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43. continued. 
other peoples of Europe as well. Fichte's nationalism 
was strongly supported by his conceptions of the nature 
of science and of the university setting within which it 
was taught. Nearly 100 years before wrote about 
separating reason from emotion, Fichte, evidently fearing 
that the outbreak of war in 1813 might bring emotional 
bias into his classroom, dramatically cancelled his 
lectures and retired to his study "until the libEnation 
of the fatherlandli. See Taylor, Course of German Histor:.X., 
pp. 44 and 45. 

44. pp. 28, 29. 

45. Ibid., pp. 60, 61. 

46. p. 61. 

47. Ibid., p. 77. Taylor's disclaimer of class as a motivating 
factor does not alter the fact that these liberals, as 
professionals, were a part of the emerging middle classes. 

48. Quoted from J.Pe Mayer, Max Weber and German Politics 
(London: Faber and Faber, 1955}, p. 65. Military oower 
is Mayer's emphasis, is my own. 
Earlier Lleber had supported the naval program of Secretary 
of State for the Imperial Navy, admiral van Tirpitz. As 
Mann points out, Weber ''surrendered as much to the cult of 
power as the imperial admiral 11 and most other Germans by 
urging the development of sea power as an essential part 
of world politics designed to protect the German economy. 
Weber writes: -

Only complete political dishonesty and nalve 
optimisril can fail to recognise that, after a 
period of peaceful competition, the inevitable 
urge of all nations with bourgeois societies to 
expand their trade must now once more lead to 
a situation in which power alone will have a 
decisive influence on the extent to which in-, 
dividual nations will share in the economic 
control of the world, and thus determine the 
economic prospects of their peoples and of their 
workers in particular. 

Quoted from Mann, History of Germany, p. 262. 

49. See Gerth and Mills, From Max Weber, p. 8. 

50. p. 22. 

51. Quoted from Mayer, German Politics, p. 107. For more 
on Weber's exchanges with, his questioning of, "designated 
war c rim in a 1 s !I - - and i n p art i cu 1 a r , h i s e x ch an g e i..1 i th 
Ludendorff--see Gerth and Milis, From Max pp. 41-42. 
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52. Taylor, fourse of German Historx, p. 76. 

53 • .!_bid~, p. 108. 

54. Ibid., p. 108. For another historian's view, besides that 
of Taylor, concerning the conservative and "reactionary" 
policy developed by Bismarck see Erich Eyck, Bismarck After 
Fifty Years {London: Published for The HistorI'C2tl Association 
by George Philip & Son, 1948), especially pp. 15-18. 

55. For more on this, and Taylor's distinction betWE!en 11 liberal 
administration" and "liberal government", see fgurse of 
German History, p. 110. 

56. Ibid., p. 114: for more information on this war. The word 
ffwon 11 has been placed in quotation marks to indicate this 
author's doubt as to whether anybody can ever really "win" 
in a war. 

57. ~., pp. 122, 123. 

58. This was the paradoxical irony of the Bismarck admini­
stration: That in order to protect his own power, Bismarck 
was continually forced to support a policy of unification 
which moved the nation ever closer to the Greater Germany 
he did not desire. See note 42 of this chapter. 

59. For a brief discussion concerning the creation of this 
allegiance among the small farmers see Taylor, Course of 
German History, p. 29. -

60. Ibid., see pp. 130, 131 for more details on this social 
SBCUrity program. 

61. Ibid., see p. 149. Bulow's 11 \Jorld Policy" had been developing 
for some years under his predecessors. Caprivi, especially, 
was very active in foreign affairs--see Mann, J:!lstory of 
Germany, pp. 255-256. For more details on the way in which 
Bulow directed Germany's international relations see Mann, 
pp. 265-270, especially pp. 266 and 268. 

62. Taylor, Course of German History, p. 160. 

63. ~., p. 160. 

64. Quoted from Mayer, German Politics, p. 103. 

65. Quoted from Bendix, Intellectual Portrait, p. 483. 
Evidently, Lleber had no small measure of success in 
training many of his closest friends and relatives to 
exclude such sentiment. Thus, writing his wife-to-be, 
Marianne, lJebor cautions: 11 lJe must not tolerate within 
us vague and mystical attitudes. If feelings run high, 
you must tame them, to steer your life soberly." {Mayer, 
p. 37) Later, Marianne, in a biography of her husband, 
would write in the third person (speaking of herself as 
"she" and of her husband and herself as "they"); in short, 
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65. continued. 
"the indestructible barriers against yielding to passions" 
{even such "passion" as writing in the first person when 
speaking about oneself), which Marianne notes that Weber's 
mother had developed in l1im, are also readily observable 
in Marianne herself. See pp. 119 and 120 of a most recent 
and superb, socio-psychological analysis of ~eber by Martin 
Gree~, The von R~chthofen Sisters: Tho Triumph§_!1t and the 
l rag i c f119 des of Lo v G ( f~ e w York : Basic Bo a ks , 19 '7"4"}. 

66. Max lJeber, "'Objectivity' in Social Science and Social 
Policy'', The Methodoloo~ of the Social Sciences, trans­
lated and edited by Edward A. Shils and Henry A. Finch 
(New York: The Free Press, 1949), p. 52. It should be 

67. 

68. 

69. 

70. 

noted at the outset of this analysis that this author is 
aware of the breadth, and realizes the many lasting con­
tributions, of Weber's work. Accordingly, only a small 
portion of his work has been scrutinized, focusing in 
particular on Lleber's conceptions of objectivity and 
bureaucracy, in order to show the way in which his writings 
on scientific method and social organization have made a 
lasting impact upon present-day sociology. Further, the 
criticism of lJeber's notion of 11 objectivity 11 presented 
herein is not meant to undermine or destroy the idea that 
science as logical method can be of value in comparing 
several arguments, one to another, in order to attempt a 
determination of the validity of each. The judgment implied 
in this determination is recognition of the reality that 
some arguments make a stronger case than others. The 
stronger arguments constitute better interpretations of 
the material world because, to borrow a phrase from C.W. 
Mills, they are closer to 11 the run of fact". This fact 
is interpreted by human beings who, rather than possessing 
as individuals two independent selves, are whole persons 
whose beings are shaped by a value configuration that re­
sults from the intersection of historical influences, the 
milieu of present social structure, and individual biography. 
It is within this framework that some arguments and analyses 
can be considered to be more 11 objective 11 than others. For 
elaboration of this conception of objectivity, the relation­
s hi p between fact an d value , s e e r·l i 11 s , The S o c i 9.lE_ q i ca 1 
Imaoination (New York: Oxford University Press, 1961), 
especially pp. 76-79, 129-131, and 178. 

lJeber, 111 Dbjectivity'", in Me tho do.log~, p. 51. 

~ .. , pp. 52-54. 

Ibid., p. 61. 

~., p. 60. 
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71. ill.£., pp. 55 and 56. 

72. This is not to argue that Lleber was not acting in "good 
faith" by emphasizing this separation; he was well aware 
of the abuse of power and privilege that results when 
prejudice predominates fact as the major determinant of 
policy decisions. It is to argue that in moving between 
his separate worlds Weber developed a science, the logic 
of which could do little other than to offer support for 
prevailing socio-economic arrangements. It is to argue 
against the view that the development of a sociology by 
Weber which supported and/or paralleled capitalist inter­
ests is in the main attributable to accident. A more 
correct statement would be to attribute Weber's soci­
ological support of capitalism to omission--scientific 
blindness attributable to the 11 objectivity" of his sociology. 

73. Quoted from Bendix, Intellectual Portrait, p. 290. The 
original source is tlax j:Jeber: On La1.1J inEconomy ~ 
Societt, Max Rheinstein, ed. (Cambridge: Harvard University 
Press, 1954), p. 323. 

74. See Max Weber, The Theory of Social and EEonomic Oroan­
ization, translated by A.M. Henderson and Talcott Parsons, 
eds. (Glencoe: The Free Press, 1947), pp. 148, 149. 

75. Ibid., see pp. 158-328 for the economic and PP~ 324-423 
f"O'"r-his political sociology. The Bendix attempt (see 
Intellectual Portrait, p. 289) to apologize for Weber's 
inability to adequately relate his analytical abstractions 
to the material world cannot make Weber's fragmented con­
ception of reality whole. 

76. See Jean Cohen, 11 Max LJeber and the Dynamics of Rational­
ized Domination", Telos, lJinter 1972, p. 65. For the 
phrase in quotation marks see Bendix, p. 291. 

77. See Anthony Giddens, Poli tics and Socio loo'{ in the Thou_~ 
of Max Weber (Toronto: The Macmillan µress, 1972), pp. 35, 
36. For more information concerning the way in which 
Weber's understanding of the close relationship between 
bureaucracy and capitalism helped to unite them in his 
sociology, see Weber, fconomy and Society, eds. Roth and 
Wittich, Volume Three, Appendix II, especially pp. 1393-
1395. 

78. For further and later (1917) evidence of lJeber's consistency 
in protecting capitalistic socio-economic arrangements see 
Economy and Society, eds. Roth and lJittich, pp. 1423-1424. 
The list of the topics of Weber's several speeches to the 
Verein fur Sozialoolitik can be found in Mayer, German 
Politics, p. 67. · 
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79. See Mayer, ~errnan Politics, pp. 125-131. See Green, 
The von Richthofen Sist2rs, for an excellent study showing 
the ways in which this split between the moral sentiment 
of ethics and the objectivity of science affected Weber's 
most intimate relationships. When it comes to drawing out 
the connections between Weber's science and his daily 
round of activities, the Green analysis is superior to any 
this author has read. 

BO. Quoted from Giddens, Politics and .sociolooy, pp. 24-25. 
Also, see Mayer, German Politics, Pe 96. 

81. See Karl Loewith, 11 lJeber 1 s Interpretation of the Bourgeois­
Capitalistic World in Terms of the Guiding Principle of 
'Rationalizationttt, in r~ax weber( Dennis Wrong, Gd. (Engle­
wood Cliffs: Prentice-Hall, 1970;, p. 119. 

82. See Economy and Societx, eds. Roth and Wittich, p. 1454. 

83. See Cohen, "Rationalized Domination 11 • This interpretation 
is also at least implied in Giddens, p. 36. 

84. The phrase "dictatorship of the officialu is taki:!n from 
Weber's LatJ in Economy and Socie~, p. 508. For a short, 
but excellent, review of ~eber's thinking on the relation­
ship between bureaucracy and democracy, see Giddens, 
pp. 17-19. Also, see Mayer, German Politics, p. 44 and 
pp. 94-96. 

85. See Giddens, Politics and Sociolooy, p. 35. Also, see 
lJeber, Economy and s,o_cietz, eds. Roth and lJittich, p. 1458. 
1.Jeber's emphasis upon leadership has been accurately 
summarized by Green, The von Richthofen Sisters, as follows: 
''It was Weber as much as anyone who made imperialism a 
respectable political cause in Germany. 11 (p. 15!3) Also, 
see pp. 149, 150, and 153. 

86. ~., pp. 17-18. 

87. Ibid., p. 38 for the quoted portion. 

88. Gerth and Mills, From Max 1.Jeber, p. 248. 

89. Ibid., p. 262. 

90. ~., p. 262. 

91. Ibid., p. 54. 1.Jeber thought that "of all those powers 
that lessen the importance of individual action, the most 
i r re sis ti b 1 e is rational disc i D line • 11 ( See Green , p • 41, 
w h o q u o t e s t h i s f r om lJ e b e r 1 s 11 Th e f•l e an i n g o f 0 i s c i p l i n e " ) 
For Weber, it is clear that even the charismatic leader 
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91. continued. 
must, at some point, submit to the dictates of rationality. 
Thus, Weber was able to create and practice a science that 
could routinize the charisma of a Bismarck, supporting he 
and his successors by separating doctrine from the person 
who advocates it. He was able to do this in his own life 
even when the person involved, Otto Gross, was openly loved 
by lJeber's lover, Else von Richthofen, and lived a style of 
life disapproved of by Weber. {See Green, especially pp. 
56 and 129). 

92. This passage is quoted from Gerth and Mills, From ~1ax lJeber, 
p. 115. 

93. See Cohen, "Rationalized Domination", p. 82. 

94. For those readers who are unfamiliar with Superman comics, 
radio and television programs, public phone booths, as 
well as washrooms, were locations often used by Clark Kent 
for his transformation from 11 mild-mannered daily reporter 11 

into Superman. Further, it should be noted that superhuman 
activities are not limited to the male sex alone; for, as 
this author has recently been advised, there exists a 
11 lJonder Uomann who also performs super feats. For those 
interested in more information, or in ordering Wonder Woman 
T-shirts, comics, etc., see the "Classified" section of~· 
magazine. 

95. lJeber, "'Objectivity' 11 , in Methodology_, p. 90. 

96. ill.£., P~ 80. 

97. lBi.£., especially pp. 90 and 91. 

98. The quoted material is only part of a more complete defini­
tion which seems to support Weber's notion of the ideal 
type, sec Thomas Ford Hoult, Dictionary of Modern Socioloqy 
(Totowa, New Jersey: Littlefield, Adams & Co~, 1974), p. 319. 
Also, see p. 309 for the definition of sociotype, a type 
defined as being counter to, or the opposite of, the stereo­
type. 

99. This phrase is taken from Georg Wihelm Friedrich Hegel, 
Encyclooodia o..f Philosophy, translated by Gustav Emil 
Mueller (New York: Philosophical Library, 1959). 

100. On this point see Gerth and Mills, From Max Weber, p. 73; 
also, Chapter VIII on 11 Bureaucracy 11 , pp. 196-244:-



CHAPTER IV 

SOCIOLOGICAL PROFESSIONALISM OR "SERVICE IS OUR BUSINESS": 
MAX WEBER'S LECACV 

Sociologists interested in the study of occupations 

usually cite the following factors as being characteristic 

of the professional occupational environment: 1) expertise 

2) autonomy 3) commitment 4) responsibility. 1 To quote from 

occupational sociologist Lee Taylor's characterization: 

11 Professionalism is an environment created by and for idea 

people. It is an environment of occupational persons who 

are devoted to creativity and service norms." 2 (my emphasis) 

This devotion has made the majority of today's sociologists 

very sensitiva about the image they have created in utilizing 

their technical mastery of specialized knowledge. Most would 

prefer tc define their service not in 11 Boy Scout", social 

work or social reform terms, but instead, would subscribe to 

Peter Berger's definition of sociology as distinguished from 

social work: 11 Social work, whatever its theoretical rationali-

zation, is a certain practice in society. Sociology is not a 

practice, but an attemot to understand." 3 

This view of sociology as non-partisan understanding, 

coupled with Berger's refusal to see this understanding as a 

practice, amounts to a reformulation of Weber's 11 objective 11 

sociology. It is the same view that permitted Weber to 

understand and mourn the growth of bureaucratic meritocracy 

through educational certification, but did not instruct him 
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as to how he might implement his desire "to keep a portion 

of mankind free from this parcelling-out of the soul, from 

this supreme mastery of the bureaucratic way of life. 114 

Rather, Weber's sociology, with its emphasis on an objective 

understa~ding of social reality, has helped to create the 

organizational context within Llhich professionalism has been 

made compatible with the exigencies of bureaucracy. Just as 

Weber made his conceptualization of bureaucratic requirements 

synonymous with the dictates of German capitalism, present-

day American sociologists, in adapting their professionalism 

to the bureaucratic routine of the universities that employ 

them, apply their scientific understanding to the maintenance 

of the current socio-economic system. 

In short, as the following discussion of professorial 

practice will elaborate, to act in a professionally responsible 

manner involves a professional commitment which has come to 

mean service to, maintenance of, the socio-economic arrange-

ments of today's corporate capitalism. 

Professionalism and the Normative Definitions 1Jf 

Objective Science: The Professional Association 

Perhaps the clearest statement of the professional 

norms that govern the daily behavior of modern social scien-

tists can be found in their response to disruptive disturbances 

which moved from the campus to their own professional meetings. 

A review of reassessments offered by some who attended the 

1968 annual meetings of the American Sociological Association 

(ASA), the American Historical Association (AHA), the~ American 
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Political Science Association (APSA), and to take one example 

from the humanities, the Modern Language Association of 

America (MLA), shows that all these professional associations 

share and reaffirm certain basic tenets of a professionalism 

that binds scholars in the various academic disciplines to 

one another. 

The first and most basic tenet is that of scholarly 

objectivity. Richard Ohmann's report on the 83rd annual 

meeting of the MLA makes it clear that Lleber's emphasis on 

objectivity is an obsession not solely confined to the natural 

and social scientists. Scholars in the humanities also strive 

to attain objectivity; for to be objective means to become 

professionally pure--to cleanse one's scholarly activity, 

separating it from, and lifting it above, the mundane coarse­

ness of political scuffling. It was just such scuffling at 

the MLA meeting which resulted in the arrest of Ohmann's 

friend, Louis Kampf, head of the Literature Section, Depart­

ment of Humanities, Massachusetts Institute of Technology. 

Kampf and other supporters of an activist group known 

as the New University Conference or the "radical caucus 11 , 

were putting u~ posters in the lobby of the New York Americana, 

a convention hotel. The hotel guards objected and attempted 

to tear down one of the posters bearing a quotation from 

Blake, "the tigers of wrath are wiser than the horses of 

instruction." Kampf and supporters in turn objected by 

placing themselves in front of the posters while the guards 
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tried to shove them aside. A hotel guard called the police 

and Kampf and two graduate students were arrested. 

Ohmann admits that, given the temper of the times, 

he was not bothered by any feature (such as intensity, 

viciousness, length) of this incident which was extraordinary. 

Rather, he remembers and recounts it because he found himself 

peculiarly disquieted by his friend's arrest: "I should have 

been enraged; instead I felt guilty. 115 Ohmann's attitude, 

like that of the Americana manaqement and the police who 

patrolled outside the hotel, resulted from his expectations 

as to what constitutes professional behavior; in brief, Kampf 

by failing to keep his professional activity differentiated 

from his political activity, his scholarly separate from his 

citizen self, violated these expectations. 

While the maintenance of a scientific objectivity that 

supposedly keeps politics from contaminating scholarship helps 

legitimate the prevailing socio-economic system, professional 

organizations and their members are often more actively in-

valved in courting the favor of the system's elite. Thus, 

in his examination of the activities of the American Soci-

ological Association, nThe Professional Organization of Soci-

ology: A View f rem Below", r•lartin fHcolaus points out that as 

early as 1960-61 the ASA received eighty percent of its budget 

from the corporation and government contracts it "servicesn. 6 

To quote Nicolaus in some detail: 

Maintenance and lubrication of this liaison 
with the economic, military, and civil 
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sovereignty is the main but not the only 
significant business of the Association. 
Its array of committees undertakes, among 
other things, the business of disseminating 
the results of this connection outward 
around the world and downward into the 
colleges and high schools. The committee 
on publications, for example, besides 
keeping rein over the ASA's half-dozen 
official quarterlies and monthlies, produces 
a series of monographs and readers in which 
the official view of the social scene is 
retailed overseas and at home. The committee 
on "International Cooperation" maintains 
liaison with Soviet and East European soci­
ologists, including "rescue" services a la 
Congress for Cultural Freedom; and pursLies a 
program 11 to encourage the growth of sociology 
and support the isolated sociologists in the 
developing countries of Africa, Asia, and the 
Middle East. 11 (Latin America is apparently 
considered already in the bag.) A committee 
on "International Order" dispenses 1.i1ishful 
platitudes on the order of 11 ••• if the con­
ditions may be changed so there will be no 
more Vietnams.n The committee on 11 Social 
Studies Curriculum in American Secondary 
Schools 0 promotes under the social science 
label variations on the theme of "I Pledge 
Allegiance 11 into junior colleges and high 
schools; a parallel body assists in the in­
doctrination of teachers for these courses. 
Since the great majority of sociology BA's 
are hired by the official bureaucracies, the 
cycle of sovereignty-sociology-sovereignty is 
neatly closed at both ends. 7 

That individuals reap handsome rewards for their re-

affirmation of, and therefore, renewal of, this servility 

8 cycle can be seen in the career patterns of the successful. 

Those who become successful servants must, however, learn to 

be discreet. For with the public disclosure of the operational 

details of a few scientific projects--the Michigan State-CIA 

sponsored Vietnam Project and Project Camelot are two good 

examples--professional social scientists have come to realize 
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that they serve by researching non-professionals L1ho either 

do not understand, or actively seek to undermine, the rules 

of the professional game. 

Perhaps it is the fear of just such sabotage that 

motivates sociologists to sell an ''official view of the social 

scene'' to the non-professional public, while at the same time 

encouraging them to exercise control over professional colleagues 

by instituting within the ASA formal political mechanisms that 

are best described as elitist. According to Nicolaus, these 

mechanisms permit the continuation of a caste system in which 

the upper caste ( 1'composed of full-time responsible Ph.D. 1 d 

professional sociologists employed by universities, business, 

or government'') elects the president, vice-president, and a 

twelve-member Council whose power is literally 1'beyond 

9 appeal''· However, such elitist practice begins to look 

like a democratic paradise when ASA organizational procedures 

are compared with the internal processes of the American 

Political Science Association. 

In a review of these processes, Alan Wolfe argues 

that American political scientists, in structuring their own 

professional association, have been unable to practice the 

pluralism they preach. He points to the unrepresentative 

character of the association's business meetings, nominating 

committee, and elections as evidence of the undemocratic and 

unpluralistic (elitist) character of the APSA. Wolfe con-

tends that this character is much less surprising, in fact, 
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easily understood, if one is familiar with the political 

science upon which it is based. Th8 11 New Conservati\Je 11 

political science is anti-participatory, optimistic (S.M. 

Lipset 1 s famous statement that ''the fundamental political 

problems of the industrial revolution have been solved" is 

exemplary), 10 and conservative. This new conservatism does 

more than simply argue against the futility and/or potential 

harm resulting from the implementation of reform proposals, 

nor does it simply indulge in a celebration of existing 

ins ti tut ions; rather, in a much ·.more subtle manner it ackno1.J l­

edges the need for certain reforms while attempting to ensure 

that the purpose of reform is to conserve whatever is being 

reformed. 11 

Reform, however, has never played a major role in the 

activities of professional associations; for these organiza­

tions have rarely made their concerns relevant enough to the 

crucial problems of the present-day to produce anything other 

than a reinforcing impact upon the structure of our daily lives. 

In this regard, the 1917 debate among American historians 

over whether or not to hold their annual meeting because the 

United States had become involved in World War I is instruc-

tive;for it reflected not so much their concern with war 

problems, but rather their desire to serve the nation by 

maintaining a tension between their professionalism and social 

involvement. 12 This tension, a strong and seemingly permanent 

feature of all the associations of professional scholars, 
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continues to be maintained within the American Historical 

Association today. It surfaces, according to one observer, 

in the form of a Newsletter that provides gossip suggesting 

experimentation and innovation, while the association continues 

to maintain a strongly traditional editorial policy--so 

traditional that the association's journal, The Review, has 

published no more than one article in the few years p~ior 

to 1968 "that explicitly related historical understanding 

13 to the concerns of the present". Thus, it is little wonder 

that AHA members have never been overly concerned about the 

degree to which the association practice of submitting its 

Annual Reports for congressional approval has limited radical 

content; for it is highly unlikely that the AHA--nor any of 

the other professional associations--would take a position 

relevant to any present-day concern, much less a position 

th d t . 1 . t t 14 so unor a ox as o rouse congressiona in eres • 

Social change, then, is not a top priority of profes-

sional associations; rather, their focus is on social control. 

Often, the assoc1ations, as a group, leave the task ()f de-

termining their position on controversial issues to the 

American Council on Ed~cation (ACE)--a board of well-known, 

professional educators who in effect form a government lobby 

for the education industry. Far example, it was ACE that 

helped the professional associations suppress the "student 

unrest" of the 1960 1 s. 

First, the Council issued a statement deploring campus 
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disruptions that interfered with "the process of orderly 

15 discussion and negotiation to secure significant change". 

Then, in continuing their attempt to quiet Congressional 

critics, Council members argued that education was, like 

other mass media industries such as the movies or television, 

capable of policing itself. It is an argument most difficult 

to refute. In fact, between 1965 and 1968 the ACE Research 

Office surveyed the social, vocational, and educational 

attitudes of about 300,000 entering first year students at 

some 400 colleges and universities. Later, these students 

were resurveyed to better understand the influence of higher 

education on the development of these attitudes. The ques-

tionnaire which asked, among other things, about political 

attitudes, ideas on drugs, participation in demonstrations, 

and hobbies, could be used by college administrators to com-

pare their own students' characteristics with those from a 

similar institution; it could also be used as ACE Research 

Director, Alexander W. Astin, suggested, to insure relative 

calm on campus by studying the backgrounds and interests of 

activists in order to exclude students with 11 protest·-prone 11 

f ·1 16 pro i es. 

During the 1967-68 school year, when Astin was a fellow 

at Stanford's Center for Advanced Study in Behavioral Sciences, 

Center activities were disturbed by serious student disruptions. 

Astin and colleagues responded by forming a seminar which 

eventually issued a statement calling for an in-depth study 

of student protests. Published in the July 5th {1968) issue 
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of Science magazine, the statement read, in part, as follows: 

It is clear from the increasing number and 
intensity of demonstrations on campuses in 
the United States and abroad that we do not 
understand how best ta. deal with these 
crises when they occur and certainly do not 
have the knowledge to prevent them from 
occurring in the first place. • • • It is 
important to point out that 1 in using words 
like deal with and prevent in discussing 
these protests, there is the implicit 
assumption that violent or destructive be­
havior, of itself, is undesirable and self­
defeating. We believe this to be true. 17 

Once suggested, a study of student protest--valuable 

to the Stanford fellows, not only for reasons of both morality 

and international security, but also because the study of 

student protest "is important in its own right as an area 

for behavioral research 1118--was soon financed by a grant from 

the National Institute of Mental Health. 19 The main component 

of the research undertaken was a series of 45 in-depth inter-

views of students and faculty on 22 protest-plagued campuses, 

the actual interviewing being subcontracted to a section of 

the Bureau of Social Science Research (BSSR) headed by Astin's 

wife, Helen. Within a year's time Astin was obliged to ex-

plain the purposes of this research in answer to questions 

raised by newspaper reporters. His explanation brin~}s into 

sharp focus the three major components of the professional 

ethic: A denial of present-time relevance and a desire to 

serve which are accompanied by a disclaimer against favoriti~m 

and/or elitism--in brief, an emphasis on objectivity and 

autonomy. 
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Accordingly, Astin's first point was that the research 

being conducted by the BSSR was not meant to exclude potential 

college students on political grounds. In other words, be-

cause research findings might be used by college admissions 

officers not just to exclude, but possibly, "to admit ~ 

protest-prone students, or employed by student activists as 

a basis for advocating changes in admissions policies on 

20 other grounds", Astin argued that the current study was un-

related to the previously-issued Stanford manifesto on the 

problem of student protest. Thus, after explaining how this 

research might be of service to a variety of concernE3d parties, 

Astin proclaimed it to be 11 objective 11 • Hs denied that the 

study was designed with the view that campus disturbances 

constituted "a 'problem' in need of a 'solution'. lJe3 claim 

no special expertise in making such value judgments. Llhat 

we do claim to be expert in is the objective empirical study 

of higher education. 1121 Finally, Astin cited the elaborate 

security precautions taken to protect respondents from un-

warranted invasions of their privacy by authorities, and then 

attempted to deemphasize the importance of any relationship 

between the Council's desire to suppress campus protEJsts and 

the research-in-question with the assurance that "the aims, 

methods, and findings of the Office of Research were wholly 

independent of the politics of the ACE. 1122 

In short, ACE Research Director Astin's defense of 

the "protest" research is a near-perfect example of the way 
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in which the Council functions as protGctor of the Vc3rious 

professional associations. It is a statement that encourages 

professional educators to continue practicing their science 

in an objective and self-serving manner; in so doing,, given 

their servile relationship to the socio-economic elite, these 

educators serve the dictates of the prevailing socio-·economic 

system. They, like Astin, discourage change and encourage 

'system maintenance' by viewing present socio-economic arrange-

ments as the logical outcome of the past and the only accept-

able foundation for building the future. 

Professionalism and Current Sociological Theory: 
The Education-As-Autonomous Thesis Reconsidered 

Helping Director Astin police the education industry 

was a committee appointed to advise ACE researchers in their 

work on the protest study. Among the committee's distinguished 

members were two eminent sociologists, Amitai Etzioni and 

0 .d R. 23 avi iesman. They and their colleagues on the advisory 

committee issued a statement which read, in part, "the study 

is not a comprehensive investigation of the causes of campus 

unrest, since it necessarily neglects the role of socia~, 

political, economic, and historic factors. 1124 As Lauter and 

Alexander point out, one is tempted to ask what this research 

does include if these items are not taken into consideration. 

In search of an answer as to why the study "necessarily 

neglects" these factors, one might begin by looking to the 

scholarly work of Rissman, the advisory committee's leading 
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specialist on American colleges and universities. A brief 

reexamination of his contributions, as well as those of 

Jencks and Clark, to the literature on higher education 

suggests not just the analytical poverty of their education­

as-autonomous thesis, but also, its ideological suitability 

to the ACE goal of protecting and fostering academic profes­

sionalism. 

To summarize, Riesman argues that the intellectual 

veto power of professional educators gives them control in 

shaping a higher education that is autonomous--so autonomous, 

that the university, under the direction of the increasingly 

powerful professors, is fast becoming the dominant institu­

tion of the American social system. According to Rissman, 

professional fitness for service in this leadership position 

comes about as a result of training in one of the academic 

disciplines, those veto groups he labels "the racecourses 

of the mind". Tracking on one of these racecourses, in the 

view of both Riesman and co-author Jencks, schools future 

educators to objectively separate their professional from 

their personal lives. Thus, the newly socialized professors 

come to learn that not only are the universities within which 

they run the racecourses autonomous, but as professional 

scientists, they too can act autonomously (professionally). 

Stated another way, they learn to make few genuine attempts 

at gaining respect for their expertise from those outside of, 

and lower in the status hierarchy than, 'the profession'; 

instead, they learn to professionally ignore the wishes and 
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needs of 11 clientsn in order to gain the approval of colleagues. 

Such ignorance is not usually, as Riesman ancl Jencks 

seem to suggest, synonymous with "the advancement of the 

human condition 11 --that is, if this phrase is to be made 

relevant to the great majority of people. Rather, like the 

objectivity that prohibits a less fragmented and more complete 

social analysis, it helps to make the education-as-autonomous 

thesis and a narrow scientific professionalism mutually re­

inforcing. Such reinforcement, in turn, helps the elite 

maintain current socio-economic arrangements by making sure 

that everyone, professional and non-professional alike, knows 

and remains in their place. In short, the human condition 

furthered by the colleague orientation of the Rissman-Jencks 

view of academic professionalism protects Yale and its 

graduates against an influx of too many clients-turnBd­

colleagues from "the wrong side of the tracks"; or to remain 

within the Riesman metaphor, his view of the racecourses he 

has been so instrumental in designing does not allow for 

much 'off-track betting'. 

Similarly, the Jencks examination of Inegual:~ sug­

gests the futility of betting on those whose breeding is 

questionable--those without the benefits of being born into 

families where adults have been schooled in one or more· of 

the academic racecourses. for Jencks, however, a bet on the 

Yale admission chances of the physician's son from N13w York 

City would be almost as risky as one on the Bridgeport boy 
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from the other side of the tracks; for in his opinion, 

decisions as to who is permitted to run the racecourses, 

like the benefits that might possibly obtain from success­

fully completing the race, have become personalized accidents. 

These accidents and their relationship to extreme 

differences in individual incomes become, in the Jencks 

view, sociologically unrelatable; as personal fortuities and 

adversities, they come to resemble the distinctiveness that 

he sees separating the f actcry from both the autonomous 

school and the independent nuclear family. As with the 

school and the family, individual accidents help eliminate 

dissatisfaction that results from the important inequalities 

within groups, as opposed to the less significant differences 

between groups. Therefore, Jencks argues, enlighten13d public 

policy would not attempt to monitor or control these accidents; 

instead, the Jencks analysis permits them to be molded to, 

and to serve, the contours of the current capitalism in its 

corporate form. 

Clark too is concerned with, and develops an argument 

that fosters, this .service orientation of higher education. 

For Clark, education is becoming "active"; the passive and 

traditional service function that has made schools "society's 

main vehicle of cultural indoctrination" is now being sup­

plemented by education which is innovative--an "active force". 

Thus, Clark's colleges and universities, because they play 

an increasingly large part in creating the "expert society" 
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they serve, are becoming increasingly autonomous. 

This autonomy is necessary if higher education is 

to remain an "active agent". According to Clark, both pro­

fessors and students are becoming increasingly important 

interest groups, and like Riesman and Jencks, he sees de­

velopment of the academic disciplines as being vital to the 

restructuring of society. Moreover, Clark argues that the 

research orientation of professional educators, when combined 

with the tolerant attitudes they teach their students, is 

not only able to create "new culture" but is also capable 

of sustaining the culture it creates. Clark contends, then, 

that pluralism, the supposedly increased differentiation 

caused by the proliferation of academic disciplines, can 

provide both creative and maintenance functions--but only 

if professional educators are allowed to develop their 

academic specialities with a minimum of outside interference. 

Briefly stated, the same pluralism that strengthens pro­

fessionalism in order to solve problems within the educational 

institution, can also solve the problems of the largE3r socio­

economic order, as objective (that is, professional) 

educational leaders "steer change in desired directions". 

Thus, in the writings of Rissman, Jencks, and Clark, 

the same theme, with variations, continually reappears: The 

expertise of professional scientist-educators makes them 

capable of an objective, an unbiased and value-neutral, 

understanding of the socio-economic system. The implication 
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is that since they stand apart from this system they are 

creating and serving, professional social scientists should 

be able, if given sufficient autonomy, to apply their sup­

posedly non-partisan expertise to social problems--solving 

them in ways that will benefit the great majority of non­

exparts. By promoting this piofessional ideology, profes­

sionals with specialized expertise are able to create: an 

ever-widening gulf between these nqn-experts and themselves. 

The result for scientist-educators is that objectivity and 

autonomy become ever more closely tied together; the problem­

solving properties of an 11 unbiased 11 science are used by pro­

fessional educators who, working in colleges and universities 

that supposedly stand apart from the value-relevance and 

bias of the present socio-economic order, plan the new society. 

This planning, as this review of the education-as-autonomous 

thesis and the previous discussion of professional associa­

tions indicate, places primary emphasis upon social control 

as opposed to social change. As the following discussion 

will show, the Jencks vision that schools should be re-

formed to guarantee a "good time" for all is brought ever 

closer to reality by scientist-educators adept at using the 

university bureaucracy to foster and enhance their profes­

sional image. In so doing, they guarantee a good time for 

themselves at the expense of the less-privileged by helping 

to protect and solidify the power and privilege of the few 

wealthy capitalists who employ them. 
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Professionalism and Bureaucracy: The University Setting 

The same norms of objectivity that govern the conduct 

of scientists at professional meetings and that help to 

create, and are in turn recreated by, sociological theory 

{e.g., t~e education-as-autonomous thesis) also structure 

interaction on the university campus. Scientist-educators 

have become very skilled at manipulating the professional 

norm of objectivity and the educational thesis of autonomy, 

making them mutually supportive in an attempt to dominate 

students. The professional responsibility involved in exer­

cising this domination is being transformed into irrespon­

sibility, as the professors shape their expertise to help a 

small group of corporate capitalists strengthen their dominant 

position within the present socio-economic system. The way 

in which professors learn to manipulate, and thereby maintain, 

potential conflict between the ties of community as opposed 

to the requirements of bureaucracy and the obligations of 

teaching versus those of research offer excellent illustra­

tions of how professional irresponsibility is developed. 

The autonomy claimed for colleges and universities 

by Riesman, Jencks, and Clark is extended to individual pro­

fessors through a professional ideology that emphasizes 

reciprocal responsibility to, and.therefore, the authority 

of, colleagues. However, the legitimation of professional 

activity is not solely limited to the horizontal authority 

of collegial relations, but also rests in part with the 
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vertical authority of bureaucratic social organization. 

Research attempting to differentiate between the rational 

and legal components of Weber's theory of bureaucratic 

authority has demonstrated that most research subjects were 

adept at switching their rationalization for obedience from 

a professional {"knowledge without office") to a bureiaucratic 

("office without knowledge") base of legitimacy. 25 The group 

of scientist-educators who conduct this kind of research 

understands, better than most, the advantages to be ~lained 

from switching between a professional and a bureaucratic base 

of authority. 

Thus, when participation in departmental affairs--

attendance at faculty meetings, development of curriculum, 

evaluation of professorial classroom performance, hiring of 

new faculty--is the student issue, the faculty can solidify 

their position within the academic hierarchy by calling on 

the canons of professionalism to provide them a rationale 

for questioning the students' competence as participating 

members. When class attendance, formal examinations and 

grading are of concern to students, the faculty can shift 

responsibility from themselves to the rules and regulations 

of the academic bureaucracy without threatening their pro­

fessional status. 26 If the professors are adept at playing 

this game of switching reference groups, they can, in both 

instances, force students to direct their animosities to 

realities (in the first instance, "the profession", and in 
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the second case, the academic bureaucracy--"the organization") 

amorphous enough that the students' power to change academic 

structures is largely confined to their rhetoric. 

It should not be surprising, then, that one of the 

most well-established social science findings is the research 

fact that professional workers are often less than eager 

participants in bureaucratic organizations; 27 for it is this 

lack of enthusiasm that recreates itself by allowing pro-

fessionals to play off the idea of horizontal communication 

among colleagues against the vertical (top-down) communica-

tion of bureaucracy. Within the academic profession it should 

be granted that there is some potential conflict between the 

"community of scholars 11 , as both idea and organization, and 

the reality of academic bureaucracy; however, the word 

potential should be underscored, as college and university 

faculty members in their daily activities attempt to ensure 

that the dialectic between destruction and preservation of 

this "dual 11 structure works to their benefit. 

Similarly, the degree to which research and teaching 

obligations become opposed to one another, resulting in con-

flict situations for scientist-educators, is in large part 

determined by these educators. The professors themselves, 

then, more than any other group, give credence to the follow-

ing description by Caplow and McGee of the relationship be-

tween university teaching and research: 11 For most members 

of the profession the real strain in the academic role arises 
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from tho fact that they are, in essence, paid to do one job 

[teaching], whereas the worth of their services is evaluated 

on the basis of how well they do another [research=:] • 1128 In 

brief, most professors quickly learn how to make professional 

ideology fit their individual capabilities and interests, 

using one activity, either research or teaching, to minimize 

the evaluative importance of the other. 

Thus, if the talented and motivated researcher should 

find that attention to a lengthening list of publications 

leaves too little time and energy to do an adequate job of 

teaching, there are usually other less capable and/or moti-

vated researchers in the department who will compensate for 

this inadequacy. This latter group is usually more than 

willing to attempt to remedy such teaching deficiencies; for 

since professional norms will not allow them to acknowledge 

their inadequacy as researchers by dropping all pretense of 

research activity, their only serious claims for recognition 

and promotion lie with successful participation in other 

activities such as teaching, departmental and university 

administration, volunteer service to the university as 

"community", and public service. Accordingly, rather than 

administering one's own research grant, the unsuccessful 

researcher may, for example, turn his/her energies to admin-

istering departmental monies and routinizing teaching--hiring 

new faculty and organizing class schedules, departmental 

meetings, and agendas. Not called upon to help the government 
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plan counter-insurgency (Project Camelot) and direct warfare 

(MSU-CIA Vietnam Project) in foreign lands, or to help IBM 

develop 11 learning 11 programs for inner-city school children 

at home, he/she offers services to the local school board 

and is asked to look into the problem of an increasing rate 

of juvenile delinquency on the city's "North Side". 

What these examples illustrate is the complementari-

ness of the professional and the.academic hierarchies. The 

professor who is both an outstanding researcher and teacher 

is much more rare than the opposite, but one can still attain 

the recognition and promotion that lead to a position of 

authority by gaining control over the communication channels 

in one of these hierarchies. 29 Individual professorial cir-

cumstance is, however, of little consequence to the student, 

who is usually the loser in all cases. The case of the pro­

fessor who is both an inadequate researcher and teacher needs 

no further explanation, while the opposite instance usually 

finds the professor far too harried by publication and lecture 

commitments to have much time for students. At any rate, as 

is the case with the good researcher and poor teacher, success 

in publishing is rewarded by a reduction in classroom hours. 

Finally, the individual whose research output and/or quality 

is inadequate, for whatever reason, but who excels in the 

lecture hall, is usually the one for whom the well-known 

phrase "publish or perish" becomes a reality. 30 In short, 

competency in, and fondness for, research and/or teaching is 
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of little matter, as professors learn to play one off against 

the other in order to insulate themselves from the campus 

group they have grown to dislike more than any other--the 

31 students. 

The supposed dichotomy between teaching and research 

becomes, then, like the supposed differentiation between 

academic community and bureaucracy, somewhat illusory. 

Further, and most importantly, success in lessening hJhatever 

conflict potential these dichotomous tendencies contain be-

comes an artifact of maintaining the present socio-economic 

system; in other words, success in this regard rests upon 

professorial ability to develop increasingly closer ties 

between the daily operation of schools and the other major 

institutions of the prevailing socio-economic order. Thus, 

as consultant/grantsman professors become more objective 

and autonomous, more skilled at fusing technical and mana­

gerial roles, they make themselves and the educational 

organizations they represent increasingly dependent upon 

preserving, fundamentally unchanged, the institutional 

arrangements of the current socio-economic system. In brief, 

professorial emphasis is on social control rather than social 

change. 

This emphasis has been excellently documented in a 

recent research report on the Russell Sage Foundation. Jay 

Schulman, Carol Brown, and Roger Kahn focused on this founda­

tion in order to study 11 some of the ways in which sociology, 
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sociologists, and collectivities of sociologists and social 

scientists foster elite domination in the United States by 

pursuing professional interests and projecting professional 

ideologies which reflect a mobile upper-middle class situation. 1132 

The authors find upper-middle class professors, as a group, are 

linked to a few powerful individuals, a power elite, because 

they share a belief that individual achievement is rec:ognized 

and rewarded, that social control is more requisite for the 

general welfare than is social change, and that beneficial 

social change can only be brought about through the action of 

"authorities 11 • 33 Schulman, Brown, and Kahn find that the 

Russell Sage Foundation, because it has "little direct contact 

with policy-makers or government offices", fosters these 

beliefs; the authority of "authorities" receives a good deal 

of legitimating supoort from foundations which, like the pro-

fessors whose research they sponsor, are usually permitted to 

"appear before the public as the disinterested scholar«. 34 

This attitude of scholarly objectivity and autonomy 

is most clearly evident in the authors' review of the persons 

and organizations to whom Russell Sage sends complementary 

copies of their foundation-sponsored books and the more lengthy 

routine-announcements list. Their review lends credibility 

to the hypothesis that in the foundation view knowledge is 

power--"i t need merely be produced and published to h•:ive a 

beneficial effect."35 Not only is the foundation successful 

in insulating itself from authorities near the top of the 
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socio-economic structure-- 11 Russell Sage's communication links 

are predominantly with elements of the knowledge industry 

rather than with policy-makers 1136--but, the same communication 

network also protects the foundation from those recipients of 

the authorities' decisions at the bottom. 37 

Thus, the Russell Sage Foundation promotes a science 

of social control, a "managerial sociology", that encourages a 

particular kind of social change--change based on an "insti­

tutional flexibility" that continues to provide 11 helping 11 jobs 

for the upper-middle class. 38 The professional helpers, like 

the professional educators who have certified them, are insulated 

from both the upper and lower extremes of the social class 

structure. Their attempts to initiate change which might 

solve particular social problems produce, like the research 

efforts of foundation-sponsored scientists, nothing more than 

the aggrandizement of their own position within the socio-economic 

structure. In short, the Schulman-Brown-Kahn description of 

sociological researchers is also most applicable to the pro­

fessional helpers whom their research helps to legitimate and 

support: 11 Frequently, it appears that members of the knowledge 

industry are simultaneously the generators, producers, the 

packagers, distributors and consumers of their own product. 

The only thing they are not is their own funding source, a 

situation that they and the Russell Sage Foundation appear in-

tent on remedying. "39 

lJhat is implied in this brief discussion of the way 
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in which the education of professional helpers schools them 

in the ideology of professional educators has been well 

summarized by David K. Cohen and Marvin Lazerson: 11 Going to 

school was Qind is] better preparation for becoming a good 

worker than work itself! 1140 In their examination of the 

historical development of "Education and the Corporate Order", 

Cohen and Lazerson argue that the purpose of education is "to 

socialize children into ··a stratified class society 11 •
41 Pro-

fessional educators, then, as the present analysis indicates, 

are involved in continually recreating this society--imparting 

an ideology that in absolving themselves, also absolve~s wealthy 

corporate capitalists from responsibility for injustices re-

sulting from the arrangements of the socio-economic system 

they dominate. Education becomes useful to the capitalist 

elite as 11 a means for deferring direct (redistributive) social 

change by displacing it onto individual achievement 11 ; the idea 

that knowledge could become power redistributing the ~Jealth of 

the larger socio-economic system as a unit gives way to the 

theme that technological training is the key to personal, an 

. d. . d l' d 42 in 1v1 ua ize , success. 

For some time it has become increasingly clear that 

the strongest proponents of this theme are those largB and 

wealthy corporations whose continued prosperity is very much 

dependent upon maintenance of the current socio-economic system. 

Thus, the sober, 11 business-is-business 11 objectivity of the 

boardroom has come to dominate the knowledge industry as IBM, 

RCA, Time-Life, ATT, ITT, Singer, and Xerox attempt to make 
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teachers and students as value-neutral and autonomous as the 

teaching machines their sales representatives sell. The 

monopoly over knowledge that can be brought about by these 

machines and accompanying "learning packages'' fits the familiar 

and profitable mold of present-day corporate efficiency. This 

monopoly is not, however, without rewards for obedient and un-

questioning educators and their students. Both groups experience, 

according to the sales promotion, a considerable reduction in 

anxiety--the learning packages and the machine absolving the 

teachers of responsibility and guilt for the inadequacies of 

their students, while conditioning both students and teachers 

to passively accept the obscuring of social and political 

lt t . th t h 1 t l' . . t. 43 a erna ives a e ps neu ra ize 1mag1na ion. 

This neutralization process is currently taking on 

much wider dimensions as corporate executives use the latest 

technique to take some of the risk out of their domination of 

that industry, the knowledge industry, which the current 

technology first helped them to control. No longer will this 

corporate elite have to play the odds that Weber's message on 

objectivity and value neutrality will reach undergraduat~ 

university students, instructing them in the professional 

ideology that helps sustain the present socio-economic system. 

Instead, the elite can simply make sure that this message is 

passed on through the unifying and unilateral medium of the 

computerized teaching machine. 

Accordingly, the objectivity and value neutrality of 
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increased military spending is a lesson currently being pro-

gramrned by IBM into American first graders. In growing older, 

they are not likely to question "Dur lJorking lJorld" of 

capitalism in which the machine is able to show them how large 

defense expenditures can maintain a distinction betwee~n pro­

ducer (''someone who makes something useful or does useful 

work") and consumer ("someone who consumes thingsn), and at 

the same time tie New York City to Calcutta and Singapore. 44 

Rather, soci2l and political alternatives to such capitalistic 

imperialism, and the imagination that can create them, will 

continue to be consumed as school. Graduate school, the final 

step in this schooling process, becomes a high-stake 1~ame in 

which professionals (both the certified and those in the pro­

cess of being certified) figure out new ways to make a Ph.D. 

pay. Some prominent sociologists write 11 how to 11 manuals on 

this subject, 45 while their colleagues turn to pacifying them-

selves, and other workers not as well-placed within the socio-

economic system as professors, by proclaiming 11 the end of 

ideology 11 •
46 

The ideology of this and similar proclamations has 

been, in part, responsible for training professors determined 

to bestow their supposed objectivity and autonomy upon other 

professional educators; teaching machines and learning packages 

can bring the university without students to first grade teachers 

and their pupils. The end of ideology can, just as it does for 

Columbia and Harvard, easily obscure the connections between 
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Public School Nineteen and other institutions of the prevail­

ing socio-economic order. The end of ideology can unify 

opposites--murder becomes transformed into pacification, war 

peace, slavery freedom--just as surely for the first graders 

and their teacher, as for the professor and graduate assistant; 

and while the professor's six-year-old is figuring out the 

relevance of 11 spit wads" in adjusting to the teaching machine 

game, the professor attempts to make the lecture an ever more 

perfect video-tape recording of him/herself, and the graduate 

assistant becomes increasingly proficient at offering standard­

ized responses to anticipated questions concerning lecture 

material. The objectivity and autonomy produced by this kind 

of education reinforces itself. Professionalism makes for more 

professionalism, as so-called 11 ef ficient teaching" frees the 

professor and teaching assistant to package more learning pro­

grams for the first grader. 

The new learning programs are comprised of the 

established research findings that are supposed to provide 

impetus for new sociological theory. This theory is presented 

by professors and graduate students, as an exercise in pro­

fessional responsibility, to colleagues at professional 

meetings, graduate students in seminars, and undergraduates 

in lecture halls. Socio-political alternatives to the pre­

vailing socio-economic system are not merely reduced!, but 

virtually eliminated, as professors continue to unite pro­

fessional sociology, scotch and soda, and the stock market; 
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graduate students learn how to mix Marx, marijuana, and job 

market anxiety; while undergraduates bring together Berger, 

bear, and business careers. Academic professionalism, like 

the corporate capitalism which creates and sustains it, has 

room for the cocktail hour, the counter culture, and the 

collegian who can "chug-a-lug". As is the case with the 

teaching machines upon which corporate technology has made 

educators increasingly dependent, academic professionalism has 

become a medium that is a large part of the message it trans-

mits; thus, Cutty Sark, cannabis, and Carling become at once 

more important than, as well as part of, sociological analysis 

of the social system. In brief, sociological professionalism 

strengthens a cycle of servility that is of vital significance 

in maintaining the socio-economic arrangements of the current 

corporate capitalism. 

Conclusion 

This review of professional practice among professors 

indicates the great dependence of the educational institution 

upon the prevailing market economy within which it exists. 

Professorial practice defines the factors Lee Taylor cites as 

being characteristic of the professional occupational environ-

ment--expertise, autonomy, commitment, and responsibility--in 

ways that strongly support the· hegemony of a capitalist elite. 

Max Weber's notion of scholarly objectivity is the central norm 
r 

governing this practice. It is the norm by which university 

professors continue to serve and protect elite interests that 
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become their own, each succeeding generation of professional 

social scientists recreating anew the Nicolaus servility cycle 

of sovereignty-sociology-sovereignty. It is the norm that 

makes Rissman, Jencks, and Clark blind to both the dependency, 

past and present, of higher education upon the surrounding 

socio-economic system, and the socio-political character of 

academic profossional associations. It is the norm that not 

only permits, but encourages, Taylor to include in the summary 

of his professionalization chapter the following words: "The 

power of professionalization is nonpolitical and the authority 

of professionals is limited to their technical subject area." 47 

This statement by Taylor, like the work of the education­

as-autonomous theorists and a great many of their colleagues, 

clearly reiterates ~eber's position as regards method in 

scientific analysis. Their attempt, like Weber's, to 111 de­

politicize11 the university with a professional ideology that 

fragments reality by maintaining a schizophrenic distinction 

between scientific fact and ethical value, merely succeeds in 

11 amorali zing" their chosen academic discipline. 48 Tht3 result, 

to apply phrases that Lleber himself used to distinguish between 

two types of professional politicians, is professors 1Jho sub­

scribe tp a professional ideology which permits them to live 

11 off 11 , rather than 11 foru, science. 49 As Alvin Gouldrn:n has 

argued, the attraction of Weber's value-free doctrine is partly 

attributable to the fact that 11 it is somehow useful to those 

who believe it; 1150 that it permits them to "think of sociology 

as a way of getting ahead in the world by providing them with 
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neutral techniques that may be sold on the open market to any 

51 buyer. 11 

The buyers are an increasingly small group of wealthy 

capitalists who would like their corporate conglomerates to 

control the knowledge industry in Calcutta and Singapore as 

well as New York. They educate and employ professional 

scientists in their schools and research foundations-··scientists 

whose continued employment often depends upon learnin~~ how to 

discipline their science with the canons of a professionalism 

that can encompass cannons of another kind. For at times the 

dictates of global capitalism force multi-national corporations 

to literally bomb people into compliance with corporate needs. 

It is on these occasions that the corporate owners must find 

the sociology that Nicolaus describes as ''the official view of 

the social scene" especially comforting. 

For their part, social scientists are made comfortable-­

being handsomely rewarded by the elite for their attempts to 

shift responsibility for "social problems" from these powerful 

few and the specific socio-economic arrangements of a capitalism 

they control to the failings of specific problem individuals 

and a not-so-specific entity known as 11 society 11 •
52 In short, 

the same morality that is concerned with security and order 

when Astin and his colleagues view campus demonstrations and 

conflict as problematic, can be profitably retailed abroad to 

"developing" nations by enterprising social scientists. Thus, 

Daniel Bell and others develop an end-of-ideology thesis that 
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gives prominence to social scientist experts in charge of re-

pairing the welfare state framework--technicians who, to borrow 

a phrase from Noam Chomsky, use their science to support 11 a 

technology of social tinkering'' on an international scale. 53 

This social tinkering is encouraged by a scientific 

professionalism which, as is argued in this chapter, becomes 

valuable to the university educator because it quite simply 

"places the scientist in a moral vacuum". 54 Believin1g he/she 

is accountable only to science itself, to the standards of 

"objectivity", the scientist begins to view him/herself as 

free from responsible involvement in the social effects of 

scientific research. The commitment of Taylor's autonomous 

expert becomes increasingly non-responsible, and eventually, 

irresponsible, with respect to the way in which scientific 

findings are used to affect the social environment. Chomsky 

reemphasizes the major theme of this chapter when he argues 

that the development of this attitude of non-responsibility 

permits most scientists to believe that there is "no further 

need for ideologies that look to radical change. The scholar­

expert replaces the 'free-floating intellectual' who 'felt 

that the wrong values were being honored, and rejected the 

society•, and who has now lost his political role (now, that 

is, that the right values are being honored)." 55 

The development of this kind of professionalism fits 

well with Weber's science--a sociology that actually discourages 

professional social scientists from achieving what Weber regarded 
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as "the ultimate aim of our science" and a most serious duty, 

collaboration in the political education of the German nation. 56 

It is this education that continues to allow others to share 

Weber's belief in the irrelevance of paying much attention to 

who controls the modern concentration of 'the means of 

production•, as well as his wisdom in viewing forms of State 

as only techniques. 57 Thus, for Weber, as for Riesman, Jencks, 

Clark, Taylo~ Berger and thousands of other professional 

sociologists, analysis of the social world is a value-neutral 

understanding which can be gained under any political-economic 

regime whatsoever. It is precisely this self-serving abdication 

of social responsibility, this unaccountability, which makes 

the following Nicolaus quote an appropriate conclusion to this 

review of academic professionalism: "In the last analysis, 

the only moves toward liberation within sociology are those 

which contribute to the liberation ~ sociology. The point 

is not to reinterpret oppression but to end it. 058 
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REVIEW AND CONCLUSIONS 

This study has attempted to answer several questions 

(see INTRODUCTION, pp. 12-13 and-14-15) suggested by its two m~jor 

theses. The answers, taken together, provide evidence in 

support of both theses. The more general of the ti.Jo, the 

interrelatior1ship between higher education and the socio-economic 

sytem, was stated as follows: If American colleqes and 

universities have been Rnd are dR[l.2_ndent upont subse_,Eyient to, 

the development of American cariitalism,r then 9oth the e~ 

develooment of A_me r i can soci oloq~d current profession al 

activity amono its practitioners should reflect the t:r.~-

formation of the socio-economic slstem from laissez-faire to 

corporate capitalis~. Data concerning this hypothesized 

dependency of highor education upon the market economy has 

been presented and analyzed in each chapter of this study. 

The Growth of Scientific Knowledge and the Dependency Thesis: 
Higher Education in the Service of Capitalism 

Chapter One, an examination of the growth of scientific 

knowledge and the development of America's colleges and ~ni-

versities supports the view that a socio-economic elite has 

dominated the growth of higher education in the United States 

from colonial times to the present. The colonial government's 

revenue and tariff policies helped to increase profits for a 

developing upper class by protecting home morchants and agri-

culturists against the potential dangers of 11 free trade" with 
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stronger, foreign competitors. Encouraged by the government 

to make only limited and safe foreign investments, both the 

north8rn mer.chants and the southern plantation owners began 

to use their wealth to develop domestic institutions, including 

those related to education. Gradually, business and industrial 

financiers came to replace the clergy as the major occupational 

group from which college and university trustees were chosen. 

The new trustees were like the old in that they neither 

resided, nor made their livelihood, on campus. One significant 

difference between the two groups was that the financiers made 

sure that the dictates of piety were suited to or supplanted 

by the dictates of profit in shaping both school curriculum 

and the evolving social conscience. This social conscience-­

the democratic-humanistic sentiments growing out of the re­

volutionary period--contained the suggestion that the privileges 

enjoyed by a few wealthy individuals might be disproportionate 

with their contribution to the welfare of the great majority. 

Consequently, the socio-economic elite in their new capacity 

as university trustees used their dominant power over higher 

education to institute instruction in a curriculum made in­

creasingly practical. The new trustees made vocational and 

technical education available to youth from divergent socio­

economic backgrounds so that the young might be educated to 

find happiness in applying their useful knowledge to assist 

the trustees (the elite) in regulating and protecting the 

general welfare. 
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By the mid 1800 1 s the socio-oconomic elite had suc­

ceeded in shaping and sustaining a laissez-faire policy that 

was to enhance the general welfare by replacing the protection 

of mercantilism with the competition of free trade. Adam 

Smith's 11 invisible hand", as opposed to a conscious policy of 

mercantilist restraint, would serve to safeguard the 1~eneral 

welfare by distinguishing the few most fit competitors from 

the many. The Supreme Court's decision in the Dartmouth 

Calleo~ v. Woodward case (1819) both anticipated and fostered 

the increasingly popular view that these few (the elite) were 

capable of making their pursuance of personal interests com­

patible with the best interests of the general public. Thus, 

a small number of wealthy capitalists, by bestowing their riches 

upon particular institutions of higher learning, decided which 

few schools among the many were to survive. The price of 

survival for the "naturally selected 11 colleges was to make them 

increasingly dependent upon their benefactors' success in com­

peting for the expanded commercial and industrial markets 

promoted by laissez-faire capitalism. The continued existence 

of these schools could be assured by persuading potential donors 

of higher education's obvious worth in influencing the unseen 

machinations of the hidden hand. The general welfare, then, 

the happiness of all, rested upon the continued development of 

a pragmatic curriculum. 

This development was given tremendous impetus, as well 

as the state's official seal of approval, when the U.S. Government 
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passed the Morrill Federal Land-Grant Act in 1862. The Morrill 

Act granted thousands of acres of land to those states agreeing 

to set up industrial and mechanical colleges. In time every 

state would have its land-grant college, and in seventeen states 

support for a more practical curriculum resulted in the estab­

lishment of two such schools. 

The center of this curriculum was a practical science 

that was to become increasingly united with the technology of 

nineteenth-century industrialism. The wealthy few soon dis­

covered that they might profitably apply a useful science to 

the technical problems connected with the operation of their 

manufacturing and industrial concerns. Thus, successful 

capitalists like Charles Goodyear and later, the Armours, the 

Dukes, and George Eastman, hired professors to make their 

knowledge useful in suggesting the possible uses of rubber, 

and in finding scientific solutions to the problems of pro­

ducing various consumer goods from hot dogs to cigarettes and 

cameras. While the professors acted as consultants, college 

administrators sought financial aid for their schools from 

wealthy manufacturers and industrialists. Two of the most 

successful fund-raisers among nineteenth-century college 

presidents, Harvard's Everett and Brown's Wayland, were out­

spoken advocates of the view that classical curriculums should 

be made pragmatic--that is, profitably modern. They were 

eventually joined by Dartmouth's Lord and Michigan's Tappan, 

staunch supporters of the classical tradition, whose views 
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gradually changed to match their first-·hand instruction in the 

economic reality of the growing educational-industrial partner­

ship. 

This partnership, developing rapidly during the last 

quarter of the nineteenth century, was part of a trend character­

izing the transformation of the American socio-economic system 

as a whole from laissez-faire to corporate capitalism~ The 

new economy gave to the corporation a status similar to that 

accorded the individual under laissez-faire capitalism. As 

the corporate model came to dominate the socio-economic system, 

wealthy industrialists began to take a greater interest in 

the growth and development of higher education. Many institu­

tions of higher learning began to receive sustaining financial 

contributions for producing useful knowledge for the elite, an 

elite interested in maintaining and increasing huge profits 

made possible by the financial and industrial combinations con­

sistent with the new socio-economic arrangements. 

There were at least two groups of social scientists 

producing useful knowledge for the corporate elite during the 

last quarter of the nineteenth century. Both the Metaphysical 

Club and tha first generation of American sociologists developed 

scientific theories which served to support and encourage 

corporate idsology. The Club members were "learned professionals" 

(either lawyers or philosopher-scientists) who began meeting 

in Old Cambridge in the early 1870 1 s to discuss the ideas of 

philosophers such as Bentham, Mill, Spencer, and Darwin. 
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These discussions were given a focus by the members' unanimous 

acceptance of science as a legitimate approach to making sense 

out of their experiences and interests. They were interested 

in science as method--as the "definitional technique" used by 

humans to control and manipulate the environment. Thus, the 

Cambridge Metaphysicians preceded pragmatist John Dewey and 

his followers in arguing that the value of knowledge should 

be judged relative to the conduct or action it calls forth. 

Llhile the discussions of the Club members served to 

promote value judgments as to the usefulness of knowledge, the 

work of the first American sociologists involved efforts to 

make their disciplined knowledge more useful. The founding 

fathers of sociology in the United States--Llilliam Graham 

Sumner, Franklin Henry Giddings, Albion Woodbury Small, Lester 

Frank Ward--developed sociologies providing ideological support 

for America's chaotic transition from laissez-faire to corporate 

capitalism. Llard and his contemporaries, like the Metaphysical 

Club members, thought that the Good Society was one in which 

the actions of individuals should and could be directed and 

controlled to fit the purposes of the group. This emphasis 

upon the group as having primacy over the individual was the 

central assumption of the new capitalism. In short, it was 

this emphasis which brought the early sociologists together 

with the industrial elite in viewing those persons unable and/ 

or unwilling to discipline their individual needs to the purposes 

of the new order as nsocial- problems". 
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Social problems could, of course, be "solved" by calling 

upon the pragmatic power of the law to make the dominant opinion 

of the powerful effective. Llard and his sociological colleagues, 

ho\Jever, preferred education as a more subtle and humanistic 

means of eliminating social problems threatening conformity 

to the requirements of the new capitalism. Ward argued that a 

government by scientific principles (Sociocracy) would result 

in the scientific organization of happiness. Social problems 

would be eliminated if Americans could be taught to regulate 

and adjust their individual actions so as to "share in the 

social consciousness''· In Ward's vlew, then, the general welfare 

was directly linked to education; specifically, the general 

welfare rested upon success in refining the theoretical base 

of the Sociocracy, the science of sociology. 

The science of sociology, as it matured in the United 

States, helped to ensure that the developing social conscious­

ness was corporate. Refining their science to make it harmoni­

ous with adjustment to the demands of the new capitalism, the 

second generation of American sociologists extended tha work 

of Ward and the other founding fathers. Their concern with 

producing a sociology useful to the socio-economic elite led 

to an interest in social engineering--an interest that was at 

first a response to, but at the same time consistent with, 

businessman Frederick Taylor's emphasis on the scientific 

management of industry. Taylor's engineering approach to 

employee-employer relations was an attempt to vary material 
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rewards in order to motivate each worker to peak perforn:ance. 

The sociologists of the Taylor era served thG interests of the 

powerful few who hired them to raake social science knowledge 

useful for the management of their business and industrial 

concerns. 

In brief, the educational entrepreneurship of the early 

twentieth century, in which elite financial support was dis­

pensed according to the type and quantity of knowledge produced, 

continued to organize the merger of science and technology on 

a vast scale. Interested in the technical application of 

scientific knowledge to the problems of production, a wealthy 

few offered large financial incentives to scientist-E?ducators 

who could demonstrate the capitalist utility of their science. 

In reshaping higher education to fit the corporate mold, these 

wealthy few used newly established foundations, private founda~ 

tions under their domination, to supplement their personal 

contributions to particular schools with corporate gifts be­

stowed upon enterprising professor-researchers. Busy submitting 

research grant proposals to elite foundations, modern (twentieth 

century) entrepreneurial professors have for the most part 

ignored students. Today's aspiring consultants spend most of 

their time darting back and forth from university to government 

to business enterprises. In their travels they serve and 

strengthen the interests of a few wealthy and powerful corporate 

capitalists who are concerned with maintaining the continuity 

of prevailing socio-economic arrangements. 
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The Education-As-Autonomous Argument and the Pluralism Thesis: 
The Creation of a Servile Sociology of Higher Education 

Chapter Two reviews the theoretical analyses constructed 

by three of the most well-known of these servants--Burton R. 

Clark, David Riesman, and Christopher Jencks. Together they 

have developed a sociology of higher education that attempts 

to deny the historical relationship of dependency ~1hich ties 

the growth of American colleges and universities to the main-

tenance of prevailing socio-economic arrar1gements. This attempt 

to prove higher education autonomous, however, only servBs to 

affirm the positive relationship between education and the 

socio-economic arrangements of corporate capitalism. 

Thus, their theories concerning higher education, when 

added to the historical data of Chapter One, make even more 

creditable the thesis suggesting that the growth of American 

colleges and universities has been and continues to be dependent 

upon, subservient to, the development of American capitalism. 

Furthermore, the present examination of the Clark-Riesman-Jencks 

argument, the education-as-autonomous argument, provides data 

that strongly supports the second thesis of this study: If 

those makino the education-as-2utonomous arqyrnent a~e_£.E._ovidino 

ideology which serves to reinforce the corporate capitalists' 

control of hiqher education, then their educational theories 

should consistently reaffirm the ideology of the American socio-

~omic syst~~~ growth and development--~n a word, pluralism. 

Contrary to the data presented in Chapter One, Clark, 
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Rissman, and Jencks not only find higher education to be rel-

atively independent of the socio-economic structure of American 

capitalism, but the 11 activo agent" bringing about socio-

historical changes uithin this structure. In making this 

argument these authors rely quite heavily upon a pluralistic 

view of the U.S. power structure. This view assumes a rather ----
wide dispersion of power among a rather large number of people 

representing a variety of groups and issues. Focusing on 

the dispersion and variety of power, the analyses of Clark, 

Riesman, and Jencks share a characteristic common to most 

pluralists--failure to see what C. Llright Mills has called 

the "big picture 11 • Thus, each author makes higher education 

autonomous, separating colleges and universities from the 

socio-economic context within which they are created and sus-

tained. Their writings result in the legitimation, and thereby, 

perpetuation of the prevailing socio-economic system. 

"Active Aoents 11 and Cultural Innovation 

Burton R. Clark argues that the educational institution, 

11 society 1 s main vehicle of cultural indoctrination", not only 

continues to be involved with the task of preparing society's 

future experts, but education in a technological society is 

in itself becoming "an active force". Professors and students, 

along with many other educational interest groups, are becoming 

increasingly active in formulating and answering questions 

regarding "what to teach, who shall be educated, the direction 

of change''· While these questions are difficult to answer, 
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"there are major pockets of social agreement 11 based upon 

Clark's assumption that quality in education can be roughly 

assessed on hou well it prepares students for ''the requirements 

of adulthood 11 • Thus, Clark's pluralism not only emphasizes 

the training of experts in numerous specialties designed to 

preserve and perpetuate the current socio-economic system 

within which adult life in the United States is lived, but it 

also helps him to conceptualize professors and students as 

interest groups important in restructuring this system. 

Clark contends that higher education, in particular, 

should no longer be seen as merely a "passive instrumi3nt" doing 

society's bidding, but. rather, as an "active force" shaping the 

social system. The educational institution is now a 111 prime 

contributor to change in society" because colleges and uni­

versities 1) produce new culture, 2) liberalize attitudes, and 

3) differentiate culture. Clark emphasizes the active role of 

professors in promoting ''the increasingly large role of the 

university as an inventor of knowledge and technique". Clark's 

failure to examine and specify whose "current needs" are served 

by the application of this new knowledge and technique, ~akes 

it easier for him to add variety to his pluralistic model of 

American society by viewing professors as a new interest group, 

the "free intellectuals". 

Free intellectuals help sustain this pluralism by 

teaching tolerance in the classroom. In arguing that schooling 

liberalizes attitudes, Clark fails to account for evidence 
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which suggests that finding a positive relationship betweGn 

education and liberal attitudes may simply reflect a tolerance 

that need never be practiced by the tolerant. This evidence 

emphasizes the fact that the daily lives of most college 

graduates are far removed from those of most racial and other 

minorities. These minorities, and not most of the graduates, 

are consistently (routinely) affected in an adverse manner by 

the workings of a supposedly democratic political system. The 

culture upon which this system is based becomes, according to 

Clark, increasingly differentiated as tolerant (more liberai) 

students continue to be trained by free (critical and innovating) 

intellectuals. 

For Clark, the specialized nature of this training means 

that ''individuals are allocated to a widening spectrum of adult 

subcultures that are hooked to occupational subworlds. 11 He 

maintains that growth in the number of academic specializations, 

"the process of fields giving rise to subfields", as well as 

"variation in the character" of the more than 2,000 colleges 

in the United States are indicative of the way in which educa-· 

tion differentiates culture. In developing this thesis Clark 

fails to consider the many variations of a counter argument 

which suggests that students, primarily because of the way (how) 

they are taught, and their schools are becoming more and more 

alike. This alike interpretation, however, no matter how 

closely it corresponds with recent experience among those in­

volved in higher education, would never be subscribed to by 
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Clark. Fur to accopt this view is to question the pluralism 

of American society, severely diminishing the supposed power 

of variou~ student and faculty lnterest groups by emphasizing 

their inDbility to implement the educational changes they 

desire. Similarly, if it could not be argued that education 

was in large part responsible for producing liberal student 

attitudes, the validity of a pluralistic model of the power 

structure in the United States would again be a matter for 

scepticism. Likewise the research orientation of colleges and 

universities must produce free, rather than 'bought and sold', 

intellectuals if the pluralistic doctrine is to remain un­

questioned. 

Moreover, the pluralism that makes education active 

can also, according to Clark, solve the problems of the educa­

tional institution. Educational problems produced by a 

commitment to Clark's pluralism are also to be mastered by 

this pluralism that is its own problem-solving antidote. Thus, 

the pluralism that will make higher education ''more dispersed 

and disparate" in the future--"a crazy quilt patched ·with 

materials of varied hue and size"--will also provide educational 

leaders trained to "counter drift with design by building 

organizations and fashioning programs that steer change in de-

sired directions". The desired directions of steered change 

become the current order as pluralism, like Clark's sociology 

that reaffirms it, supports the existent socio-economic arrange­

ments of today's corporate capitalism. 
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11 R a c e c o u r s e s o f t h e ru n d 11 a n d A c a de m i c R e v o 1 u t i o n 

David Rissman, like Clark, has long been concerned with 

higher education's role in directing cultural change. In 1956, 

Riesman found that the leading American universities were 

11 directionless ••• as far as major innovations are concerned." 

Rissman, like Clark, charts a direction for universities by 

using his pluralistic view of the American social system to 

make higher education active and autonomous. Rissman argues 

that the universities themselves, because they house what he 

calls 11 the intellectual veto groups 11 , will be increasingly 

responsible for determining the direction of learning in the 

United States. The fact that membership in each of these 

groups is based upon familiarity with a particular academic 

discipline helps to provide, in Riesman's view, both autonomous 

and balanced direction to th~ directionless universities. 

Apropos the title of his 1956 book Constraint and Variety in 

American Education, development and growth of the acaciemic 

disciplines both constrains and adds variety, balancing and 

blending academic parochialism with creativity. The Riesman 

emphasis is, however, on constraint and for him, the dis~iplines 

become "the racecourses of the mind". Rather than encouraging 

professors and students to create new courses, the Rissman 

emphasis views the disciplines as keeping them on course by 

"stabilizing the market for ideas, oolicing it to some extent 

and thus controlling the worst charlatanry, and making large-

scale reorganizations of large-scale universities about as 
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difficult as comparable reorganizations in the political realm''· 

Over the past twenty years, Riesman, with the help of 

several collaborators, has reiterated this pluralistic thesis 

that the veto power possessed by professors trained on one of 

a variety of racecourses permits them to direct and shape higher 

education. According to Rissman and co-author Christopher 

Jencks, professorial power is becoming so strong that the wishes 

of other educational interest groups are kept from falling 

outside the boundaries demarcated by the professors' racecourses. 

It is this growth and development of academic power in shaping 

higher education that Jencks and Rissman refer to as The 

Academic Revolution. 

The conclusion that there is or ever could be revolution 

arising from, and confined almost solely to, the universities 

may be viewed as another artifact of a commitment to pluralism 

that encourages the authors to at times disregard, and often 

confuse, the interrelationships between education and other 

societal institutions. Their initial intention of addressing 

themselves to the problem of "the relationship between higher 

education and American society'' soon turns into concern with 

the supposed growing influence of the academic disciplines on 

the development of higher education. In backing Riesman's 

racecourse thesis, the authors seem to have forgotten who owns 

the tracks. It is even more likely that they never knew. For 

the pluralism of academic veto groups, like Clark's aducation­

as-active argument, makes it unlikely that Jencks and Rissman 
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would look beyond the academy and its racecourses to the power 

structure of the larger socio-economic system. Instead, as 

with Clark, they see higher education as autonomous. 

This view of an autonomous higher education rapidly 

emerging as the central institution of today's America is 

maintained by analysis that invests the university with enough 

power both to separate from--the campus is seen as a world 

apart--and also to control changes in, the other institutions 

comprising the larger socio-economic system. This separation 

leads to other analytical divisions that are both confusing 

and questionable. Most often these divisions bifurcate reality 

in a way that further isolates education from other institutions 

of the social system. For example, 11 pure 11 is contrasted with 

"applied" work and research made separate from teaching as 

Jencks and Rissman differentiate the intellectual from the 

academic, and the academic from the practical. This intellectual­

academic-pr2ctical distinction not only helps prepare students 

from a variety of subcultures to join Clark's "occupational 

subworlds", but it is also helpful in attempting to disconnect 

the interests of the academy from those of the governmen~ and 

to keep education separate from industry. This dividing and 

subdividing of reality often seems to encourage Jencks and 

Rissman to overlook possible interpretations which might con­

tradict their analysis. Thus, the authors characterize the 

vast expenditures on post-secondary education made by "enormous 

bureaucratic and corporate enterprises" like the Armed Services 
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and General Electric as "in-house training programs 11 1.Jhich are 

to some degree in competition with, but do not provide genuine 

alternatives to, the training conducted by academicians. 

Separating higher education from government ar1d industry Jencks 

and Riesrnan ignore the possibility that relationships between 

higher education and the larger socio-economic system may make 

American colleges and universities "in-house training programs 11 

for "enormous bureaucratic and corporate enterprises" like the 

Armed Services and General Electric. 

Such an oversight is to be expected on the part of 

sociologists so deeply committed to pluralism as are Jencks 

and Riesman. For them, the argument that education is autonomous 

is more than the idea that the academic profession shapes the 

educational institution with the acquiescence, if not always 

the approval, of a variety of groups representing a kaleidoscope 

of interests. For them, an autonomous higher education is also 

the embodiment of America's humanistic heritage. 

When they logically extend their autonomous argument 

and suggest that improving the racecourses of the mind is 

perhaps synonymous with advancing the human condition, Jencks 

and Riesman argue that "mass higher education" has helped to 

provide enough social mobility to validate their assertion that 

the United States falls closer to an "equality" as opposed to 

a 11 hereditary 11 model of society. In making this "equality" 

argument the authors acknowledge the fact that statistical data 

on employed Americans concerning possible causal connections 
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betweer1 amount of formal schooling and type of work obtained 

is at best confusing. Jencks and Riesman are not confused, 

however, about the importance of knowing, and keeping, one's 

place within the prevailing socio-economic class structure. 

They, lik~ Clark, develop a sociology which is very concerned 

with the ideological maintenance of an equality that preserves 

and perpetuates existing socio-economic arrangements. In 

sho~t, equality is considered within the interest-group con­

text of a pluralism that, like Riesman's sociology, continues 

to keep "the system as a whole expanding", and individuals in 

place--knowing their interests and groups--within the corporate 

context of today's capitalism. 

Nuclear Families and Accidental Ineguality 

Jencks, with the assistance of several collaborators, 

has recently attempted a rigorous and scientific reexamination 

of this notion of equality. The aim of his book, Ineguality, 

was to show that 11 one specific, widely-held theory about the 

relationship between school reform and social reform was wrong. 11 

The Jencks rejection of this theory-- 11 the liberal notion that 

equalizing educational opportunity will equalize people's 

incomes 11 --is not as convincing as it might be because Jencks 

fails to adequately specify whose inequality he is analyzing. 

In brief, Jencks is unable to clarify what his evidence on 

the relationships between schooling and occupational status 

and income means in relation to whom. 

Perhaps Jencks' difficulty in relating his evidence to 
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people arises from his substitution of the "noncognitive" and 

capricious predictive factors of personality and luck for 

more commonly-accepted measures of "success" (IQ scor1:3s, 

school examination scores, years of formal_schooling). Or, 

as the present analysis suggests, perhaps Jencks' inability 

to make clear the relationship between inequality and people 

should be seen as an outcome of his commitment to pluralism. 

For to be unable to specify which people are being talked 

about, to clarify whose inequality is being cared about, is 

characteristic of analyses based upon a pluralistic view of 

the structure of power. In the words of Jencks' colleague, 

Rissman, "there is no longer a 'we' who run things and a 'they' 

who don't, or a 'we' who don't run things and a 'they' who do, 

but rather that all 'we's' are 'they's' and all 'they's' are 

1 we' s' • 11 

This statement emphasizing the undirectedness of life 

in modern America is reemphasized by Jencks' contention that 

adult inequality in occupations and incomes is largely at­

tributable to differences in personality and luck. The present 

argument suggests that Jencks finds inequality to be .largely 

accidental (undirected) by foreclosing the possibility of 

finding both direction and directors with analysis that has 

"ignored extreme cases''· Among these extreme cases Jencks has 

selectively ignored, are those few families who control the 

great majority of wealth in the United States. Choosing 

hypotheses and methods which leave him unable to analyze actual 
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differences in family income for identifiably different in­

dividuals, the JGncks statistical approach legitimates the 

institutional interconnections of a corporate capitalism 

dominated by the few wealthy families his analysis ignores. 

This legitimation is acco~plished, as in the Clark and Riesman 

analyses, by separating one institution from another. Jencks, 

like other pluralists, has difficulty seeing the "big picture". 

Thus, just as Jencks must separate the extreme from 

the middle lovels of the socio-economic structure in order to 

find a nonrelationship between people and their own inequality, 

he must also separate school from factory in order to disconnect 

the personal from the political. For Jencks, schools 11 serve 

primarily as selection and certification agencies'', rather than 

socialization agencies. Since most of the variation in adult 

occupations and incomes can be explained by personality and 

luck rather than education, the exoectation that chan~~ing the 

schools will reduce inequality by equalizing economic differ­

ences is "fantasy". A more realistic strategy is, according 

to Jencks, "to make the system less competitive by reducing 

the benefits that derive from success and the costs paid .for 

failure". Jencks thinks this could be accomplished if the 

school was to become more like what he says it is, a family 

rather than a factory. 

The Jencks plan for educational reform attempts to 

give the school more autonomy by making it more closely equiv­

alent to the American family. Conceptualizing the school as 
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nuclear fnmily, Jencks argues that the school, unlike the 

factory, is relatively separate and independent of its socio­

economic surroundings. In making this argument Jencks fails 

to adequately consider counter interpretations based upon the 

thesis th~t the nuclear family, like both the school and 

factory, has become a 'service station' molded to the contours 

of capitalism in its corporate form. Thus, children taught 

in schools modelled upon today's nuclear family are no less 

•products' ready for service in the corporate order than is 

the case when schools are patterned after today's factory. 

In brief, the Jencks proposal for educational reform succeeds 

in moving schools away from functioning as he says they do, 

legitimating inequality by measuring and.labelling, towards 

recreating inequality by passing on ideology that ser\/es to 

help reproduce the current socio-economic system. 

The emphasis of the Jencks argument, then, is that it 

is more important to eliminate inequality within groups rather 

than differences between groups in order to eliminate dis­

satisfactions. Accidents of personality and luck which help 

the elite upper class pass on privileged family position to a 

new generation can simply be translated as the unoff ic:ial (not 

public) policy of an enlightened social order. Thus, as with 

the nuclear family, the school, made increasingly autonomous 

(separate) from other societal institutions via the Jencks 

argument, encourages students to make the personal political 

only within the confines of the existent social system. In 



- 251 -

this way, the powerful and privileged position of the extreme 

group that Jencks ignores, the very wealthy, is solidified 

within the-arrangements of the current socio~economic system. 

Similarly, the positions of the less-privileged middle and 

lower classes can also be solidified, and their members en­

couraged to try harder. This extra effort can then be trans­

lated to mean more schoolingc 

Schooling, as reformed by the pluralistic analysis 

of Jencks, becomes education that will train students to adj_ust 

to and acceot their position within prevailing socio-economic 

arrangements. Jencks emphasizes the fact that financing a 

school playground {as well as making other educational ex­

penditures) may not help students learn to read or gain a more 

plush job at ;:i higher income, but it may ':have a considerable 

effect on the students' chances of having a good time during 

recess when they are 8 11 • The Jencks strategy of school reform 

that attempts to guarantee a "good time" for all is education 

which stresses training in ambition and persistence liberally 

mixed, a la Clark, with instructions on tolerance. The result 

of this strategy should guarantee a supply of subservient and 

happy workers "educated" to undertake the variety of jobs 

necessary to maintain and recreate the demands of the current 

corporate capitalism. It is a strategy that should give comfort 

and bring increased wealth to those very rich capitalists who, 

ignored by Jencks, are most often responsible for creating 

these demands. The members of this elite have lcng believed 
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that school should be little more than a !'gocd time" Eixtension 

of the family--that the most importB.nt thi.ngs are usually 

learned not in classrooms, but by interacting with the members 

of one's own class in the drawing rooms and board rooms of 

family corporations. 

The Jencks infatuation with. the family model of the 

school turns education into a reflection of his pluralism. 

One logical outcome of the Jencks argument might be to help 

shift social policy from the view that Americans do not know 

how to control incomes to the position that incomes are uncon­

trollable. Thus, the Jencks pluralism, like that of Clark and 

Hiesman, emphasizes the individualistic competition of all 

'we's' and 'they's' for a greater share of scarce resources 

(e.g., larger individual incomes), without an adequate analysis 

and little questioning of the social system within which this 

competition takes place. In assuming a problem of disconnected­

ness between the personal and the political, Jencks' pluralistic 

view of the American power structure, again like the views of 

Clark and Rissman, becomes a mechanism of self-service which 

posits a pluralistic answer. The answer focuses upon th~ 

legitimation and maintenance of the existing socio-economic 

system by an increasingly autonomous educational institution 

which does not disturb the dominant position of the present 

elite. Chapter Two, then, presents the education-as-autonomous 

argument of Clark, Rissman, and Jencks as being both in contrast 

with, and demonstrating the historical continuity of, Chapter 
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One's description and analysis of the dependency of higher 

education in relation to prevailing socio-economic arrangements. 

Pluralism and the Development of an "Objective" Sociology in 
· the United States: The Influence of Max Weber 

Chapter Three attempts to place the pluralism of the 

education-as-autonomous theorists within the developmental 

tradition of American sociology as an objective science. A 

central theme of pluralistic doctrine is the notion that con-

flicting opinions are not only to be tolerated, but even 

~elcomed by decision-makers. This toleration has been the 

ideological foundation of American socio-economic arrangements 

during the socio-historical transformation from laisse3z-faire 

to corporate capitalism. It has also been, from the inception, 

an important part of the ideological foundation of Ame3rican 

sociology. Chapter Three presents the argument that the 

development of this foundation has been built more on a re-

jection of, rather than agreement with, the science introduced 

by the first American sociologists--Sumner,Giddings, Small and 
~ 

Ward. In brief, the popularity of many arguments from today's 

most prominent American sociologists {for example, thE3 education­

as-autonomous thesis of Clark, Rissman, and Jencks) is a debt 

for the most part owed to a sociology originating in Germany--

in particular, the work of Max Weber. 

The political-economic structures of Weber's Germany 

and Ward's America were somewhat similar. In both places the 

transition from laissez-faire to corporate capitalism contributed 
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to, and wns accomplished during, a period (c. 1865-1900) of 

severe economic disturbances. Depressed economies in both 

countries led frustratod German and American workers, many of 

whom could not find employment, to an angry search for solutions 

to increasingly frequent economic crises~ Thus, the supposedly 

less democratic rule of an "Imperial Chancellor"'} lik13 the 

supposedly more democratic legislation of a cor1gress 13lected 

by the people, became attempts to protect the self-interests 

of a few individuals by legitimizing the business concerns of 

corporate groups. Both Ward, along with his contemporaries 

in the United States, and Weber developed sociologies of 

tolerance that encouraged the apparent pluralism of a democratic 

capitalism; sociologies conducive to the maintenance, and 

efficient management, of prevailing socio-economic arrangements. 

Ward, however, was less inclined than Weber to hide the value 

bias of his sociology. 

Ward's sociology proposed to unite science with reform. 

According to Ward, the evolution of the social system was as 

11 natural 11 as the socialization process by which individuals 

learn to control newly-found emotions for the benefit of the 

group. Just as individuals could evolve (be socialized) so 

as to fit into groups, the evolutionary social forces making 

socio-economic arrangements less individualistic and more 

corporate could be controlled by intelligent planning. For 

Ward, intelligent planning meant Sociocracy--government relying 

upon the application of 11 a widespread acquaintance with the 
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principles of sociology". 

Ward's explicit emphasis upon the importance of govern­

ment by sociological principles in bringing about social roform 

was echoed by his contemporaries. Thus, Small's 0 eff1active 

policy of rational sociability" ("social sanity") ref1ereed by 

the sociologist is Giddings' wish for a scientific sociology 

promoting "rational-ethical consciousness" and Sumner's call 

for the "scientific administration" of society. This adminis­

t r at i o n '-~' o u 1 d c on t r o 1 u n s c i e n t i f i c " s o c i a 1 a g i t at o r s " ( s o c i a 1-

i st s, anarchists, and other 11 cynic3 11 ) who contributed to the 

"proletarian madness". The result would be gradual reform 

which would not disturb the natural evolution of a socio­

economic system dominated by Sumner's "few great capitalists" 

who are the initiators of reform, Giddings' "superior few" 

LJho possess rational-ethical consciousness, Small's monopoly 

capitalists who are "the pioneers of a better era", and lJard 1 s 

wealthy who exemplify the fact that "possession of property, 

and enjoyment are, in the nature of things, bound up together." 

The first American sociologists, then, those who were to govern 

by applying sociological principles, attempted to blend their 

scientific facts with prevailing social values in order to 

promote gradual change. They became an interest group, value 

partisans with an ever-increasing interest in the benefits they 

might receive for increasing the profits of a wealthy few by 

promoting a pluralistic ideology important in sustaining the 

emergent corporate arrangements of American capitalism. 
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Weber,like the first American sociologists, also de­

veloped a sociology providing pluralistic ideological support 

for corporate capitalism. However, his support is based upon 

a science which appears to be more value-neutral than the 

sociologies of the early Americans. Weber attempts to neutral~ 

ize his sociology by maintaining a distinction between the 

socio-economic policy of politics and the objective require­

ments of science. Weber's science characterizes the soci­

ologist as being receptive to all the dat~no matter how 

conflicting, in the interest of objective analysis. This 

apparent neutrality is commensurate with a tolerance for con-· 

flicting opinions usually thought to be characteristic of the 

supposed pluralism of American democracy. This apparent 

neutrality also provides scientific respectability to a 

sociology harmonious with, and subservient to, the socio­

economic arrangements of a corporate capitalism that 13merged 

in Germany during the rule of Chancellor Otto von Bismarck. 

Bismarck's bureaucratic administration in support of 

a capitalism made synonymous with allegiance to the Fatherland 

is the same combination of factors that characterizes and 

constitutes the central focus of Weber's sociology. Bismarck 

initiated socio-economic reforms endorsing limited incorpora­

tion and trade combinations favorable to the development of 

capitalism in its new corporate form. These reforms joined 

the interests of the more liberal professional and middle 

classes into which Weber was born and the more conservative 

upper-class Junkers lJith the interests of German workers. 
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Bismarck designed his reform policy so as to retain the image 

or appearance of a democratic and objective (bureaucratic) 

plL1rali.sm, whiJ.e maintaining the rRality of his autocratic 

rule. Later, one of Bismarck's successors, Theobald van 

Bethmann-Hollweg, exercised this Hobjectivon conscience t..rhich 

characterized German leadership to make Bismarck's "blood and 

iron" promise of 1862 the reality of World War I and military 

rule. 

Bethmann, like his predecessors, was searching for 

"World Policy" that would provide an outlet for the over-

production of a rapidly maturing industrial capitalism. His 

career as a civil servant exemplifies the "objective":, bureau-

cratic-statesman that Weber's sociology idealizes. The 

violence and destruction which resulted from Bethmann 1 s attempt 

to conscientiously maintain efficient socio-economic organization 

that was value-neutral is herein viewed as nothing more nor less 

than Weber's endeavor to transfer the supposed objectivity of 

his science to bureaucracy. In brief, Weber's sociology be-

comes an attempt to link the social organization of bureaucracy 

with the socio-economic arrangements of a nationalistic cor-
' 

porate capitalism, an attempt to make capitalism as value-

neutral as Weber believed bureaucracy to be. For Weber, then, 

capitalism becomes equated with, interchangeable with, bureaucracy. 

This equation is made possible by Weber's scientific 

view of the relationship between what "is 11 ("existential kno•.Jl-

edge") and what "should be 11 ("normative knowledge") .. This 
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division of knowledge in turn forms the basis for Weber's 

distinction bettJeen social science ("the analysis of facts") 

and social policy ("statement cf ideals"). Weber proceeds 

from this distinction to create a schizophrenic sociology that 

enables h{ssociologists to act in superman/wonderwoman fashion. 

In their attempts to transcend the biased reality of ordinary 

individuals, Weber's sociologists are capable of keeping 

separate, yet moving between, their two worlds of scientific 

and political (citizen) selves. Ironically, it is precisely 

the movement between these two worlds, a· separation Weber made 

with the intention of eliminating bias, which accounts for the 

persistent capitalistic value bias that characterizes his 

sociology. 

The scientific schizophrenia that allows Weber to dis­

tinguish between and separate objective knowledge from emotional 

action as he moves between his scientist and citizen worlds 

also facilitates further divisions of reality. Among these 

divisions is a separation of the economic from the political. 

This dichotomy permits Lleber in defining power to make a further 

distinction between voluntary agreement and authoritative 

imposition. It is this split which in turn forms the basis 

for Weber's distinction between interest groups, the primary 

focus of his economic sociology, and types of authority, the 

major concern of his political sociology. The result of this 

bifurcation of reality is that ~eber develops a pluralistic 

analysis which obscures the interrelationships between the 
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agreements of interest groups and the imposition of authorities. 

In short, Weber locates power not in the economic relations of 

class, but in the political relations of bureaucracy. 

Thus, addressing himself to German reconstruction 

following World War I, Weber contends that one of the main tasks 

of democracy is to break the "destructive political influBnce" 

of the "lords of heavy industry 11 , while at the same time he 

argues that ".~ . .£~rnomi8allyr their leadership is not only in­

dispensable, but becomes more so than ever ~' when our whole 

economy and all its industrial enterprises will have to be 

organized anew." Using this separation of political from 

economic matters, Weber continues his "pluralistic" and "ob­

jective" defense of a "pluralistic" and 11 objective" capitalism 

by arguing that the development of a workable socialism must 

wait upon the capitalism of a refined state bureaucracy. This 

bureaucracy would hold out to the industrial lords "their 

necessary premium--profits--without, however, allowing this 

to go to their heads." 

Weber's bureaucracy/capitalism which controls the heads 

of heavy industry lords also routinizes (adjusts) the charisma 

of controlling political leaders to fit prevailing socio-economic 

conditions. Weber's pluralistic sociology contains "constella­

tions of interest'' which include charismatic leaders who are, 

like superhuman sociologists, capable of pacifying passion in 

a professional manner. The schizophrenia which permits Weber 

to so decisively separate emotional action from objective 

knowledge obscures the actualities of the social world it 
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attempts to describe and analyze with confusing appearances-­

bureaucracy appears to be equatable with capitalism, manager 

with worker, people with offices, power with politics, political 

leadership with change~ In short, it is this schizophrenia 

that allows Weberts sociology, when compared to the sociologies 

of Ward and the other early Americans, to appear to be a less 

value-partisan and more "obj8ctive" justification of prevailing 

socio-economic arrangements. 

F or mo de r n s o c i al s c i e n t i s ts th i s a pp are n t l y 1'1 ob j e c ti v e n 

sociology capable of separating values from facts, the political 

economy from science, has been most appealing. It becomes even 

more appealing when combined with Weber's bureaucracy-equals­

capitalism analysis which gives considerable impetus to a trend 

he bemoaned--namely, the increasingly narrow range of choices 

open to most individuals as capitalism matures. Such analysis 

makes it easier for modern sociologists to take a "factual" 

view of the dominant socio-economic arrangements of their day 

that is in harmony with Weber's description of German capitalism 

in 1900 as 11 the fate of his time". In developing this view, 

they may be able to gain a measure of security for themselves 

by reproducing the curious paradox which makes it appear that 

Weber's sociology mourns the decline and replacement of the 

cultivated and well-rounded individual by the technician, while 

it actually encourages a role of growing dominance for the 

specialized expert--a 11 professional 11 • 
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Sociological Professionalism in the Service of 
Corporate Capitalism: Max Weber's Legacy 

Chapter Four attempts to provide an overview of today's 

sociological professionalism that is Max Weber 1 3 legacy. The 

education-as-autonomous thesis--considered as an example of 

current sociological theory--is related to an examination of 

current professional practice in two settings, the professional 

association and the university. This examination clearly 

indicates the importance of Weber!s conception of scholarly 

objectivity as the central norm governing professional practice. 

Adherence to the objectivity norm is of primary importance in 

giving rise to the view among many sociologists that sociology 

as "an attempt to understand" cannot be a practice. This con-

ception of sociology has helped promote itself to become what 

Martin Nicolaus cails "the official view of the socia1 scene"--

a view that encourages university professors to serve and 

protect elite interests, interests they recognize as becoming 

increasingly their own. Professional commitment and 

responsibility have come to mean participation in the develop-

ment of Weber's "objective" science and this participation 

continues to maintain the Clark-Riesman-Jencks myth that 

universities and professional associations are objective, 

value-neutral and, therefore, apolitical. 

The responsss of modern social scientists to the 1960 1 s 

disruptive disturbances on campus and in their own professional 

associations offer a clear picture of the normative de:finitions 
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which comprise the professional ethic governing the pI·actice 

of "objective" science among today's professors. The first 

and most basic tenet of this professionalism is an emphasis 

upon scholarly objectivity uncontaminated by political action. 

The arrest of Louis Kampf at the annual meeting of the! Modern 

Language Association in 1968 is a clear indication that one 

violates professional expectations when unable to keep pro­

fessional activity differentiated from political acti\fity, 

scholarly self separate from citizen self. This premier norm, 

"objectivity", calls forth two closely-related normative be­

liefs, autonomy and pluralism, which make the professional 

ethic complete. 

Thus, the case for analytic objectivity can be made 

more easily if one's research can be shown to be autonomous 

from prevailing socio-economic arrangements. The great majority 

of individual scientists, like the American Sociological 

Association and similar organizations, receive a large pro­

portion of their budgets from the corporation and goVE3rnment 

contracts they service. The content of a few of their arguments-­

for example, the Clark-Rissman-Jencks education-as-autonomous 

thesis--permits a statement of supposed autonomy. However, in 

most cases argument content does not focus directly on the 

issue of research autonomy and consequently, cannot offer the 

hope of dismissing questions concerning the interrelationships 

between research findings and the sources of research financing. 

In these cases, an attempt is often made to make "obj1ectivity 11 

credible by issuin~ statements which disclaim the servility 
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of the research µroject in contributing to the support and 

maintenance of prevailing socio-economic arrangements. 

These disclaimers usually contain, almost as a matter 

of routine, an appeal to pluralism, the third element of the 

professional ethic. Favoritism and/or elitism is denied and 

t he s u i=l p o s e d 11 o b j e c t i v i t y " a n d '1 a u t o n o my 11 c f r e s e a r c h f i n d i n g s 

reaffirmed by declaring them to be, if not irrelevant to the 

concerns of the moment, of possible val1JE to a variety of con­

cerned parties (interest groups). Thus, a former Research 

Director of the American Council on Education (ACE)--a board 

of well-known educators to whom the professional associations 

often leave the task of determining their position on con­

troversial issues--believes in a benign pluralism thaL will 

guide the usage of ACE survey information valuable in con­

structing "protest-prone" student profiles. This information 

might be used by college admissions officers not only to ex­

clude certain activist students, but possibly, nto admit more 

protest-prone students, or employed by student activists as a 

basis for advocating changes in admissions policies on other 

grounds". In short, it is this kind of pluralistic argument 

which reinforces professional emphasis upon a supposedly 

"objective" understanding that is not thought to be partisan 

practice. 

This view of sociology as non-partisan understanding 

which is not a practice is a reformulation of Weber's "objective" 

sociology. It is the same view that supports the Clark-Riesman-
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Jencks advocacy of mere autonomy for professional social 

scientists whose expertise enables them to separate themselves 

from the prevailing socio-economic system in order to offer 

an nobjr~ctive 11 and value-neutral understanding. This under­

standing constitutes the problem-solving properties of an 

"unbiased" science. Professional scientist-educators., working 

in colleges and universities which supposedly stand apart 

from the value-relevance and bias of the present socio-economic 

order, use this science to plan the new order by revising the 

old. Thus, professionals with specialized expertise create 

an ever-widening gulf between themselves and non-experts, pro­

moting a professional ideology which suggests that autonomy 

tied ever more closely with objectivity equals the "progress" 

of a meritocratic system. The education-as-autonomous theorists 

argue tha.t the "meritocratic competition" encouraged by this 

progress can, to return to a Jencks-Riesman phrase, "keep the 

system as a whole expanding". In short, the Clark-Rissman­

Jencks analysis of higher education as autonomous, like the 

objectivity of Weber's scientific understanding of social 

reality, helps create the organizational context within which 

professionalism is made compatible with the exigencies of a 

university bureaucracy dependent upon the maintenance of pre­

vailing socio-economic arrangements. 

University scientist-educators have become very skilled 

at manipulating the professional norm of objectivity and the 

educational thesis of autonomy, making them mutually supportive. 
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Such manipulation can be viewed as an attempt on the part of 

many professors, an attempt supportive of the interests of 

their employer-trustees, to maintain dominance over students. 

It is the argument of this fourth chapter that the supposed 

professional responsibility involved in attempting to exercise 

this dominance is being transformed into, and should more 

properly be viewed as, professional irresponsibility. 

Professional irresponsibility is well-illustrated by 

the way in which most professors learn to manipulate potRntial 

conflict between the ties of academic community as opposed to 

the requirements of bureaucracy and the obligations of teaching 

versus those of research. SumMarized, the point is that this 

manipulation succeeds both in maintaining potential conflict 

between the supposed bureaucracy-community and teaching-research 

dichotomies, while at the same time bringing about a limited 

merger which makes the divisions created by these apparent 

dichotomies somewhat illusory. Success in dominating students, 

then, becomes dependent upon professorial switching between, 

in order to maintain the illusion of potential conflict between, 

the requirements of bureaucratic and professional reference 

groups. Thus, as the consultant/grantsman professors become 

more objective and autonomous, more skilled at fusing technical 

and managerial roles, they tie their own interests ever more 

closely to those of their wealthy employer-trustees. In brief, 

the daily activities of most professors make the survival and 

growth of colleges and universities increasingly dependent 
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upon preserving, fundamentally unchanged, the institutional 

arrangements of the current socio-economic system. 

To summarize, today's sociological professionalism 

supportE; "a technology of social tinkering" that help~' legi ti­

mate the development of corporations on an international scale. 

It is a professionalism encouraging social scientists to shift 

responsibility for "social problems" from particular socio­

economic arrangements dominated by their employers, a few 

wealthy and powerful corporate capitalists, to the failings 

of particular individuals and a not-so-specific social organ­

ization known as "society". A professionalism that fosters 

a science in which problems are not attributed to the basic 

structure of elite domination, but rather to an inadequate 

working of the system. It is this professionalism that helps 

give rise to the general framework of the end-of-ideology 

social theory within which more specific arguments (e.g.,the 

education-as-autonomous thesis) are developed. A professional­

ism that fosters a science of social domination in which the 

professionals' own scientific theories increase their non­

responsibility for the social effects of their research. A 

professionalism that makes the "objective" and "autonomous" 

expert ever more irresponsible and impotent, as the knowledge 

industry becomes more dependent upon, and centralized in, a 

few giant corporations. To act in a professionally responsible 

manner, then, involves a professional commitment which has come 

to mean service to, maintenance of, the socio-economic arrange­

ments of today's corporate capitalism. 
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Relevance To Modern Sociology 

Lester Ll8rd's commitment to the idea that the social 

scientist should use science to help repair and thus, sustain, 

these prevailing socio-economic arrangements is echoed today 

by Marv i n B • S u s s man an d hi s f o 11 ot.1 e r s • They adv o c ate an 

"action" sociology. Sussman stresses the usefulness of sociology 

as a 11 policy science" and urges sociologists to apply their 

disciplined knowledge in their new role as professional con­

sultants. He argues that this role has been enhanced by "the 

closing of the gap between the discovery of knowledge and its 

application outside of academia •• Llhen the social order 

breaks down, action is required immediately; it cannot wait 

for the findings of research." 1 Thus, sociologist consultants, 

like the army medic and the social worker, answer the call of 

those who dominate the socio-economic order by using whatever 

expertise they possess to patch up the ailing social structure. 

This liberal reformism is critically dismissed by 

spokesmen for a more "radical" sociology. Steven E. 0E3utsch, 

one of the leading figures among the radical writers, begins 

his criticism by noting that action sociology, like all American 

sociology, has not been free of theoretical biases arising from 

11 an ideology of liberal conservatism 11 •
2 In disposing of 

action sociology as not being radical enough, Deutsch contends 

that action analyses have not challenged the existing structure 

of power: "The action sociology of recent years has bE~en an 

engaged sociology, but it has clearly not been revolutionary. 113 
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With the hope of building a revolutionary science by returning 

sociology to its proper role--research, Deutsch offers the 

following comments: 

The initial perspective might be a radical 
structural position in contradistinction to 
the traditional liberal reformist position. 
A structural account of American society will 
not only identify low income persons, but will 
make poverty amidst affluence understandable; 
it will not only identify the magnitude of the 
military establishment, but it will permit a 
logical interpretation of the linkages between 
the economic and political apparatus. The poor 
in America are seen, then, not only as a soci­
ologically interesting specimen, but as the 
product of a particular kind of social structure. 
In fact, a structural analysis of poverty really 
tells the sociologist more about the affluent 
2nd the total society than it does about those 
who are poor. 4 

One could agree with much of what Deutsch says and 

still want to ask why the radical sociologist must study the 

rich indirectly by studying the poor directly? Maybe it is a 

good methodological tactic, superior to a structural analysis 

focusing on wealth? Or maybe radical sociology, at least 

Deutsch's brand, is simply "old wine in a new bottle 11 ? 11 If 

sociology has potentially much to contribute and has accumulated 

5 a considenable debt due to its failure to provide thus f~r", 

as Deutsch reasons, one might consider how much credit would 

be gained, and with which creditors, through the use of his 

radical perspective •. For Deutsch seems to reaffirm Sussman 1 s 

contention that the scientist consultant has ''an unprecedented 

responsibility. • to influence change in social institutions 

and policies. 1'
6 This responsibility encourages the sociologist 
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consultant to act as a "tool" (Sussman's terminology) for 

those privileged and powerful interests concerned with main-

tain.ing existent sosio-E:conomic arrangements. In bri£!f, 

Deutsch's radicalism, like the action sociology of Sussman, 

appears to reinforce, rather than attempting to disclose and/ 

or redistribute, the power of the elite; it offers little hope 

that scientists might obtain a measure of autonomy by freeing 

their professional practice from the domination of the wealthy, 

corporate capitalists. 

Action, radical, and other varieties of the new soci-

ologist, with the support of their academic institutions, are 

often rather willing to accept this domination. For if these 

professors become successful in their new role of creating 

and implementing social policy--sslling corporate capitalism--

the economic and prestige pay-offs are big. In short, the 

aspiring instructor need not become the RAND Corporation's 

expert on Vietnam or the new Secretary of State in order to 

profit by helping to protect American capitalism at home and 

abroad; 7 instead, the professor need only become proficient 

in playing "the university game". 

Success in playing this game not only contributes to, 

but also depends upon, the future growth of a science triangle 

involving big business-government-education. According to 

James Ridgeway, who supplies documentation of how big business 

and the defense department dominate higher education, the money 

flows out of industry and/or government to the university where 
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someone "hatches a utilitarian idea" tJhich can be sold to a 

company that either makes a product or designs a test.. "The 

object of the university game, then, is to control any two 

legs of the triangle, for by doing so, the university professor 

can establish the beginnings of power. 08 

The research money largely responsible for determining 

professorial power is often awarded through a project institute. 

Sometimes professors are employed by a university affiliated 

with a nonprofit, applied research institute; 9 in other cases 

faculty members must use their consultant/grantsman expertise 

to found and/or direct project institutes that become devoted 

to pursuing their personal research interests. In each instance 

this professorial entrepreneurship usually proves to be 

financially beneficial to both the institute and the professor's 

university. For example, two institutes located in Washington 

D.C., the Human R8sources Research Office (HumRRD) and the 

Center for Research in Social Systems (CRESS), have attracted 

large sums of money to the universities with which they are 

affiliated by proving their invaluability to the defense de­

partment's study and practice of psychological warfare. 

CRESS used to be known as the Special Operations 

Research Office (SORO) until the bad publicity from its 

abortive "Project Camelot" made a name change advisablB.lO 

CRESS opE)rates a head office in Washington, turning over some 

250,000 of a $3 million annual budget (1968) to American 

University in return for that institution's services in managing 
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the affairs of its world-wide offices. The relationship between 

CRESS and American is a warm one and CRESS staff, while not 

jointly appointed to the university faculty, receive such faculty 

benefits as health care, membership in the eating club and 

free tuition. HumRRO employees, some of whom hold joint 

appointments as faculty members, have also been cordially re­

ceived by their host university, George Washington. As in the 

CRESS-American alliance, the university is payed a like portion 

of a similar yEarly budget as a fee for managing HumRRD 1 s 

activities. These activities have included research and 

teaching in armor, infantry, air defense, aviation, and recruit 

training with special emphasis on the learning of native 

language and customs. Dr. Lloyd Elliott, George Washington 

president, has spoken his hope that the intelligence yielded 

and required by this instruction--carried on in seven operating 

offices around the country--will provide more joint projects 

involving HumRRO staff and university faculty and graduate 

students. 11 

Not all universities are favored by the defense de­

partment with the kind of financial encouragement that has 

helped make President Elliott such an eager recipient; often, 

professors find it necessary to make the research climate at 

their school more hospitable by founding their own project 

institutes. For example, sociologists Paul Lazarsfeld and 

Robert K. Marton became pioneers in the project business by 

establishing and operating the Bureau of Applied Social Research 
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t C l b . u . . ' 12 a o urn ia nivers1Ly. For the last quarter of a century 

the Bureau has fulfilled the promise of higher education in 

service to the nation first envisioned by Witherspoon, 

Jefferson, and Rush nearly two hundred years ago. While much 

of its scientific work has been financed by the federal govern-

ment, several of its most profitable "spin-offs" have involved 

the so-called "private sector 11 •
13 Bureau employees in their 

role as scientist-consultants act as liaisons, providing 

scientist-administrators such as Lazarsfeld and Merton with 

valuable contacts that help link them and their university 

to the government and/or private industry (the university game). 

The work of Columbia professor, William N. McPhee, on behalf 

of the Bureau offers an excellent illustration. 

McPhee was sent by the Bureau as a consultant to 

Simulmatics Corporation. His sound advice concerning education 

games, designed by a group of professors at John Hopkins headed 

by well-known sociologist James Coleman, 14 led to his appoint-

ment as a vice-president and director of Simulmatics. By 

helping Coleman--also a vice-president and director--and his 

colleagues market their product through Simulmatics, McP~ee 

not only put Columbia in further touch with important social 

scientists from another well-financed university, but he also 

put the Bureau within reach of a portion of the government 

funds channelled through Simulmatics. Most of this money, over 

$700,000 in defense contracts in 1967, comes from the Pentagon's 

Advanced Research Projects Agency. It has been used mainly to 



- 273 -

pursue the special interest in political propaganda--an interest 

quickly converted into active involvement in the Vietnam War--

o f t h e rn a j o r s h a r e h o 1 de r o f S i m u l m a t i c s s t o c k , ~1I T p o .l i t i c a 1 

science professor, Sola Pool. According to Ridgeway, 11 Sirnul-

matics looks like nothing more than a dummy corporation through 

which Pool runs his outside Defense work"; flying graduate 

students and professors from major universities to its villa 

in Saigon to interview Vietcong defectors and prisoners, and 

to sample the wartime opinions of other groups among the South 

Vietnamese, Pool's corporation spent most of its government 

research grants attempting to help the Pentagon develop a 

V. t . f. t. 15 
ie narn pac1 ica ion program. 

The way in which the federal government financed Pool, 

Coleman and their associates, and thereby gained the coopera-

tion and intimate involvement of McPhee and the Bureau for 

Applied Research with Simulmatics, vividly emphasizes the 

fact that the research activity of the most financially 

successful and well-known university scientists is big business. 

In the words of Carnegie, who viewed consolidated scientific 

enterprise as having the same advantages over isolated research 

as the department store had over the shopkeeper, "the bigger 

system grows bigger men and it is by the big men that the 

standard of the race is raised •• . . Dealing with petty 

affairs tends to make small men; dealing with larger affairs 

16 broadens and strengthens character." 

~hile McPhee and the Columbia University Bureau help 
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Pool and Coleman deal with large affairs bearing relsvance to 

battlefields far from home, sociologists such as Noel Day and 

Daniel P. r~oynihan broaden and strengthen their characters by 

applying their scientific knowledge to large problems on the 

domestic front. While the talents of McPhee and Coleman were 

being Pooled in an attempt to educate/pacify the Vietnamese, 

Day and Moynihan were attempting to do the same with blacks 

in Roxburyf a Boston slum. 

Day was part of a "core group" of people employed by 

the Organization for Social and Technical Innovation (OSTI), 

headquartered in Cambridge, Massachusetts. DSTI, started by 

Donald Schon with the financial backing of his former employer--

the oldest "profit-making" research institute in the U.S .. --

17 A.O. Little & Company, agreed to act as advisor to a Roxbury 

community development corporation organized by Day known as 

Circle Associates. With the aid of OST! and A.O. Little, Day 

hoped that Circle Associates could build a venture capital 

fund of about $500,000 that would permit blacks to buy back 

Roxbury from white companies located either in or near their 

community. This collection and centralization of capita~ would, 

in Day's view, successfully change Roxbury 1 s economic base; 

community people would be put to work through Circle initiative 

in starting small loan companies, supermarkets and various 

manufacturing concerns, and in securing contracts offering 

maintenance, vending and catering services to existin~1 factories. 

Once the economic base was altered, once the Roxbury blacks 
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were educated/pacified to reflect Day's idea of community, then 

the organization that Day and OSTI-Little had created and sot 

in motion would be turned over to the people of Roxbury. In 

brief, Day and his associates would, in their scientific wisdom, 

attempt to do for Roxbury blacks what they could not do for 

themselves--adjust to, fit into, prevailing socio-economic 

18 arrangements. 

Moynihan's work, like that of Day, also protected these 

arrangements in Roxbury. Less willing than Day to reorganize 

Roxbury blacks, Moynihan was content simply to study them. 

In 1968, Moynihan who, between appointments to government 

offices in the Johnson and Nixon admir1istrations, was directing 

the Joint Center for Urban Studies, found his budget greatly 

enlarged by Ford Foundation grants. At a press conference 

announcing two $3 million awards for urban studies made to 

Harvard and MIT, he clearly delineated the limits of Center 

responsibility to the people whom the Ford money would enable 

the Center to study. Supported by Harvard and MIT presidents, 

Nathan M. Pusey and Howard Johnson, Moynihan suggested that 

the new funds be used to accumulate more knowledge about urban 

problems so that these problems could eventually be solved. 

A black man in the audience questioned the necessity for further 

study, noting that the problems were really rather simple; they 

involved providing an opportunity for adequately-paid employ­

ment that would enable a family to eat and have a decent place 

to live, and a chance for children to get a fair education. A 



- 276 

reporter then asked why Harvard and MIT, rather than using 

the grant money to establish chairs in urban studies, could not 

turn it over, say, to the people of Roxbury who would reorganize 

their community to solve their own problems. The answer: 

'Because the Ford Foundation gave it to us, 
I guess,' Moynihan said, ibecause we can use 
it, and we're here. And our activities-­
the function of universities is to study and 
teach. It was given for that purpose and I 
think we're happy to receive it for that 
purpose.' He added, 'l.Je should not like to 
suggest that we are anything but immensely 
grateful to the Ford Foundation, but, sir, 
quite, really, you know, would you say, you 
can rephrase your question and ask why do 
you spend money on cancer research when you 
could give money to people who had cancer? 
I mean, we are saying--and I think you would 
miss the intellectual climate of these two 
universities at this point--we are saying 
that we don't think the answers to these 
questions are adequately kn mm, and we don 1 t 
think that until they are &dequately known, 
you are going to be able to do much about 
them, and that happens to be the business of 
the universities, that and training people 
to work in these things; that's our thing, 
and with this grant we're going to do more 
of it.' 19 

In sum, the thing that the Moynihans, Days, and thousands 

of other consultant/grantsman professors are doing is support-

ing and protecting the socio-economic arrangements by which 

they continue to profit. Elite largesse dispensed through 

private foundations and governmental departments has enabled 

university professors to afford the luxury of dismissing, often 

completely ignoring, large groups of people in less privileged 

circumstances. Thus, the most successful professor-entrepre-

neurs frequently use elite wealth to dismiss--and on occasion, 

to neutralize--not only the most sizeable group within the 
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academic community, the undergraduate students, but also, as 

in the Moynihan case, entire communities of people who exist 

outside of the university. In so doing, these professors offer 

their wealthy benefactors an excellent return on their research 

dollars. 
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institutions that would permit one to make a distinction 
between private and public has long since been repressed 
and negated. For an excellent presentation of this point 
of view see Herbert Marcuse, One-Dimensional Man (Boston: 
Beacon Press, 1964). 

14. Coleman has also worked for Columbia's Bureau of Applied 
Social Research as a research associate from 1953 to 1955. 
A joint author with S.M. Lipset and f-lartin A. TroL.1 of 
~n Democracz (Glencoe, Illinois: Free Press, 1956), he 
is best known for directing a study involving a number of 
social scientists, usually referred to as the Coleman Report, 
entitled The Quali t' of Educational Do ortuni St (hlashington: 
U.S. Government Printing Office, 1966 • 

15. See Ridgeway, Closed Corporation, pp. 54-57, p. 56 for 
the quote. This author, while a graduate student at the 
University of Hawaii, was offered the opportunity to apply 
for an interviewing job in Vietnam that was similar to those 
described by Ridgeway. Employment of this kind was readily 
available to a large percentage of the social scientists in 
Honolulu at this time, 1965-1967. 

16. Howard S. Miller, Dollars for Research: Science and Its 
Patr£_2s in Nineteenth-Century America (Seattle: University 
of washington Press, 1970), p. 178. 

17. A.O. Little, Inc. was founded in Boston in 1886. The term 
"profit-makingn is used simply to emphasize the fact that 
this company was designed to make money, to survive 
economically, by selling its professional research s~rvices 
to industry. Donald Schon--after resigning from his 
government position as director of the Institute for Applied 
Technology at the Bureau of Stnndards--not only talked 
A.O. Little into working with OSTI on joint projects such 
as the one with Day's Circle Associates, but he also 
persuaded his former employer to loan him $150,000 to help 
OSTI get started. Fo~ more on Schon, see Ridgeway, 
pp. 68-70. 

18. For a similar interpretation upon which this author draws, 
see Ridgeway, Closed Corporation, pp. 70-72. The re­
organization process proposed by Day and the anticipated 
outcome of his project could be described as a sort of 
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18. continued. 
"Love It or Leave It" approach. Such an approach has been 
wall-articulated by ttrnstitution-Formation 11 socio1ogists, 
Etzkowitz and Schaflander (see note 6): "Therefore, it 
seemed very clear that it was up to us--because WE~ have 
the knowledge and training--to propose new solutions. We 
could say, as did the CID organizers, 'This is the idea 
that we think is right. This is the program; we 1 re going 
to come in as whites on a fifty-fifty basis. If you don't 
likE~ itt DK!! If you do like it, come on and join us. 111 

(p. 404) 

19. Ibic~., p .. 171. Ridgeway continues, "Shortly after announce­
ment of the Ford grants, a neighborhood group in Roxbury 
met, and showing simple good sense, voted to stay clear 
of any professor connected with the Joint Center.'1 Research 
partnerships, like the Harvard-MIT management of the Joint 
Center, havG becoMe standard operating procedure for today's 
research institutions. This pattern of corporate planning, 
in which the individual scientist representing a single 
organization has been replaced by a research team supported 
by an association of organizations, has long been favored 
by the National Science Foundation. For more on this, with 
a special focus on universities, see Harold Orlans, 
Contractinq For Atoms (Washington: The Brookings Institution, 
196iJ-;~--Chapter IV, "Big Science and the Universities," 
pp .. 49-70. 

Moynihan has recently returned to Harvard after two 
years as U.S. Ambassador to India. In the March 1975 issue 
of fgmmentarr Moynihan says that Americans should cease 
"to apologize for an imperfect domocracy" and go on the 
offensive as 11 the new society's loyal opposition", urging 
the developing countries of the Third World to find 
democracy's equal. Among his observations--drawn, one 
might assume, from his recent experience abroad--is the 
statement that the multi-national corporation is "arguably 
the most creative institution of the 20th century". He 
urges that this interpretation, along with other favorable 
reviews of the achievements of American corporate capitalism, 
be 11 forcafully 11 broadcast to the World. In brief, Moynihan 
is interested in encouraging the Third lJorld countries not 
only to find the equal of America's imperfect democracy, 
but also to emulate the American corporate capitalism which 
develops and sustains "creative" multinational corporations. 
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