebec Engligpeaking participants describe bilingualism as a mild status

enhancer, which includes linguistic cosmopolitanism and nuanced commodification. For
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Quebec Englistspeaking postsecondary students, bilingualism: means respecting the
linguistic majority of Quebec, reflects positive attributes, and can be conflictual in a
sociatpolitical context. Furthermore, bilingualism results in a form of linguistic
cosmopolitanism. Bilingualism enables to appreciate cultural artefacts in thadgngl

origin, it facilitates interactions with individuals from different backgrounds, it enables
the understanding of a different culture, it deepens oneQOs relationship with the French
speaking linguistic majority of Quebec, and it signals OopennegisQuaism has an

added market value in Quebec, and in Canada, but it also provokes sentiments of jealousy
and unfairness among some unilingual Canadians. Being bilingual is also obligatory to

signal that one belongs to Quebec and to be minimally emptyabie province.

Likewise, in general, FraneDntarian participants consider bilingualism as a mild status
enhancer encompassing linguistic cosmopolitanism and nuanced commodification.
Bilingualism is equated to positive attributes, can be conflictauah isocialpolitical

context, can ignite jealousy, and can be a threat to a collective Fiemaonan identity.
Simultaneously, it is a form of linguistic cosmopolitanism that facilitates interactions with
individuals from different backgrounds, it enabléhe understanding of a different
culture, and it signals OopennessO. Participants acknowledged that being bilingual has an
added market value in Ontario and in Canada in some circumstances, but this advantage
should be tempered since the wealthiest Canad are in majority unilingual
Anglophones. Most importantly, bilingualism is a social and professional necessity, not

just a skill acquired voluntarily for economic benefits.
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Being open to different cultures and worldviews certainly provides young d-ranc
Ontarians and Quebec Englisheakers the ability to not only OstraddleO between both
linguistic groups and codgwitch to maintain the peace, it allows them to draw different
boundaries. Racial boundaries or even gender boundaries are not alwayly socsssid

and shifted. While there are contentious moments in Quebec political life and there are
demands for linguistic rights in both social groups, the overall Canadian social context
allows straddling because linguistic symbolic boundaries are miatporous and
blurred. Yet, it is important to remember that linguistic symbolic boundaries can thicken
and harden during heightened periods of conflicts such as in Belgium where the Flemish

and the Walloons are engaging in contentious politics (Mnoaildriverbeke 2009).

In both groups, there seems to be a consensus that it is essential to speak the language o
the linguistic majority of the province. Therefore, | argue that if bilingualism is essential

for official language minorities, even if in somestances it provides a competitive
advantage, bilingualism is a nuanced, contiegiendent, circumstantial commodity. As

seen in previous chapters, several layers of understandings are involved with
bilingualism, and language as a commodity representsagmént of the complex
implications of bilingualism for young Frangntarians and Quebec Englispeakers.

For example, from the previous chapter, we learn that-saitehing indicates that
participants value harmonious relationships and that they wisavoid contentious

situations in the public sphere. From chapter 3, we read in the participantsO narratives,
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who selfidentify as bilingual that they value the history, the culture and the social ties in
both linguistic groups, particularly participanterb in linguistically mixed families.
Therefore, the commodification of language explains only partially the relationship that

young Quebec Engliskpeakers and Fran€antarians have with bilingualism.

The striking finding of this chapter is that whileveeal thoughts overlap between the two
groups, others highlight distinct contexts and social processes. While Quebec-English
speakers speak French to signal respect for the Fepeaking linguistic majority and
hope to avoid stigma and discriminationakceOntarians do not disclose any concern
for the Englishspeaking linguistic majority because the Ontarian political context does
not require that. In contrast, while FrarOotarians perceive that bilingualism can
threaten their collective Frangntaran identity, Quebec Englisspeakers do not
because they do not even refer to a common English culture and they do not fear for the
survival of their language in North America. Quebec Enegdisbaking postsecondary
students are likely reacting to the asiseis and attacks of the French nationalist
movement in Quebec. Fran@ntarians do not face such a pressure from a similar
Ontarian provincial political movement and therefore, they do not have to demonstrate
that they are authentically OOntarianO. Letiember that Quebec Englisheakers
became golitical minority recently in the seventieand English is the contemporary
international language widely used in North America (Brumfit 2004; Ilves 2010), which
also explais why the interviewees do not seemmertly concerned about a collective

Quebec Englistspeaking linguistic identity. On the other hand, Fra@cdarians have
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been a linguistic minority for decades and they have even experienced legal barriers to
education in their own language. Francophoammunities in a minority situation have
mobilized over generations to be recognized and to claim their rights. Hoemaonans

are bilingual because they want to find work and live. However, they do not stress the
significance of bilingualism because tife Englishspeaking linguistic majority and
social integration like Quebec Englispeakers do. These findings highlight how various

contexts will provoke different attitudes, beliefs and actions on the part of minorities.

If we cannot infer the genarpopulationOs beliefs based onpheicipantsO viewabout
bilingualism the salience of some ideas indicates strotigdyexistence ofultural stéus
beliefs. Being bilingual is believed to reflect for instasoene degree of intelligence and

a cosmgolitan lifestyle strongly associated to OopenneBséefore, bilingualism is
associated to linguistic cosmopolitanism, nuanced commodification, and is considered a
mild statusenhancer.While many Francéntarians complained about the availability of
programs and/or courses in French in Ontario, or the quality of the French language
spoken bytheir professors, mosQuebec Englistspeakersfocused on education and
campus experienceAs isillustratedon two differentmaps attached (Appendix D and,E)

one could argue th&®uebec Englistspeakersespecially from Montreal, enjoy a greater
level of access to higher education institutions in English due to institutional
completenessn compaison to Francophones outside of Quebec. This eaplain the
differences in concerns. The map in Appendidustrates the different higher education

institutions available tQuebec Englistspeakerand FranceOntarians.
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While FranceOntarians have aess to two Frenclanguage colleges in Ontario, they
mostly attend bilingual university campuses (Laurentian University, University of
Ottawa, or Glendon College at York University) that promise to offer programs and
cultural activities in French. As sewtrparticipants indicated, the efforts of these
bilingual postsecondary institutions fall short of FramtariansO expectations. This
finding has some policy implications. These findings support a recent report that
promoted the idea of the creation ofFeenchlanguage postsecondary institution in
Southwestern OntarioQ@ffice of the French Language Services Commissi@oar). If

it is true that some students like Charles enjoy a bilingual postsecondary institution, an
overwhelming number of participanpoint out that their linguistic needs are better met in

a French language postsecondary institution. These findings also validate some claims
that minorityserving institutions likeHistorical Black Colleges and Universities
(HBCU), Tribal Colleges andUniversities (TCU), and HispanicServing Institutions
(HSI) in the American context, provide unique learning and environmental experiences
that mainstream postsecondary institutions, that strive for diversity and inclusion, cannot

provide (Gasman, Baez aNGkernes Turner 2008).

Diverging in their attachment to their language, in their belief in a linguistic collective
identity, in boundary work with otgroups and irgroupsO relationships, and in their
linguistic higher education needs,rahceOntarian and Quebec Englispeaking

postsecondary students converge as linguistic straddlers who navigate two worlds with
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relatively porous boundaries. They both identify along a continuum, they both code
switch to avoid contentious situations, thdyoth have experienced stigma or
discrimination, and they both experience bilingualism as a mild ssteials enhancer
linked to linguistic cosmopolitanism and nuanced commodification. Ultimately, their
comparable and contrasting experiences revolve drdifferent paramount high stakes.
Quebec Englistspeakers long to belong in Quebec, Fra@cdarians strive to survive in

Ontario.
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CHAPTER 7

CONCLUSION

Access to higher education and community vitality for linguistic minorities is of great
concern in Caada, but also in the rest of the world. In 1992, the Council of Europe
introduced theEuropean Charter for Regional or Minority Languagesich protect
national linguistic minorities (Council of Europe 1992). Four years later, although never
approved formally, the UNESCO adopted théniversal Declaration on Linguistic Rights
during theWorld Conference on Linguistic Righten Barcelona. In article 24, it is
specified that: &l language communities have the right to decide to what extent their
language i¢o be present, as a vehicular language and as an object of study, at all levels of
educatbn within their territory: preschool, primary, secondary, technical and vocational,
university, and adult education.O (UNESCO 1996). Years before the UNESCO and
Europe, Canada had adopted the 1@&@thadian Official Languages Aeind the 1985
versionwhich protectsthe rights of official language minority communities. In some
ways, Canada is a pioneer in western countries leading the shift from linguistic

assimilation to the recognition of linguistic minority rights.

This comparative study is a qualitative exptorg endeavour of linguistic identity,
culture and social status amongst Fra@edarian and Quebec Englisbeaking
postsecondary students. While these two groups are not perfectly similar, a comparison

enables to highlight how different social procesaas$ mechanisms emerge as a result of
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different social contexts. This dissertation presented the analysis of 1&tearhired
interviews with Francd®ntarian postsecondary students and 18 -s¢émctured
interviews with Quebec Englisspeaking postsecongastudents between January and
June 2014 in Montreal, Ottawa and Toronto. It is important that the reader remembers
that Bill 60 Charter of Quebec Valuedebate and th&uebec electoral campaign
probably influenced all participants. These debates igniteb€c linguistic lines and

FranceOntarians are very much aware of Quebec political debates.

Quebec Englistspeaking and FraneOntarian postsecondary students identify
themselves along a continuum. While a majority of FraDaotarians are attached to the
French language, a majority of Quebec Eng$iphakers reported minimal or no
attachment to the English language, unless prompted. For a majority of participants in
both linguistic groups, linguistic symbolic boundaries are relatively porous and context
dependent. Quebec Englisheaking postsecondary students engage in boundary work
with the French linguistic majority. In contrast, Fraf@otarian postsecondary students
engage in boundary work with the English linguistic majority, but also with other
Francophones who question their membership to CFrancophonieE and do not recognize
the existence of a distinct Fran@mtarian identity. A distinctive finding is that while
some Franc®ntarian participants made references to history, territory and culture for
belonging, Quebec Englisdpeaking postsecondary students were more hesitant to

identify a specific culture.
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In order to navigate between two worlds and face linguicism, Quebec Esgésking

and FranceéDntarian possecondary students have developed different repertoires. Both
groups codeswitch and can be considered Olinguistic straddlersO, speaking English o
French according to the context. However, some attitudes are unique to each group.
Quebec Englistspeaking postsecondary students have an ambivalent attitude towards the
Quebec socigpolitical context, while Frane@ntarian postsecondary students caligv
affirmation and pride in their heritage. For both groups of participants, bilingualism
provides a nuanced higher social status, but remains a-stdtascer. Bilingualism as a
circumstantial status enhancer overlaps with linguistic cosmopolitanisna adnced
commodification of language. According to a majority of participants, speaking English
and French makes someone more OopenO and it is also valuable for some employmen

opportunities.

Results may have differed if the sample included a high pumbforeign born official
language minority members. However, the goal of this study was to focus on linguistic
dynamics, not the intersection of race, ethnicity, religion and immigration status with
language. The purpose of thteesis was to highlight the social processes of an
understudied population, the unique linguistic identity, boundary work and social status
of Canadiarborn official language minoritiesO postsecondary students. Although the
analysis is closely associated to samgital theoretical concepts, there are some policy
implications. This dissertation highlights that postsecondary institutions should take into

account the heterogeneity of official language minorities, but also their specific needs.
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Although they are maly satisfiedwith their linguistic experiential pathways in English
language postsecondamgstitutions Quebec Englisispeaking postsecondary students
yearn for acceptance and integration in Quebec. Several young Quebec-Enegikérs

are anxious abouheir integration on the labour market (Heritage Canada 2011) and
some equate social mobility with migration to another province {Peare 2015).
Beyond socieeconomic integration, there is a need to address social integration and
sentiments of belongg. Contrarily to Francophone minorities, Quebec Englstakers

do not control their school curriculum. All Quebec students are taught history from the
perspective of the Francophone majority, including Indigenous and Quebec English
speakers (Zanazani&@®14). While English is a global dominant language, participants
may be unable to relate to a particular Quebec Engpslaking heritage because they did
not learn this heritage. Zanazanian (2015) explores the consequences of presenting a
Francoecentric collective history on Quebec Englisipeakers sense of national identity
and historical consciousness. Quebec Englstakers have a rich and diverse history
that goes beyond the simplistic antagonistic dichotomy oppregpoessed often
presented in Queec history textbooks. Zanazanian (2015) found that like the participants
of my study, young Quebec Englisheakers yearn to be fully acceptéa.another
article, Zanazanian (2014) proposes that history can be a tool that can contribute to
sentiments ofnclusion, greater civic engagement and increased linguistic vitality. It is

clear that postsecondary institutions, but also teachers and the Ministry of Education
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should examine further how to promote the social integration of young Quebec English

speakes by delving into the history of Quebec Englsgteakers.

For FranceOntarian postsecondary students, facilitating access to courses and programs
in French as well as campus opportunities to socialize in French matter. The idea of a
Frenchlanguage univesity in Central Southwestern Ontario (Office of the French
Language Services Commissioner 2012) is certainly part of the solution. Nevertheless,
some efforts are required to reduce or eradicate linguistic insecurity. It is clear that
instructors and studéerbodies should become aware and culturally competent to the
variety of French spoken in Canada and their legitimacy. This would reduce linguistic
intimidation and Franc®ntarian postsecondary studentsO negative interactions during
their studies. Carter2010) explores how school environments, social interactions and
academic behaviours influence Ocultural flexibilityO across racial lines in the United
States. In the Canadian context, Frefarilguage and bilingual postsecondary institutions
should investigte how they can become more Olinguistically flexibleO to the wide variety

of French spoken in Canada.

In the future, when possible, similarly to systematic gesgecific analysis, Canadian
researchers could include official language minorities inr thesearch projects. This
would allow us to cumulate rich data on a variety of topics from a wide range of
perspectives about Acadians, Quebec Engstakers and Frangntarians for

example.
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Another future area of study is bilingualism as a socialistar status enhancer and as a
contested policy. While this dissertation explored the perspectives of some -Franco
Ontarian and Quebec Englishbeaking postsecondary students, beliefs and attitudes
towards bilingualism probably vary by province, age gragnder, immigration status

and linguistic group.

While the majority of participantsO narratives point towards the existence of Olinguistic
cosmopolitanismO, future research projects could explore Ocosmopolitan canopies which
are public places where iniluals from different backgrounds interact comfort&bly
(Anderson 2011). While Anderson (2011) explored ethnographically cosmopolitanism
along racial lines where dwellers engage in civil interactions in Philadélgtiizerse
settings, this could be donm Montreal or Ottawa along linguistic lines where

Anglophones and Francophor(@song othersningle.

The findings of this dissertation have implications for sociology of education, Canadian
studies and minority groupsO studies. Tligsegtation contributes modestly to the
international literature on higher education for linguistic minorities (Davies and Trystan
2012; Rodriguetsomez et al. 2015; Larrinaga and Amurrio 2015). Across all the
chapters this study reveals different collegti aspirations. FraneOntarian
postsecondary students strive to survive in Ontario and Quebec Esygiaking

postsecondary students long to belong in Quebec.
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APPENDIX A
INTERVIEW QUESTIONS

General questions for each participant:
First language:

City of residence:

Gender:

Year of birth:

1-! What college/university are you currently attending and in what program are you
registered?

2-! Why did youchoose to complete a postsecondary education?

3-! How did you choose this program and was this school your first choice?

4-! Did you work during your last years in high school and are you currently
working? If yes, where and in what language?

5-1 Did you do anyvolunteer work in high school, in the past years and are you
currently volunteering? If yes, where and in what language?

6-! Were you and are you involved in any other type of recreational/community
activities: sports, music, dance, scouts, studkrissociatins, religious
community or other? If yes, where and in what language? How many hours on a
weekly or monthly basis do you spend in each of these activities?

7-! What television programs, newspapers, magazines and films do you watch or
read, and in which langga? What programs do you like the most and the least?

8-! How would you name and describe your linguistic identity?

9-! How would you describe your attachment to your linguistic identity and how do
you believe you enact it?

10-Who do you believe belosgn this linguistic group? What characteristics make
someone French, English or bilingual?

11-What are the benefits and disadvantages of speaking both official languages? Does
speaking both official languages make you any different from other Canadians? If
so, how?

12-MWhat do you believe you share in common with other bilingual Canadians? How
do you think individuals who speak both official languages are perceived in the
general population?

13-Have you ever experienced discrimination on the basis of languagesandow
did you respond and how? Did this experience affect your sense of identity and
status?

14-'Can you give me a list of close friends and their characteristics such as age,
gender, racial/ethnic background and linguistic identity?

15'As an official minorly who is bilingual, do you prefer to socialize with some
individuals and circles rather than others and why?

16-How do you believe your postsecondary institution has influenced your sense of
linguistic identity?
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APPENDIX B
THERMOMETER

Now, 1Od like to get your opinion on several groups in our society. For each, 101l ask you
to tell me if you have strongly negative feelings, somewhat negative feelings, no feeling in
either direction, somewhat positive feelings, or strongly positive feelihgge come to a

group that you donOt recognize at all, you donOt need to rate them. Just tell me, and weO|
move on to the next one.

How would you rate this person or group?

1 2 3 4 5
Strongly | Somewhat| No feeling| Somewhat| Strongly
negative negative in either positive positive
feelings feelings direction feelings | feelings

1. Canadians 12345
2. French Canadians 12345
3. English Canadians 12345
4. Bilingual Canadians (who speak both official languages) 12345
5. Bilingual Canadians whose first language is French 12345
6. Bilingual Canadians whose first language is English 12 345
7. Bilingual Canadians (who speak 1 official language and another| 1 2 3 4 5
heritage language)

8. Quebecers 12345
9. Ontarians 12345
10. Multilingual Canadians (who speak both official languagesin |1 2 3 4 5
addition to other languages)

11. Multilingual Canadians (who speak 1 official language in additiq 1 2 3 4 5

other languages)

12.First Nations, Metis and Inuits who do not speak an Aboriginal |1 2 3 4 5
mother tongue and 1 official language

13. First Nations, Metis and Inuits who speak an Aboriginal mother| 1 2 3 4 5
tongue and 1 official language

14. First Nations, Metisral Inuits who speak an Aboriginal mother |1 2 3 4 5
tongue and both official languages

15. Biracial individuals (one parent white, other parent Back; onep{1 2 3 4 5
Asian, other parent Aboriginal)

N
w

16. Bisexual individuals 1

N
w
R
ool

17. Canadians with two or more ethnic backgrounds 1
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APPENDIX C
COLLEGES AND UNIVERSI TIES SERVING OFFICIA L LANGUAGE MINORITIE S
Province Colleges Founded
British Columbia College fducacentre 1976
Alberta Centre CollZgial de I'Albert€ampus Sairfean 2009
Saskatchewan College Mathieu 1917
Manitoba fcole technique et professionnelliniversitZ de SairBoniface 1818
Ontario College d'Alfred-Guelph University 1981
College BorZal 1995
La CitZcollZgiale 1989
QuZbec CZgep de la GaspZsie 1967
Champlain College 1971
LaSalle College* 1959
Le Collsge O'Sullivan de QuZbec* 1942
O'Sullivan College of Montreal* 1916
Dawson College 1969
Heritage College 1988
John Abbott College 1971
Marianopolis College* 1908
Vanier College 1970
New Brunswick College communautaire du Nouvedrunswick 1968
Prince Edward Island College Acadie de |O&tk+Prince fdouard 2008
Nova Scotia ftudes collZgialeOUniversitZ Sainténne 1890
Province Universities Founded
British Columbia | Bureau des affaires francophones et francopi8ieson Fraser University| 2004
Alberta Campus de la FacultZ-$¢anUniversity of Alberta 1908
Centre franeaidJniversity of Calgary 1976
Saskatchewan Institut franeaisUniversity of Regina 2003
Manitoba UniversitZ de SairBoniface 2011
Ontario College universitaire dominicain 1900
Royal Military College of Canada 1852
Institut d'Ztudes pZdagogiques de I'Ontahversity of Toronto 1979
UniversitZ deHearst 1953
Laurentian University 1960
University of Ottawa 1848
UniversitZ SainPauf 1848
University of Sudbury 1960
Glendon CollegeYork University 1959
QuZbec Bishop University 1843
Concordia University 1974
McGill University 1821
New Brunswick | UniversitZ de Moncton 1963
Nova Scotia UniversitZ Sainté\nne 1890

1-Federated College of Laurentian University
2-Federated College of University of Ottawa
3-Federated College of Laurentian University
*Private Institution
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APPENDIX D
COLLEGES AND UNIVERSI TIES AVAILABLE TO OF FICIAL LANGUAGE MINO RITIES IN

CANADA

\5{-@ Colleges and universities available to official
N language minorities in Canada /

Colleges et universités desservant les minorités de
langues officielles au Canada

Francophone colleges and universities /
Colléges et universités francophones

Anglophone colleges and universities with
programs in French / Colléges et universités
anglophones avec programmes en frangais

Anglophone colleges and universities /
Collegeset universités anglophones

Francophone colleges and universities with

@ programs in English /Collégeset universités
francophones avec programmes en anglais
Officially bilingual colleges and universities /
@ Colléges et universités officiellement bilingues
- &}‘m
<157
A
Mapping produced by Josée Guignard Noél, CIRLM, 2014. (‘._;‘—'
Cartographie réalisée par Josée Guignard Noél, ICRML, 2014. o
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APPENDIX E
COLLEGES AND UNIVERSI TIES AVAILABLE TO OF FICIAL LANGUAGE MINO RITIES

(ONTARIO AND QUEBEC)

Colleges and universities available to official
language minorities (Ontario and Quebec) /

“ Colléges et universités desservant les minorités de
kN langues officielles (Ontario et Québec)

Francophone colleges and universities /
Colléeges et universités francophones

Anglophone colleges and universities with
[ ] programs in French / Colléges et universités
anglophones avec programmes en frangais

g e 5 ® Anglophone colleges and universities /
. P Y O‘fay Collegeset universités anglophones
o s 20 : @ k:
e — 4
kilometres ;M -

Francophone collegesand universities with
@ programs in English /Colleges et universités
francophones avec programmes en anglais

Officially bilingual colleges and universities /

@ Colléges et universités officiellement bilingues
Mapping produced by Josée Guignard Noél, CIRLM, 2014.

Cartographie réalisée par Josée Guignard Noél, ICRML, 2014.
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APPENDIX F

STATISTICS CANADA MAP - PERCENTAGE OF POPULAT ION REPORTING FRENCH AS FIRST
OFFICIAL LANGUAGE SP OKEN IN 2011BY 2011CENSUS DIVISION/PERCENTAGE OF
POPULATION REPORTING ENGLISH AS FIRST OFFI CIAL LANGUAGE SPOKEN IN 2011BY
2011CENSUS DIVISION

Quebec
Percentage of population
reporting English as first

official language spoken in 2011
by 2011 census division (CD)

g Number
of CDs

231.0% ()
17.0% 10 <31.0%  (7)

60%t0<17.0%  (18)

Source: Statistics Canada, 2011 Census of Population, Geography Division, 2012.

<6.0% (69)
Sparsely populated
(outside population ecumene)
231.0%
90%1t0<31.0% (1) Canada

40%10<9.0%  (18) . .
Percentage of population reporting French

<4.0% (157) as first official language spoken in 2011

Sparsely (outside { ) by 2011 census division (CD)

Statistics ~ Statistique
el 3000 el

Canada
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APPENDIX G

L IST OF NATIONAL , PROVINCIAL , AND TERRITORIAL FRAN COPHONE ADVOCACY
ASSOCIATIONS FOR COMMUNITIES IN A MINORITY SITUATION

Canadian Federation of Francophone and Acadian Communitiesl975
FZdZration des communautZsancophones et acadiennes du Canada (FCFAQ75
(FCFA is the national federation that presides all the provincial/territorial and
sectorial associations)

Provincial andTerritorial Associations (12)

Sectorialand Field $ecific Associations (9

Association Franc® ukonnaise (AFY)

Alliance des femmes francophones du
Canada (AFFC)

La FZdZration FranebZnoise

Association de la presse francophone (A

Association des Francophones du Nunav
(AFN)

La Commission nationale des parents
francophone$CNPF)

FZdZration desr&ncophones de la
ColombieBritannique (FFCB)

FZeration des associations de juristes
dOexpression franeaise de common law
(FAJEF)

A:ssociation canadienffeaneaise de
IOAlberta (ACFA)

RZseau pour de dZveloppement de
IOalphabZtisnet des compZtences

(RESDAC)
Association Communautairedhsaskoise | FZdZration culturelle canadienne franeais
(ACF) (FCCF)

SociZtZ FraneManitobaine (SFM)

SociZtZ santZ en franeais (SSF)

AssemblZe de larBncophonie de IOOntari
(AFO)

FZdZration des’nZes et a’nZs francophon
du Canada (FAAFC)

SociZtZ de IOAcadie du Nouw@xunswick
(SANB)

La FZdZration de la jeunesse canadienne
franeaise (FJCF)1974
(see Appendix H)

SociZtZ SThomas dOAquinl¢édu-Prince
fdouard) (SSTA)

FZdZration Acadienrde la Nouvelle
fcosse (FANE)

FZdZration desr&ncophones de Tefre
Neuve et du Labrador (FFTNL)
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APPENDIX H

LIST OF FRANCOPHONE ASSOCIATIONS PROMOTIN G EDUCATIONAL AND CU LTURAL
DEVELOPMENT FOR COMM UNITIES IN A MINORIT Y SITUATION

_ _ French Canadian Youth Federatior1974
La FZdZration de la jeunesse canadientimneaise (FJCF)-1974

http://fjcf.ca/

Jeunesse Franédukon (JEFY)

www.afy.yk.ca

JeunesséNO

WWW.comitejeunesse.ca

Conseil jeunesse francophone de la Colorisieannique
(CJFCB)

www.cjfch.com

Francophonie Jeunesse de IOAlberta (FJA)

www.fja.ab.ca

Association Jeunesse Fransaskoise

www.ajf.ca

Conseil Jeunesse Provincial (CGNPanitoba

WwWWw.conseijeunessamb.ca

FZdZration de la jeunesse framtaarienne (FESFO)

www.fesfo.ca

FZdZration des jeunes francophones du NouBeauswick
(FJFNB)

www.fifnb.nb.ca

Jeunesse Acadientike-du Prince fdouard

www.jeunesseacadienne.ca

Conseil Jeunesse Provincial (GNR)uvelle f cosse

www.conseiljeunesse.ca

FranceJeunes de TendeuveetLabrador (FJTNL)

www.fjtnl.ca

Regroupement Ztudiant franoatarien (REFOR0082009
partnership with FESFO

http://www.refo.ca/

RZseau des cZgeps et des colleges francophones du Car]

(RCCF)

http://rccfc.ca/




PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

APPENDIX |

McMASTER RESEARCH ETHICS BOARD APPROVAL

MREB Clearance Certificate Page 1 of 1

McMaster University Research Ethics Board
McMz Ster (MREB)

y
* c/o Research Office for Administrative Development and Support, MREB
Secretariat, GH-305, e-mail: ethicsoffice@mcmaster.ca

Repking Isoraton s Discevery CERTIFICATE OF ETHICS CLEARANCE TO
- INVOLVE HUMAN PARTICIPANTS IN
RESEARCH
Application Status: New ¥ Addendum [~ Project Number: [2013 057
TITLE OF RESEARCH PROJECT:

Official language minorities' processes of identification, cultural j
boundaries and status in postsecondary institutions

Univers

=

Faculty Investigator

(s)/ Supervisor(s) Dept./Address Phone E-Mail

[s. Davies |Sociology |23607 |daviesrs@memaster.ca

Student Investigator(s) (Dept./Address Phone E-Mail

|J. Jean-Pierre |Sociology 1905-525-9140 ||[jonathj@mcmaster ca

'The application in support of the above research projec\ has been reviewed by the MREB to ensure compliance with
the Tri-Council Policy 1t and the y Policies and Guidelines for Research Involving Human
Participants. The following ethics certification is pmvnded by the MREB:

[™ The application protocol is cleared as presented without questions or requests for modification.

[¥" The application protocol is cleared as revised without questions or requests for modification.

[ The application protocol is cleared subject to clarification and/or modification as appended or identified below:
ICOMMENTS AND CONDITIONS: Ongoing clearance is contingent on pleting the

completed/status report. A "Change Request" or amendment must be made and cleared
before any alterations are made to the research.

=

=

Reporting Frequency: ||Annual: IMay-10-2014 Hother:

/2N

Date: [May-10-2013  Chair, Dr. B. Detlor / Vice Chair, C. Anderson: /“’

https://ethics.mcmaster.ca/mreb/print approval brian.cfm?ID=3026 5/13/2013
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Appendix J: Letter of Information

Date:
Official language minorities in postsecondary institutions
Principal Investigator Faculty Supervisor
Johanne Jean-Pierre Dr. Scott Davies
Department of Sociology, McMaster Department of Sociology, McMaster
University University
Hamilton, Ontario Hamilton, Ontario
Tel: (647) 385-7280 Tel: (905) 525-9140 ext. 23607
E-mail: jonathj@mcmaster.ca E-mail: daviesrs@mcmaster.ca

You are invited to take part in this study on the experiences of official language
minorities in postsecondary institutions. I am hoping to learn about different aspects of
your postsecondary education experience. For example, I want to learn about your social
networks and activities, your experiences of discrimination and how you compare a
bilingual identity to other Canadian social groups and mixed identities (multilingual,
biracial, multiethnic, bisexual...).

We will select a convenient place and time to conduct a face-to-face, one on one,
60 minutes interview. I will start by discussing the letter of information and consent. I
will ask you for some demographic/background information like your age and education.
With your permission, I would like to take handwritten notes and audio-tape the
interview. The questions will look like: Why did you choose to complete a postsecondary
education? Or What are the factors that influenced your decision to attend this
college/university?

The risks involved in participating in this study are minimal. You may feel
uncomfortable if we discuss painful and difficult experiences of discrimination as
members of official language minorities.You do not need to answer questions that you do
not want to answer or that make you feel uncomfortable. You can withdraw (stop taking
part) at any time. I describe below the steps I am taking to protect your privacy.

The research will not benefit you directly. I hope that what is learned as a result of
this study will help us to better understand what kind of resources and information
facilitate the transition from high school to college of official language minorities’ youth.

You are participating in this study confidentially. I will not use your name or any
information that would allow you to be identified. No one but me will know whether you
participated unless you choose to tell them. However, since your group (community) is
small, others may be able to identify you on the basis of references you make. Please
keep this in mind in deciding what to tell me. The information/data you provide will be
kept in a locked desk/cabinet in my office where only I will have access to it. Information
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kept on a computer will be protected by a password. Once the study is complete,
an archive of the data, without identifying information, will be maintained for five years.

Your participation in this study is voluntary. It is your choice to be part of the
study or not. If you decide to be part of the study, you can decide to stop (withdraw), at
any time, even after signing the consent form or part-way through the study. If you
decide to withdraw, there will be no consequences to you. In cases of withdrawal, any
data you have provided will be destroyed unless you indicate otherwise. If you do not
want to answer some of the questions you do not have to, but you can still be in the study.
You can withdraw from this study up until approximately June 1% 2014 when I expect to
start data analysis.

I expect to have this study completed by approximately April 2015. 1f you would
like a brief summary of the results, please let me know how you would like it sent to you.
If you have questions or need more information about the study itself, please contact me
at: jonathj@mcmaster.ca.

This study has been reviewed by the McMaster University Research Ethics Board
and has received ethics clearance. If you have concerns or questions about your rights as
a participant or about the way the study is conducted, please contact:

McMaster Research Ethics Secretariat

Telephone: (905) 525-9140 ext. 23142

c/o Research Office for Administrative Development and Support
E-mail: ethicsoffice@mecmaster.ca

CONSENT
¢ I have read the information presented in the information letter about a study being
conducted by Johanne Jean-Pierre of McMaster University.

* [ have had the opportunity to ask questions about my involvement in this study
and to receive additional details I requested.

* Tunderstand that if I agree to participate in this study, I may withdraw from the
study at any time or up until approximately June 1* 2014.

¢ T have been given a copy of this form.

* T agree to participate in the study.

* [ agree that the interview can be audio recorded. Yes. No.

* I would like to receive a summary of the study’s results.
Yes. Please send them to this email address or to this mailing address:

No, I do not want to receive a summary of the study’s results.

Signature:

Name of Participant (Printed)

22z



PhD Dissertation Johanne JeaRierre, McMaster University, Department of Sociology

22¢



